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EVALUATION? SUPERVISION? CONTINUOUS JOB '
PEVIEW? | AND WHY ROT PERIODICAL p
REHIRING?

Preamble

For professors in both the public and private colleges,
evaluation is one of the major questions at stake in the coming
round of negotiations. Certain parts of the following text, which
was conceived of and written above all with college professors in
mind, elso apply word for word to other salaried groups belonging
to F.N.E.Q., whereas others, in particular the section on the or-
genization of teaching, are of little bearing on the kind of situ-
ations in which secondary school teachers and university professors
find themselves.

Nevertheless, the basic problems are the same for everyone,
and all groups stand to gain from reading this document and adap-
ting it to their specific circumstances.

This is why the Bureau fédéral, at its last meeting on Decem-
ber 21, 19078, decided to submit it as an official document for con-
sideration by the local general asserblies so that a decision can
be reached during the spring '79 Conseil fZdérel.

The teachers' unions in the Cegeps are more and more urgently
confronted with the difficult (and sometimes insidious) question of
evaluation. This is also true at other levels of the education sys-
tem, and though the form may vary, the implications rémain the same.

This is not the first time that evaluation has become an issue:
the evaluation file has been on Government and administration desks
for some time, and they open it again from time to time when they
see fit. In Duplessis' time, we had the school inspectors. There were
the professional devélopment programs for professors in the Techno-
logy Institutes. The problem arose apainwhen professors were being
integrated into the Cegevps. Then came the base programs and accom-
panying operationalization manuals in the elementary and secondary
schools, then PRRFOPMA, CADRE, and institutional analysis... By one
means or another., teachers' unions have thus far succeeded in hold-
ing the Government and the administrations in check. Now the issue
has come up in the colleges.

The problem has gone beyond the departmental sssemblies and is
nov heing raised in union asserblies., not only because of its con-
tractual irplications, but also because it involves judrements arone
orofessors and therefore challenges our sense of solidarity. The issue



is a comlex one, and could become dangerously divisive if we don't
collectively oren a broad debate to pinpoint what is st stake and
arrive at a common union mosition.

©artial Answers .... to Partial Problems

I'm until now, our members, the departmental assemblies, and
even the unions themselves have had to deal with this problem in
isolation. Tt is hardly surprising that some of the resulting vosi-
tions should be divergent or even contradictory. This is why it is
so important to work collectively to pool our experiences and learn
fror our struerles and errors in order to corme up with a2 position
thet is consistent with our union objectives, practice and interests.

Our first task is to understand the issue in terms of its major
elements, fully asses their meaning and implications, and put aside
the false arguments that obscure the real intentions underlying
the present evaluation campaign.

Our Aporoech

De fenders of evaluation contend that it is a good way to guar-
antee the "qualitv of education”. Ultimately, the auestion we must
answer 1is thlS Ts the professor the deterrminent factor in "quality
education'. given the way teaching is organized? From there we can
ask wbether or not the evaluation of professors can change what is
taught and how. lLast but not least, we must explore the possibility
that what is belng sought 1s in fact the adaptation of the teacher
to what is to be taurht as planned and organized by the educational
institutions themselves.

When we realize how broad the scope of the problems related to
evduation is, we can see that the C.S.N.'s campaign for the right to
work is far from meaningless for teachers. As a first step in get-
ting at these problems, it would be useful to understand why evalu-
ation is becoming an issue at this vparticular tlme, and why this is
takine place in the Cegeps (and, incidentally, in the private colleges)

The option we will collectively choose is of the utmost impor-
tance not only for the way our unions will operate and our rela-
tions with the administrations, but also for our relations with
students, other workers, and among ourselves: this whole question
recuires us to take a stand and to assume only that degree of res-
ponsibility that corresponds to our independent role in the present
work situation (which is organized and managed by others with little
union say).

™e Injons: Off to a Slow Start

Fven in the collemes, the evaluation question has been around
for some time. but only in an embryonic and sporadic way. Most of




the unions nreferred not to get involved, leaving the depart-
ments with a problem considered "too explosive' for the general
assemblies, especielly because many teachers argued and continue
to argue that the issue is an academic one rather than a matter
for the unions. This laissez-faire attitude was more a sign of
hesitation or indifference than a real stand. s

As incidents became more numerous and the contractual implica-
tions more obvious (refusal to grant tenure, non rehiring, and even
firings), evaluation started to be seen as a problem. The colleges
insisted more on talking about evaluation and developing an evalu-
ation policv. Sometimes it was in Academic Council, sometimes in
Board meetings, sometimes in this or that department. There was more
talk of it in union assemblies. There were disagreements, heated
debates, a hardening of vositions - in short, confusion. Finally,
the matter was formally raised in some colleges. Vhen the Board
sought to impose the princivle and implement a policy with its cri-
teria and mechanisms, teachers were forced to ask themselves whether
or not thev esgreed with evaluation, who would do the evaluatine, what
would be evaluated, on what basis, and to what ends.

Union reactions differed, devending on whether the guestion was
rosed "in principle", in the case of an individual professor, or for
a whole catepory of professors. In some ceses, evaluation was accepted
piecemeal on a trial or exceptional basis. In others there where
attempts to keev evaluation within certain bounds by adopting rules
orienting it toward given objectives related in most instances to
professional develovment. Flsewvhere there were skirmishs between the
union and the college - the reaction was more vigorous because there
were svecific "cases' involving individual teachers.

So evaluation has started to raise its head on all sides. The
Conseil suv®rieur de 1'éducation has jumped on the bandwagon in the
controversy over philosophy courses. CADFE has gone ahead with its
research and publications on institutional analysis ("S'#valuer pour
Evoluer" - evaluation: a key to evolution). Politicians have started
clamoring for "Order in the: Cegeps"”. Jacoues-Yvan Morin has reoquested
and succeeded in getting an inquiry into teaching at Limoilou. Parents
and colleges (cf. Montmorency) have started circulating ouestionnaires
to evaluate professors. Devartments are setting up systems of evaluation
for untenured professors. The Collége de Joliette recuired its devart-
ments to carry out an evaluation of their new professors without which
the latter cannot acquire tenure. The conflict is now out in the open.
In Joliette, there has been a five-week strike, and little by little
wve ‘learn that evaluations are being carried out practically everyvhere,
in a more or less organized f%shion, more or less at the instigation of
the colleges, or more or less supnorted by the departmental assemblies.
Ve have also seen students acting as mouthpieces for their parents
in demanding good courses that prepare them to be good workers irn a
position to secure good jobs with Food salaries from pood bosses. Then,
of course, there is “the Vhite Paper r which really outdoes itself in its
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few pares on teacher evaluation and professional development (after
talking about hiring and going into some detail on philosophy courses
end student richts). Surprisinely enough, A.K.E.0. ("Association
nationale des #tudiants du Québec" - the Quebec National Student
Association) has 2lso lent its supvort to a teacher evaluation policy
.... more on that later. Presently there is a conflict at the college

in Sept-Iles, the suspension of a new philosophy professor in St-Jean,
etc. - and how many others have had to knuckle under without resistance?

No one is in a position to give a precise picture of all of the
evaluation activities that are vpresently going on. But that doesn't
prevent us from getting a fairly clear idea of the possible implica-
tions of evealuation, nor from realizing what kind of collective
strength ve will need to score a decisive victory on this issue.

At any rate, it is obvious that the Ministry of Fducation (EQ)
and the local administrations have already chalked up a few points in
their favor. We are goinz into contract negotiations, and if we don't
turn the tables, we will be introducing a form of continuous teaching
staff review - an irrevaratle breach in our job security mechanisms
(via a reserve pool of untenured professors whose contracts could be
terminated as the administrations see fit). This is without considering
the new source of division we would be accepting, because evaluation
means that we would bhecome each other's judres. Do we want to end up
with the kind of merit svstem of promotion that De Belleval has imoosed
on the provincial civil service with Bill 507

Fvaluation and the Organization of Teaching

Teacher evaluation remains difficult and complex, in part because
of the sustained proparanda surrounding it, and in part because we have
been trained to believe that we bear most of the responsibility for the
quality of the "educational product'. To this must be added the fact !
that we work directly with real human beings, and that we seem to enjoy
a rreat deal of autonomy in carrying-out our duties. Is such a picture
accurate and comprehensive? ¥hy do some people think that evaluation is
necessary? For whom is it necessary? Can teacher evaluation really do
anything to improve what is so often referred to as the quality of
education?

Tet's berin by putting the whole question into context and then
determining where teachers fit into the organization of their work.

The supportews of evaluation, be they professors or the “EQ and its
local administrators, see evaluation as being directly related to the
"quality of education"”. They say that the evaluation of a orofessor will
rive a cleer indication of the level of quality of what he or she is
teachine (iust as the evaluation of the institution would fuarantee
tre value of the diplomas it prants, according to one Vhite Paper reco--
mendation). Tet way of lookine at the issue gives the distinct impres-
sion that the teacher is the central, determining factor in guaranteeinr
the "gualitv" of what is taurht. Where, one might ask, have the course
nrorrams end the pre-established objectives gone? What of the socio-




economic and political context? Is the material organizetion of
teaching not even worth mentioning?

To be able to get a correct view of teacher evaluation as T
relates to actual teaching, we must (1) situate teachers in the
educational "production line'"; (2) ascertain what is predetermined
by those other than teachers: (3) take a close look at teaching
materials and tools and the degree of control professors have over
their production and the way they are used:; (L) measure the actual
margin of ranoeuver in the act of transmitting information to students
under the real conditions prevailing in given departments, oprog-
rams, schedules and options.

Professors and Course Programs

The first element that conditions the work of vrofessors in
their relations with students is the course program. This sets the
framework in which the teaching is done. What kind of input do teach-
ers have in the preparation and production of the program or programs?

Ever since the Cegeps were set up (this also holds true for
other levels of education, despite definite differences in the uni-
versities)., professors have participated actively in the elaboration
and oroduction of course programs (within clearly specified VEQ
puidelines, of course): it should be pointed out that at the time
the MO was more than happy to avail itself of so much diligpent and
lov-cost labour. Yet all those who participated in the provineial
coordinating committees have come to realize over the last few years
that all powers of intervention and monitoring have escaped them com-
pletely. The MFQ has acquired the technical means and personnel to
replace the professors, giving it direct control over this phase of
the process. To give an example, when the coordinator of the committee
objected too stromly to plans prepared and submitted by the MEOQ, he
or she underwent heavy pressure or was sumrarily revoked, in whlch case
the MEQ would unilaterally name a new coordinator without holding an
election. In fact, the work of the committee was in general controlled
to such an.extent by MEQ civil servants that it was reduced to the
status of a "sounding board" for MEQ proposals.

We have to keep in mind that this shift in power didn't simply
come out of the blue. It would be more accurate to say that it was a
side-effect of other more profound changes. The whole structure of
course program develomment and production has been undergoing a deev
transformation that is now almost cqmoleted.

The Government has set up an agency called GIPEX (Interministerial
Program znd Fxaminetion Group) that works with both the MEQ and the
Ministry of Labour.



It is the GIPEY that has the mgndate to prevare 211 of the
elements that go into the preparation of the programs. It operates
as follows:

The GIPEX working groups dart by drawing up job descriptions in
the various professions and trades. The descrivptions provide a very
detailed picture of all of the duties, actions, secuences of actions,
behavior and ettitudes required for the accomplishment of given res-
ponsibilities. These are then reorganized into standard operations.
A1l types of secretarisl positions, for examrle, are analyzed in
terms of actions, attitudes and behavior, then standardized into the
basic elements of the course program for secretaries. The analysis is
so detailed that it deals, believe it or not, with thines like how to
handle a ruler, an eraser, a tynewriter, a sheet of paner. and so on.
The same is done (thanks to the GIPEX) for construction mechanics,
analvtical chemistry, social work, electrical engineering, pera-leral
studies, etc...

Evervy action is described and broken down, for all professions and
trades. Cnce the elements have been organized, the GIPFX pinpoints
"the determinants of each physical and mentel stage necessary for the
accomplishment of each task" (see Docurment L-12 published by the IFO
in October 1973 on the elatoration of vocational training profiles).
One might be tempted to think that this method of producing course
programs avpplies to the vocational sector onlv. Not at all! The break-
down into informational elements needed to move from one stare to the
next in the educational process may not be quite as precise elsewhere,
but it will certainly be just as neatly circumscrited by more detailed
ohjectives and more observable and measursble learning sequences. So -
the breakdown and description will be done there too. We have only to
think of the I'EQ's statements in favor of normative French or the at-
tempts to implement corrective French courses broken ‘down and adepted
to the specific needs of individuals. Or the opinion, shared by the MFQ
and the Conseil sup®rieur de 1'éducation that philosophy should be es-
sentiglly an accumulation of data of the various systems of thought.
Nr the importance that the PQ Government attachs to the Quebec Civili-
zation and Econormy courses advocated bv the White Paper.

Phase One of course program elaboration therefore consists of
these breakdowns, descriptions and regroupments. Since the relevant
overations are carried out jointly by the MEO and the Ministry of Labour,
they are laregely reared to the demands of the job market.

The next stape is agein in the hands of the GIPFY, which elaborates
on the informational elements related to carrying out each of the duties
of a job, determines the taxonomic level of each element, and then
divides up the elements by duty or task. The GIPEY then oroceeds with
the unit by unit modularization of the sets of previously broken down
deta.




Once all of this has been done, MEQ emplovees start elaborating
the course vrograms themselves. The resulting ovrograms are then sub-
mitted to a new mechanism - the program commissions - made up of re-
presentatives of the ministries, industry. the corpeorations and a
few individuals. The commissions occupy the former jurisdiction of
the coordinating committees.

In the final phase, the vrogrems and program elements are sub-
mitted to the provincial coordinating committees, where they are
to be "readiness-checked" before the transmission phase, or held up
for minor adjustments. It is not hard to see that professors are not
very important in prorram producticn... unless, of course, they are
hired on as individuak by the GIPEX to carry out some technical as-
signment.

Professors are, however, responsible for transmitting information
to students within the framework of the course programs. Yet here again
much of the organization of their work is in the hands of others. In
the classroom, the teacher plays a role not unlike that of a chorus
master.

The Organization of Teaching

T™e actual work of teaching in a college is organized through
specific mechanisms - departments, class groups, schedules, etc..
The powers of the departments are defined by the Collective Agreement.
The important things are done "under the authority of the College",
meaning that in these cases departments must comply with the vpolicies,
repgulations snd decisions of the college. Clause 4-4.08 of the Collec-
tive Aereement describes these areas as (1) the distribution of teach-
ing duties: (2) the definition of course objectives, the application
of teaching methods and the establishment of evaluative techniques
for each course: (3) general resvonsibility for the giving of courses,
as well as for their "content'" and "quality'". Then there is the list of
more administrative functions: (L4) elaboration of budget reauirements:
(5) administration of the budget: (6) external relations directly connec-
ted to teaching - practicel outside training, visits, lectures, etc...
As an independent body, the departmental essembly has only those esttri-
butes related to day-to-dav operations , teaching staff organization
and recormendations to be made to the college or the Academic Council.

(1) The distribution of teaching duties mav have a certain impact on
what is taught and how, insofar as the best-prepared teacher is given
the right assignment. Even then there is the question of adequate
resources. The college can, however, go over the head of a depart-

ment on work assignments. and has done so from time to time (at Fiviére-
du-Loup end Limoilou, for examvle). We can hardlyv tske responsibility
when it is not us who make the decisions. ;

(2) ™e definition of objectives, application of teaching methods and
establishment of evaluative technicues: here it is a matter of defininr
objectives within the confines of our assignments. But what ohjectives
can ve define when the courses, procrams end academic repulations =re




comnletely out of our hands? The only thines that rermain are the actual
teachine and adaptation of the material! Qur objectives are therefore
limited to the latter.

In addition to the above, even the auestions of methodology are
placed under the authority of the college. Finally, and also "uncder
the authority of the Collepe" (ie. in conformity with the wishes of
the college), the departments are resmonsibtle for seeing that the
courses are assigned and given, and have to "ensure their cuality and
their contents”. The departments are told, "To exactly what the }»EO0,
the Ministry of Labour and the College have decided, organized, planned
and eveluated...'". Then they went us to assume resvorisibility for
evervthing - which is what is meant by "the cuality of education".
That's asking a bit much!

(3) Resvonsibility for seeing that courses are given and for their
"econtent" and "quality". If we look a little closer, we are justified
in wondering if the departments can really have an effect on the way

a student moves zlong in his or her schooling. On the total number of
hours of contact between professors and students in the classroom, for
instance? Who has the say over the course blocks of the "Tronc commun'?
The blocks of the concentrations? The college-specific or complementary
blocks, especially since the CLESEC report?

As for schedules, courses and academic regulations, we clearly do
not have much input here. We are not the ones who form the homogeneous
or heterogeneous class groups (male-female, general-vocational) or
arrange their schedules.

lLast but not least, there is the direct teacher-student contact in
the classroom. This means a lot,but in a way very little too.

On a day-to-dav basis, we have gquite a bit of leeway in methodo-
logy, "some" leeway in our "comments' on the content of the courses
and progrems (unless a teachers decides not to follow the program,
thereby exposing him or herself to disciplinary measures):; we heave no
leewav at all in terms of academic regulations, the way they affect
a students progress through the school system, or the master schedules.

Under such circumstances, would professor X from college Y te
willing to take on all of the onus for the "quality of education” in
general, or for the complete education of an individusl student?

College-level teachers deal with students who have beeh condition-
ed by at least fifteen (15) years of socialization and eleven (11)
years of schooling. How many hours of contact can there be between a
professor and any one of these students during their two or three years
of college? How much resvonsibility can a teacher take on for the
training and influences such students undergo?

If we rule out responsibility in that sense, what i1s the objective
of tescher evaluation?



- Are the evaluations to determine if a nrofessor is comvetent enough
to convey the content of the program to students? It would appear that
the universities have already looked into this before conferring their
degrees, or the college before recognizing business or industrial ex-
nerience.

- Perhaps thev are out to test a teacher's personal ability to make
students laugh or crv or to disturb, move or motivate them? b until
nov, colleges have never openly required "oqualifications" of this
sort. Tf we are not mistaken., teachers are hired first and foremost
to convev course material. Tt goes without sayving that no one should
go out of their way to be boring, but no one should bte cut competing
for an®'Oscar either!

The "teacher-class proun’ relationship also devends a great deal
on the composition of the class group. Teachers have no say in this
at all, whether it bhe the subject dealt with, the day of the week or
the time, the mandatorv or opntional nature of the subject or course,
the homogeneity or heteroseneity of the groun.... At this level of the
educational svstem, vhere there is no legal obligation to go to school,
motivation has to come more from the students that from anv "living
theatre" tvpe situation. 2

-~ Could it be that teacher evaluation is aimed at fostering more criti-
cla thinking ahout prevailing values and social conformity, so that
students will te more alert to the realitv of the majority in society?
This would hardly seem to be the case 1f we can judege by the trustee-
shios imposed on colleges like Limoilou, the inquiries and investiga-
tions (Montmorencv) and the drives for evaluation (Joliette, St-Jean).

- Or could it te that evaluation is intended to do quite the ovpposite,
to test teachers' willingness to conform? Conform to what?

- to the kind of education we find in the programs develoved bv
the GIPEX?

- to the objectives of the college, the MEQ and the Ministrv of Lebour?
- to prevailing velues and social pressures that keep people in line?

- to the kind of behavior and attitudes that the colleges, the MEQ and
the ruling class think that professors should exemplify?

- conformity in the comments, criticisms and information that inevitebly
goes along with delivering course content?

- conformity to the "product specifications”" of the "consumers" (in
particular the Conseil du Patronat du Québec) on the job market?

If our latter hvoothesis is the right one, is it really possible
even to refer to evaluation and the "quality of education" in the sere
sentence?



thy Now?

Considering everything that has been said aktove and the concrete
experience that all of us can add as teachers, the most defendable
explanation of the present drive for evaluation seems to te the
following:

- Under pressure from business and the job situation, the MFO has
redefined the objectives of collegial education (the Wadeeu and
GTX Reports and ‘the White Paper).

- The MEO has followed other countries in borrowing the engineering
model for vprosram development and production with direct control
over the profiles and the contents.

- The M®Q has set up its owvn program commissions to "evaluate its

programs’ in terms of "its" objectives for the. training of workers,

technicians and ranagement personnel,

- The MPQ and the Ministry of Labour have moved to measure 'program
efficiency” on the job market by evaluating graduates who have
found jobs ("Opération Pelance, interviews, investigations...).

- The MFO wants to establish a means of making sure that professors
don't becorme a monkey wrench on the "assembly line". It wants
teachers to do exsctly what is expected of them.

"here is not much room here for serious talk of the "ocuslity of
education', the develooment of critical or scientific thinking or
increased awareness of the way the working majority lives.

Is this how the MFQ and the Ministrv of Labour want us .to see to
it trat students have the opportunity to gein an understanding of the
organization of society., politics and the workworld they are about to
enter?

Now that it seems that our "bosses'" are getting out the tape measures
to see if we fit their expectations, it is our right to resist and our
dutv to defend the academic and political freedom so essential to
democracv. We have to defend the right to the unhampered exchange of
ideas and opinions. In this respect, there is nothing to convince us that
a personnel director cum lawver is the right person to make judegements
on the "quality of education". We don't want any accountant-minded
ecademic deans or assistant sunervisors doing it either.

We mav not control the wav our work is organized, but we do know
that we have a2 right to work, to think and to express our opinions.
Ve don't need any yardsticks for that. We will, however, have toc be
prevared to stand our ground on this issue.

If ve simplyv look the other wey and let the authorities institue
evaluation, we will be accepting ‘a system of judgements, division. and



perhans even tacksterhineg and suspicion among ourselves. Tf that

is in the interest of anvone, it certainly isn't educet*onal wor?erq.
Anvone locking for strikine examnles of what it means to "step on' a
colleapgue in order to "step uo" a notch on the waee scale should look
at collepe cadre and menarers and the vprovinecial civil servants since
Bill 50 was adovted. (Tranclator's Note: The official French slogan

is "Q'rvaluer pour Avoluer'. In French "#voluer" means both "to evolve"
and "to move', includineg uoward. Fence the play on words).

Fvaluation and Job Securitv

Yany vrovonents of evaluation say that it would only anply to
untenured professors. As if the dis t:nctlon wasn't alreadv bad enousgh!
Put evaluation is elso linked to the "ouality of education”, and who is
to say that each and everv oprofessor should not be submitted to some
¥ind of "auality control"? What mieht happen to teachers who are con-
sidered "too stable" because thev have teen giving the same course for
seven or eight years, or "too unstable' because they change courses
evervy semester? In the likely event of a surplus of teaching vpersonnel,
how do we know that asrguments like that wouldn't make an excellent
excuse to fire veople?

If a college decides to develon its own institutional obwectlves
as 2 result of institutional analysis, will professors be otlired to
corply with them, and what will havpen to them if they refuse?

Accepting evaluation amounts to accenting that professors would
be permanently under review. Tenure and job security would be rendered
meaningless. After all, we would be faced with a new reguirement -
being a "good" teacher as defined by our emplovers:

As teachers, we are salaried employees who have no control over the
tools of our trade (course programs),the organization of teaching,
and teaching/learning conditions. It is not up to us to take on the
responsibilities of those who make the decisions and organize our work.
Yor should we submit to being evaluated so that ihey can find out whether
or not their work is giving the desired results.

Society around us is faced with economic problems, of which endemic
unemployment is simultaneously a sign and a safety valve. Under no
circumstances can we accept unemployment as a fact of life. Evervone
should be able to earn a living, and everyone should be guaranteed the
right to work at a jot thev are suited for. This is one of the social
demands that the 0.S.N. has been raising for a long time.

e have to ask ourselves as members of a workers' orpanizetion if
we can in all conscience go along with the same educational ohijectives
as the capitelists. If the answer is no, then we can't accept the idea
of being evaluated according to their criteria. Which doesn't mean that
we shouldn't have a closer look at what thev want to evaluate and
what the effects of this would be.



that Do They Intend to Pyaluate?

Pinpointing the objectives of evaluation is a2lso &' means of °
identifyving its ultimate goals and true significance. Yhen people
talk about evaluating teachers, they are usuzlly referring to their
knowledge of their subject, their teaching abilities, their tehavior
and their ideological orientation.

There is no doubt that one of the objectives is to ensure that
teachers '"know their subject”. The oproblem is that there are elready
several puarantees of this: a teacher's degree is surposed to attest
to his or her mastery of the subiect to be taught (if this were nqgt
the case, why would derrees be a precondition for hiring?): for teachers
without degrees, experience is reauired zs proof of comnetence tefore
thev are teken on. In addition to these two saferfuards, a nrofessor's
grasn of his or her discivline is tested during the hirine process. It
seems rather unlikely that someone who was competent at the time thev
wvere hired would suddenly forget evervthing thev had learned. Yet the
questionnaires that various administrations (see Appendix A) are asking
their students to fill out do raise this cuestion. How can students who
are new to a discipline seriously he expected to be competent to judge
a rrofessor who has generally been teaching the subject for several vears?
Any evaluation of a professor's grasp of his or her subject matter is
ouite sumerfluous.

The second thing that is freauently sineled out.is teaching abhility.
It is also one of the most difficult things to evaluate, since it implies
that a professor's ability to transmit information to his or her students
can be satisfactorily measured. Yet evervone knows that the classroom
is only cne of the channels for acquiring knowledge. There are manyv other
ways in which individuals are informed and influenced. Television, for
instance, takes uo three hours per day for the average Quebecer according
to conservative estimates. Has anvone tried to define the impact of the
radio, the constant onslaught of advertisements or the buzzing, blooming
confusion that reigns in the vpolyvalent schools and colleges? There are
not many experts who would claim to be able to measure everything an in-
dividual learns, or even to measure the efficiency of one of the many
tools in the learning process. Even if we don't take the factors external
to the schools into consideration, it has to be remembered that a student
encounters e long string of courses and teachers that sometimes complement
each other and sometimes compete. And let's not forzet how often we have
been told that education is a '"long term investment'” with effects that
can only be proverly assessed much later in life! How then can the
quelity of one of the convevors of information really be measured
while the process is still underwav?

To evaluate the teaching abilities of & professor is also to
teke a first step toward evaluating his or her "efficiency". Are we
to return to the davs of lore when a "good" professor was one with
the highest class averages. whose students got the best marks in the
provincial examinations? Are we to go tack to the era of the Classicel
Colleges with their baccalsureates? Of course, that still exists in
more subtle forms. All of the collepges are rated by the universities






