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AFTER THE INTERNATIONAL 
YEAR OF YOUTH: 

A CONTINUED COMMITMENT 

J he International Year of Youth is now over and the media 
devotes Jess time and air space to the question of young people. 
However, their living conditions are not any better; they still suffer discrimination 

because of their age; hundreds of thousands of them are still underemployed or unemployed 
and they still fmd school unsatisfactory as often as not. In other words, they still face many 
problems. 

At FNEEQ we feel that our commitment to young people should not stop because the Interna-
tional Year of Youth is ̂ nished. As unionized teachers we ha ve a responsibility to young 
people. We have to take concrete measures to ensure that the thoughts, discussions and 
questioning necessary to integrate young people fully into our society are always present in 
our workplaces. The present cahier is designed to do just that. We wish to help recreate a real 
relationship with young people and to provoke debates that will motivate both teachers and 
students to fmd a new desire to educate and to be educated in the true sense of the word. 

This cahier does not contain any ready-made solutions. We wanted to give teachers some 
familiarity with the reality of young people, followed by exercises designed to create a process 
of awareness leading to action. Not all subjects have been deah with; the complex reality of 
young people cannot be fully covered in any one publication, no matter how long it is. So this 
cahier should not be seen as an end in itself but rather as an invitation to enrich the proposed 
process. 

We hope that this cahier will be a useful tool for all members of FNEEQ. Hopefully it will lead 
us to reconsider our sometimes stereotypical attitudes towards young people and thus allow us 
to recreate a more realistic and motivating relationship between teachers and students and 
contribute to making the educational institution a real life milieu. 



In closing we would like to bring to your attention a CSN Congress resolution which was 
adopted by FNEEQ at the June "Conseil". 

^'Before beginning the work of sensitizing students on the subject of unionism, FNEEQ 
and its local unions should collaborate with the CSN In setting up a series of meetings 
between students and young CSN union activists, in the same professional sector if 
possible.'^ 

We thinli that this is an excellent way to put students in contact with the working world. We 
suggest that interested FNEEQ members contact their local executive. 

Good luck! 
Syndically, 

the FNEEQ Executive 
• Rose PELLERIN, president 
• UsePOMERLEAU, 1" vice-president 
• PaulJONES, vice-president 
• Denis CHOINIÈRE, general secretary 



USING THE CAHIER 

This cahier is addressed to teachers of all disciplines, sectors, 
and programmes. It can be used in class, in departmental meet-
ings, in sector meetings, in tutorials, etc. at the high school, 
college and we hope, university levels. Each individual can use 
elements appropriate to their field, adapting them if necessary. 
For example, teachers in the professional sector can draw from 
the chapter on youth and the labour market; biology and social 
sciences teachers can use the chapter on youth and the family, 
etc. In order to allow this, these chapters have been designed 
to be complete in themselves and easily reproduced. Many tables 
have been included to furnish data that teachers can work on 
with their students. In the chapter on puth and the labour 
market we have included regional statistics. 

This cahier can also be used by student and teacher union ac-
tivists in their debates at different levels, including at Academic 
Councils or Senates, during pedagogical days, debates, etc. 





CHAPTERI 

YOUNG PEOPLE: A DIVERSIFIED GROUP 



Young People; A Diversified Group 

LI Adolescence? Youth? What are we really talking about? 

There is no universally recognized definition of age groups. The categories 
vary according to culture, age period and social choices. 

At the moment we could quickly agree that childhood, adulthood and old 
age are much less confusing than adolescence or youth. 

Contrary to the other chronological categories (childhood and adulthood), 
the category of youth has not always existed. In primitive societies, the trans-
ition period between childhood and adulthood seems to be inexistent.'" The 
passage between these two categories is very rapid. 

It is in the 19"' and 20"' centuries that we see a turning point in the emergence 
of the category which is youth. 

In fact, the prolongation of adolescence is a result of the passage from an 
agricultural to an industrial economy. 

"In non-mechanized rural societies, the society needs the young people to 
help with the work and thus they are very quickly introduced into the world 
of production and considered adults. In industrial societies, one consequence 
of mechanization and automation is the exclusion of many workers from 
production, especially young people. In industrial societies, the period of 
adolescence has a tendency to be more and more prolonged; the entry into 
the work world is put off longer and longer and schooling becomes more and 
more spread out. The need for a specialized work force makes the training 
transmitted by the school necessary. 

Marginalization and Subordination 

The lot of young people in our society is not a very enviable one. Whether it 
be in educational institutions, in the labour force or in the family, the possibility 
for autonomy is very limited. By definition in so-called developed or advanced 
societies, it is adults who hold the leading roles. 

It is also adults who attribute status and roles to young people and who define 
them as a particular group, often with inconsistent laws. These laws legislate 
access to certain responsibilities at a certain age (such as the right to vote at 
18) and access to certain rights at a different age (such as the right to receive 
full welfare benefits at age 30). 
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What Do Psychologists Tell Us? 

Traditional psychology textbooks tend to present adolescence as: 

"a natural phase of development, or as a necessary cultural stage both for 
the maturation of the personality and for the survival of societies which are 
advanced culturally and technologically 

From what standpoint is the adolescent different from the adult? Is the 
difference situated at the biological, psychological or social level? 

With many rival theories on these questions, there is no unanimity. However, 
some authors consider that puberty marks biological maturity. As for intellec-
tual development, Piaget puts forward the idea that at the age of 12 it is 
possible to achieve the formal state of intellectual maturity, but that different 
factors of situation, motivation and culture may retard or prevent this from 
happening. As for the social immaturity of young people, it seems that this 
notion is extremely subjective, without any precise definition and is used first 
and above all as an ideological argument by those who have an interest in 
subordinating or marginalizing a given group. 

In conclusion, let's remember that the category "youth" is not found in all 
eras. It is a kind of "social invention" which is situated in a certain historical 
period; the conditions defining it evolve as the society evolves. 
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1.2 Exercise 

Complete the following table: 
responsible: 

Age when one has certain rights or is held 

BELGIUM FRANCE 

Work 14 16 

Join a union 15 18 

Participate in elections 18 18 

Be a candidate in elections 21 21 

Marry without parental 
permission: - males 

- females 
18 
15 

18 
15 

Divorce: - males 
- females 

20 
17 

19 
16 

Criminal responsibility 18 16 

Conscientious objector 18 no right 

Leave the family home 21 18 

Right to possess 
and administer property 15-18 18 

Age of majority 21 18 

Candidate 
in municipal elections • • • • • « 

Right to an adult 
minimum wage • • • • • • 

Right to full 
welfare benefits « • • • • • 

QUEBEC CANADA 

13 The Demographic Importance of Young People 

In the pyramid of age groups in Quebec, young people make up a numerically 
important category. In 1981, they represented 28.78% of the total population 
of Quebec (more than 1 in 4) and 36.75% of the population of 15 and over 
(more than 1 in 3) 
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TABLE 1 

Percentage Population of Quebec by Age Group -1981 

Age Group Number Percent 
0-14 years old 1395720 21.68% 

15-29 years old 1852790 28.78% 
30 - 44 years old 1376045 1\31% 

45-60 years old 993005 15.42% 
60 and over 820815 12.75% 
Total 6438400 100% 

Source Statistics Canada - catalogue 92-901 

Recent statistics indicate, liowever, that tlie demographic importance of the 
15-29 age group is tending to diminish. In 1983, there were 1,818,244 young 
people or 35.4% of the population 15 years and over. (See Annexe 1). 

There are predictions that the percentage of young people in the population 
15 and over will fall to 23.7% between now and the year 2000. If these 
predictions are correct, it means that the demographic weight of young people 
will fall 13% in less than 20 years. In the year 2000, young people will 
represent a little more than 1 person in 5 of the population 15 and over while 
at the moment they are 1 in 3. (See Annexe 2). 

If you look at the composition of the population by sex, it is interesting to 
notice that there are more males than females in the 0-14 and 15-29 age 
categories. 

TABLE 2 

Composition of the population according to sex, Quebec 1981 
(sub-categories 0 - 1 4 and 15 - 29) 

M F Total 
0-14 years 716130 679 590 1395720 

5131% 48.69% 100% 
15-29 years 932480 920315 1852790 

5033% 49.67% 100% 

Source: Statistics Canada - Catalogue 92-901 
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Although at birth there is a majority of males, this later disappears. As Graph 
#1 indicates, by the age of 25 there is a reversal, with the majority being 
female. This phenomena is caused by road accidents and suicides which are 
both more common amongst men than amongst women. 

GRAPH I 

Composition of the population of Young People (15 - 29 years old), 
according to sex, Quebec 1985 

20-24 years 
Men W o m e n 

50.6% 49.4% 
W o m e n ..-.vV, ^ V . v . v 

15-19 years 49% ^ V ^ ^ g v ' ' . :« .9% 25-29 yean. 

M e n 

Vomen 
49% 

• • • . •* • 
* 

. V > • • • • . 
V • • • • • 
• • • . Women 

51% V . • • • 50.1% 

Source: Regional Demographieal Perspectives, 1981-2006, Quebec Statistical 
Bureau, 1984 

Cited in: Colloque sur la place des jeunes dans la société politique québécoise (Col-
loquium on the place of Young People in the Political Society of Quebec), 
Cahier Thématique, Laval University, October 1985. 

L4 Young People; One Group or Many? 

There is no such thing as one single pattern called YOUTH. The young 
people that you pass on the street, in the shopping centre or in the corridors 
of the university, do not form one homogenous group. They are rather more 
like a patchwork quilt with differences of social origins, sex, mother tongue, 
etc. as well as their life style making them very different from each other. 
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When it comes to life style, we see many varied ones that are constantly 
evolving. According to Fournier and Biais,"' the most common life-styles 
observed at the time that their publication was published were the following: 
"disco", "new-wave", "punk", "rocker", "freak" and "straight". In gen-
eral the contents of these styles correspond to a type of music, to elements 
of a way of living and to a political position.'®' However, it must be underlined 
that a young person may adopt a certain style without adhering to the ideology 
carried by this cultural model. With young people as well as with others, 
clothes do not make the person. 

But these different styles do show that all young people are not integrated 
into society in the same way. Some of them adopt a life style which makes 
them marginal in society, some follow in the footsteps of their elders and 
some subscribe to an alternative life style. 

Jacques Lazure, a sociologist at UQAM, has tried to differentiate the major 
youth life styles'". While doing an exploratory research he found 6 major styles. 

The life styles named do not cover the whole reality of young people. At the 
most they are theoretical models which may leave out some areas. And all 
of the attitudes and behaviour of young people may not automatically fit into 
one of these life styles. Having mentioned these limitations, it seems important 
to us to present the life styles analyzed by Lazure. They are: 

• integration into adult life, 
• social struggle, 
• autonomy through marginalization, 
• delinquency, 
• the search for pleasure, 
• social victimization. 

1. Integration into adult life 

Jacques Lazure tells us that this first life-style implies that some young people 
are willing to function in the framework of society as it is defined by adults. 
They subscribe to the set of norms and values which sustain and regulate 
their society. By their attitudes and acts, these young people are preparing 
themselves for their future roles as adults. 
They want to stay in school without interrupting their studies, intend to 
marry, have children and work until retirement (for the males at least). 
Summed up, they intend to reproduce the social rules that society expects 
from them. We can distinguish two types within this group - the "pure" and 
the "critical". The "pure" have nothing to say about aduh society while the 
critical denounce certain social injustices like the high youth unemployment 
rate or lower salaries for women. 

2. Social Struggle 

This model is constructed around forms of struggle and social involvement 
which some young people are leading against adult society. Young people 
who share this style of life devote their efforts to transforming adult society. 
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3. Autonomy through marginalization 
This model implies a refusal of certain values of the adult society. Young 
people who adhere to this life-style are not directly involved in social struggles 
and the global transformation of society. They detach themselves from the 
normal channels of adult society and intend to become personally independent 
through marginal or alternative practices. 

4. Delinquence 
Young delinquents centre their interests and activities on criminal or delin-
quent activities. Their schemes go against the law and against rules. 

5. The Search for Pleasure 
This fifth life-style is characterized by the search for immediate gratification, 
sexual pleasure, fantastic "trips" and experiences. Young people who adopt 
this life-style use their energies to have fun without worrying about the future 
or preparing for their adult social roles. 

6. Social Victimization 
This last life-style is characterized by a state of weakness and by the personal 
and social dislocation of young people who are excluded from the normal 
currents of society. This exclusion is a result of living conditions, which they 
are unable to overcome and which victimize them. 

In regards to adult society, these six life-styles can be grouped together in 
three broad categories: 
1. young people who accept adult society and conform to it (social integration 

to adult life). 
2. young people who reject adult society for one reason or other (social 

struggle, autonomy through marginalization, delinquency). 
3. young people who by-pass adult society (the search for pleasure, victimi-

zation). 

1.5 Suggested Activity; self-portrait 

We have to get rid of the illusion that young people are all the same. Whether 
we are talking about males or females, the practices of young people are not 
homogeneous. Within the group of young people we find many ways of being, 
of acting, of thinking and of behaving - several styles of life. There are more 
and more ways to live. At the same time, it would be an exaggeration to 
claim that there are as many life-styles and itineraries as there are individual 
young Québécois because, in spite of some differences, the way that life has 
progressed is similiar for many. 

Young people don't all experience school, work and family in the same way. 
Some are going to prematurely abandon their studies; the majority will have 
left school before the college level. A certain number will temporarily interrupt 



Young People; A Diversified Group 

their studies; some drop-outs will return to school; only a minority of young 
people will get to university without interrupting their studies. As for work, 
here also what young people are looking for and their attitudes towards it 
vary. Many go into the labour force with the intention of staying there until 
retirement. A minority enters it only to work from time to time or for a few 
years. Some are going to prefer a regular full-time job while others opt for 
or are forced into seasonal or part-time work. A significant number of young 
people don't have access to the labour force and this fact condemns them to 
inactivity and economic dependency. As for the family, some grow up in the 
nuclear family while others are raised by single parents. When they are old 
enough to leave the family home, some young people will assume family 
responsibilities at an early age (in the framework of a nuclear or mono-parental 
family), while some prefer to remain single or to live in an apartment with 
their partner. 

The passage from one condition to another varies enormously from one young 
person to another. Let's take for example young people who temporarily leave 
school. They may have very different experiences. Some will use the oppor-
tunity to travel, others to work full-time, etc. Reconstructing the itinerary of 
young people is not easy. Young people themselves are better placed to do 
this as well as being better placed to show us what their values are. 

To deal with this question, we suggest that you ask your students to do 
their own self-portrait. They can do this by responding to the following three 
texts which are reproduced here (texts by Dominique Ritchot, Michele Brouil-
lette, and Christian Lamarre) or on the basis of a structure that you give 
them. Section L6 suggests different ways that you can use these self-portraits. 

Personal and Political Journal 
''Don't talk to me about the future^ 

by Dominique Ritchot 

It took all of my courage. I didn't think that I would ever sink so 
low. But God knows where I've got to this time. Imagine the scene. 
I am waiting in line for a meal, a meal-ticket in my hand, sandwiched 
between a guy six feet tall with black circles under his eyes that go 
all the way to his chin and a little blond in pretty well the same state. 

It took me a week to do it. Everything considered, I'd prefer waiting 
in line to punch in at a factory. I've already done that. And I earned 
$200 in just 5 days... more than the $160 a month that I get on welfare. 

I've been on welfare for a year. It's not the first time that it's happened. 
But the more it happens the harder it is to take. At 25 years old, you 
don't have the same needs as at 19. Or rather you have obligations 
added to the rest. At 19 I lived in a tiny room without a telephone, 
with my books in cardboard boxes. I looked after kids to make a bit 
of money. To cut a long story short, I went around in circles convinced 
that it wouldn't last very long. 



Young People; A Diversified Group 



Young People; A Diversified Group 

It lasted for a year and a half, without counting the 9 months of 
unemployment after my first Job. I worked 3 nights and 2 days a 
week with Monday and Tuesday o f f , decorating donuts and packing 
them for supermarkets. I was the only one doing that job and naturally 
I never got it all finished. At the end of three months I was fired. 
Since then, just looking at a donut makes me sick. 

In any case, I don't have enough money to buy any. I have to be 
content with the essentials. Rice, more rice and always rice. It's easy 
to cook; it's filling and you can make a lot of different things with 
it. When I'm rich I get a couple of fresh vegetables, an onion, a bit 
of soya sauce and it's really good. 

The only problem is that you eventually get sick of it. A bit of variety 
wouldn't hurt from time to time. I know some people who buy ten 
pounds of potatoes at the beginning of the month. But the best one 
that I've heard is from a friend of mine who pays this guy who owns 
a restaurant $10 a month for the food that's left on the tables. Some 
people are really resourceful! Then there are some who get by with 
porridge. It's not surprising that we're skinny as rails. 

At first when I met someone from my family, they'd ask me the secret 
of staying slim. I don't know why but I was embarrassed to answer. 
How can you say that it's government policies that made you lose 20 
pounds in 8 months. 

In 1974 when the Liberal government decided to "encourage" us to 
get into the labour force by reducing our welfare to a third of what 
those over 30 get, they thought that they had a big stick. It's well 
known that young people are lazy; they move better with a kick in 
the ass. The P.Q. had the same mentality. I don't know if you looked 
at the White Paper on Fiscal Policy but as a horror story, even Edgar 
Allen Poe couldn't have done better! Do you suppose that if the 
technocrats got out of their BMW's from time to time they'd know 
more about reality? 

They should know that most young people on welfare have worked. 
But we are the last hired and the first fired. Since I've been trying to 
sell myself on the job market, my career hasn't been brilliant. In 7 
years the longest that I've worked is 6 months. Every time that I 
thought that I'd fmally made it, I found myself once again with a 
welfare application in my hand. 

The first time it took me 3 weeks to decide. I had a lump in my throat 
answering questions that made me think of a written confession on 
the counter in a police station. Did I have a bank account? With how 
much in it? What? $144? That's too much. Come back when you 
have less money. Have I sold anything recently? Only my soul! 

When my welfare worker told me that I would get $100 welfare, I 
said that my rent alone was that much. She shrugged her shoulders. 
I guess compassion wasn't her strong suit; she only applied the rules. 
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And there was a guy who was told that if he wanted to eat, he could 
always break a grocery store window. I know someone who did that. 
He hadn't had anything to eat for 3 days. Afterwards he called the 
police. The 10 days that he spent in detention waiting for his trial 
were very welcome. 

Myself, I could never bring myself to do that. 1 can hardly bring 
myself to steal a piece of cheese when I can't stand it any more. And 
if they're now getting suspicious of medical certificates, I guess we'd 
better think twice before getting sick. 

In fact, what you have to do is simple, you just have to avoid stores. 
In any case, I've found another way to get what I really need. I go 
for long walks on garbage day. I've furnished my room, dressed 
myself, got information and had something to do. The other day, I 
found a magnificant double bed - the headboard, the footboard and 
the uprights. I've also found books, records, a bed-side rug, my winter 
coat -just about anything you can name. I could open a flea market. 
I never buy La Presse on Saturday because my neighbour throws it 
out on Tuesday. The only thing that's missing is the T. V. guide. 
That's the advantage of living in a throw-away society. 

If people were content to just put everything out on the street, I could 
use my energy for something else than just trying to survive until the 
following week. Because that's as far ahead as I can see. Don't talk 
to me about next month or six months from now. Next year? Don't 
scare me. I'm too tired to think about it. 

It's been ages since I believed that things would change. Who's going 
to change things? Is the government suddenly going to get a glimmer 
of social justice and bring back the same welfare rates for us as for 
others? But that would go against the grain. The government would 
rather offer us to employers on a silver platter for less than nothing... 
on the lovely pretext that we are going to be trained and made employ-
able. And how will we be employable? Any boss would be happy to 
pay a young person $100 a month without having to worry about 
unemployment insurance, unions or creating a real job for this person 
at the end of the training period. A short 6 hours of training a week; 
the rest of the time, you work. And don't think that I'm talking 
through my hat. I'm very familiar with "Options-Declics". I have 
already done a "stage" in the workplace and worked as a community 
volunteer. I left the first because I felt ridiculous going to the bank 
with deposits of $37,000 when I was making $400 a month. As for 
community work, I walked out the door after the woman who 
employed me told me that I wasn't working hard enough for the 
salary that I was getting - $150 a month plus the welfare cheque. I 
want to be employed, not exploited. Madame Marois says that these 
projects are offered on a voluntary basis but she isn't the one getting 
phone calls every month from her "gentil organisateur" trying to 
recruit her into a project. She'd probably tell me that such an attitude 
is not going to help make me a wonderful future. 
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Anyway, don't try to talk about the future to someone whose pockets 
contain $2 by the third of the month. Don't talk about rainbows to 
the girl who freezes all winter in an apartment that isn't insulated. 

And above all, don't talk to me about patience. / don't have any 
patience left, only endurance. I've go to the point of only thinking of 
how to meet my basic needs. 

Some people use rather more radical means to get by - prostitution, 
drug deals, petty crime. I remember one time this guy offered me 
$250 to sleep with him. I said no. Selling my body to the first guy 
that comes along doesn't enter my career plans. 

Some people find the fmal solution. It seems that in Quebec we have 
the second highest suicide rate amongst the 16-25 age group. I think 
about it at least twice a day. 

It's just that I've had enough. Enough controls, enough of being afraid 
of getting caught doing something wrong. Enough of being looked at 
with contempt by welfare workers telling me that I should be satisfied 
with second-hand furniture after losing everything in a fire. Fed up 
with wondering if the answer is to have a baby; after all, I'd get a 
supplement. There are lots of girls who have been pushed to do this 
as a last resort. I'm sick of my parents telling me that their door is 
always open to me when I can't take it anymore. That day passed a 
long time ago but I've paid too high a price for my independence to 
go back and live with my parents now. 

And then people tell me that I'm living the best days of my life! Yeah, 
sure. And I'm using them spacing out my pennies to the end of the 
month, missing opportunities to travel and reading week-old newspap-
ers. Watching the train go by. 150,000 of us living on the edge. 
Thousands of us have fantasies of murder or revolution but we're too 
exhausted to actually do anything. It seems like we're the generation 
for the slaughter house. 

Source: La vie en rose (n" 29, September, 1985.) 

Testimony of a young unionized worker 
by Michèle BROUILLETTE 

I'm an operator at Bell Canada and a delegate of the Communication 
Worker's Union of Canada. I have several jobs in my union. 
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/ would like to start by clarifying something; it is very impressive to 
speak first - especially after the Minister of Education. I haven't come 
here to talk to you about statistics or about grand theories concerning 
young people and work. And I don't have the pretension of being 
able to present a global picture of the behaviour of young people in 
the work force. My experience is limited to the people who work at 
Bell Canada, a place where you often find young, unspecialized work-
ers. Whether or not you have a diploma isn't very important; we all 
do the same type of work. 

So I'm going to present my personal experiences and those of other 
young people who work in the same place. Still, my intuition tells me 
that many of the attitudes found at Bell are typical reactions of young 
people in general when they're confronted with the same type ofplace. 

I'm 29 years old, which is very near the limit of what we call young 
people ( 15 to 30years old), and I've been working at Bell for 11 years. 

My First Job 

I left school when I was 18 and a CEGEP student. Because I'd left 
home and needed money, I had to enter the labour market. And the 
first job that I found was at Bell Canada. 

I went to work for Bell while I was waiting for a better job to come 
along, while I was making up my mind about what I really wanted 
to do. All that I knew was that Bell was a temporary job. 

For me, at first the work at Bell had an advantage because it was 
easy. It didn't take any intellectual effort; there was no responsibility 
or worry outside of work hours and I didn't look any further. I had 
my salary and so I limited myself to that. 

But after a while, it became frustrating. It was frustrating because of 
the bosses' attitudes. At Bell Canada the administration is very severe 
and paternalistic. They treat the employees like children. So it was 
at that point that I became involved with the union. Things had to 
change. There had to be some kind of evolution. 

At the same time, I began to ask myself some questions; should I go 
back to school? After all, it didn't make much sense to stay at Bell 
since I wasn't getting much out of it. What I had seen as an advantage 
when starting the job - it being so easy - became in the long run very 
hard to put up with because it was so boring. 

At that point I decided to go back to school. Returning to school is 
a very difficult decision to make when you've been working for several 
years. You start wondering if you should give up your work completely 
or try to work and study at the same time. 
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Finally you usually opt for trying to do the two at the same time. 
You fmd yourself taking courses during the day and working at night. 
In my case I also chose to do union work. At a certain point I had 
to make a choice because I couldn't do my courses during the day, 
my work at night and still find the time to look after the union work. 

Finally I opted for the union. So having gone to work temporarily at 
Bell, I'm still there after 11 years. But it's not the actual work at Bell 
that's interesting or that makes sense of my choice but the fact that 
I have given myself another option-working with the union to try to 
make things work and to make the work more interesting. 

So when they asked me to come here and talk about young people, 
I asked myself if the young people who are coming to Bell now have 
the same idea that I had. Why do they end up working there? 

Why Work at Bell? 

I made up a kind of short questionnaire and went around to the 
different Bell offices in Montreal and asked them different questions. 
Why did they leave school? How did they fmd the job at Bell? Did 
they really choose Bell? Did they look elsewhere for a job? And how 
long did they plan to stay at Bell? 

Actually I was a bit surprised; it really hasn't changed. Why did they 
drop out of school? I have the testimony here: "I left home. I left my 
parent's home. I needed money. It's temporary. I'm taking a rest to 
think about things. It's like a sabbatical year. I don't have any intention 
of staying here for long... just while I'm waiting for something better. " 

Why are they at Bell? They're at Bell because it's a way to make a 
living. "I looked in my field but it's saturated so I ended up at Bell. 
It's better than nothing. I filled out a ton of applications and since 
Bell called me first, here I am. I'm working part-time to pay for my 
studies so no matter what, it's what I need and what Bell needs too. 
So I'm working at Bell because I have to work to live. " 

But what comes out most is "I'm here temporarily. I don't have any 
responsibilities and no intellectual effort is demanded but I'm not 
planning to stay here for long. I don't plan on finishing my days at 
Bell. My future isn't here. I'm not making my future here. It's just 
a temporary job. " Actually it hasn't changed. 

So after that, you ask, "Why is it that young people don't leave after 
a while?" Those who like me are there while waiting to find something 
better, are still there and stay there. Why is this? 
You need money so you stay. 

And then in the long run, the young people who came while they 
were waiting, who came for a "sabbatical year" and thought that 
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they'd go back to school, don't feel like going back now. They look 
around at the job market and say, "It's saturated so it isn't very 
tempting to give up what you have. Why should I start all over again 
after 4 years or 5 years that I've been working here? Why start over 
when I've finally got a bit of seniority?" 

I think that there is a myth that young people don't want to work 
because they don't like working. Myself I think that if young people 
at Bell put up with everything that they have to put up with, it's 
because the myth is not true. Keeping a job is important to young 
people and that's why they stay in jobs like the ones here. 

What they expect from work 

However, young people do have a different attitude at work. They 
are less submissive than other workers in the past. They see themselves 
less as inferiors so they don't feel that their superiors have rights over 
them. And among other things this makes the older workers at Bell 
admire them. These workers are somewhat less frustrated because of 
the way that the young workers act. 
The young workers are more demanding; they prefer to feel comfort-
able with themselves rather than being good operators. So work that 
isn't intellectually demanding bothers them less since they have a 
whole other life and their attitude towards authority is modified. 
But technological changes are modifying the work place and unfortu-
nately it isn't all for the best. 
...In the places where new equipment is installed, there is no more 
hiring. So people on the bottom of the seniority list have no hope of 
moving up on the list. And with no new people being hired, those at 
the bottom of the list wonder how long they'll be able to keep their 
jobs. There is no clear answer but they know that they'll continue to 
have the worst shifts for a long time and that there is no hope of 
changing it. Many become discouraged and more and more people 
end up quitting. They say that technological changes don't really cut 
jobs and this may be true. However, when people get fed up and quit, 
they aren 't replaced. 

So you really have to want to work to be able to face so much daily 
frustration and put up with it. It isn 't because the work is so interesting 
that you do it but because you need the work. 

Any hope that they have doesn't come from the employer since the 
employer makes technological changes in order to increase profits. 
The goal of technological changes is not to improve the life of workers. 
They don't make the work more interesting or improve working con-
ditions. 

At this point, whether or not they get involved, young people start 
turning to the union and fmding that it is more and more indispensable. 
Basically they no longer have any hope of improving job satisfaction. 
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The only hope that remains is to try to negotiate better working 
conditions and that means through the union. 

I think that at our place it happens like that and I'm not sure that 
it's only at Bell. / think that there are young people everywhere in 
workplaces who have had the same experiences. They started to work 
in a certain job while waiting for something better or to have time to 
think and while they were thinking, they got used to it and remain 
in the same place. 

Source: Rapport du colloque: «Les jeunes et le travail», (Report from the Colloquium 
on Youth and Employment) Secrétariat permanent des conférences socio-
économiques du Québec et revue Critère, Québec, 1981. 

Testimony from a student at CEGEP Limoilou 
Christian LAMARRE 

... for me, in any case, my objective in the job market and in life will 
be to have a job that I like. / think that it's important to like the work 
that you do so that you can give as much as possible. 

But in any case, after having quit school for two years after secondary 
school, with the labour market such as it is and with the limitations 
that it imposes, we are forced to take jobs that we more or less like, 
as has already been said. Since that time after I had stopped for 2 
years, I returned to CEGEP because I felt less adapted to the labour 
market than to school. It is my 4th year in CEGEP. I am still looking 
around; I'm still in a period of adaptation. And as someone just said, 
you have to be adaptable in life. 

I have the impression that the phenomena of resignation comes to us 
in large part from the fact that, for example, in primary school you 
are there to be filled, you aren't an element that could contribute 
something to the pedagogy which is given to you. I can well believe 
that at 6 years old you aren't really very much of a pedagogue but I 
think that even in elementary school, the student can be made an 
active element in this pedagogy. After a few years of study I think 
that this would lead them to break the barrier, so-to-speak and acquire 
the necessary experience. 

I think that what is really important in education is to make the 
student into a resource, to fmally make the student aware that often, 
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what they are being taught is really something that they already know 
without realising that they know it. 

And I forgot to say... that maybe before they reorganize the school, 
they should carefully look into reorganizing the needs of society be-
cause we consume too much, which is disgusting. 

Source: Rapport du colloque: «Les jeunes et le travail». Report from the Colloquium 
"Youth and Emplolyment». ibid. 

1.6 Other Suggested Activities 

1. In the framework of a theme week (or debate, or cultural evening, etc.) 
devoted to the question of youth, organize a get-together where individual or 
collective self-portraits will be looked at and contrasted. 

Medium: Don't forget that there are other mediums besides writing. You 
could use songs, designs, photos, paintings, music, theatre, poetry, 
videos, films, making interviews on tape, dancing or skits. 

We could get other groups of young people involved also. For example we 
could contact autonomous youth groups, unemployed youth, young people 
on welfare, or young people at a different level of education. 

2. Some people say that the more it changes, the more it stays the same. 
Other people say that this isn't true. In 1984, Fournier and Biais described 
the styles of life which young people led. When it comes to styles, nothing 
is fixed. Invite the students to use the different criteria suggested by Fournier 
and Biais to describe the style which they follow. Can you make these styles 
correspond to the systematized life styles describes by Lazure? 

If Fournier and Blais's essay is not available to you, here is a resume of how 
they describe the different life style of young people. 

The "Disco Crowd'' goes to discos in small groups. They dress very carefully 
and pay a lot of attention to appearance. Disco songs express the "American 
Way of Life". These people don't get involved socially and are not very 
interested in politics. 

The "New Wave" sometimes dress in very somber colours (black or purple) 
or in bright contrasting colours. They want to succeed socially but sense that 
this is less and less possible for a lot of people in the present context. For 
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them, you have to enjoy life and feel good because tomorrow it may be too 
late. The world in which we live has less and less sense in their eyes. 

New Wave songs take up the questions that some young people have about 
the dehumanization of this cold and robotized world in which we live. The 
political consciousness of the new wave group is at the planetary level. They 
denounce the proliferation of nuclear weapons and the danger of ecological 
catastrophes. 

As for the there is little danger of confusing them with the other 
styles. Whether they have dyed their hair all colours of the rainbow or are 
skinheads, they amuse themselves by bringing out all of the contradictions 
of our society. Faced with all of the dangers which threaten our existence, 
they claim that there is no hope; everything is at an impasse. Their slogan 
is "NO FUTURE". 

Faced with this blind alley and faced with the impossibity of stopping human 
stupidity, some punks respond with self-destruction or symbolic mutilation 
(razor blades as dangling earrings or pins stuck through the skin, etc.). 

For them, society is a piece of shit. As a group, the punks reject the "American 
Way of Life" and some of them are more and more developing a form of 
political involvement based on the denunciation of 1) political authority, 2) 
violence against women, 3) the exploitation of young people and 4) state 
violence. 

According to Fournier and Biais, the punks are telling us that we have to 
resurface, change our orientation, attitudes, values... it is a question of sur-
vival in a world on the edge. 

The "rockers" are also recognized by their dress. A leather vest is always 
part of their wardrobe. For our two authors the "rockers" are the ones who 
live under the most pressure in our institutionalized world. 

"In school, they find it impossible to remain glued to their seat all day. They 
will arrive in class 5 or 10 minutes late or will skip them completely. (...) 
They are often suspended from school or stuck in the short vocational stream 
in secondary school". 

These young people denounce the intolerance and injustice that they face in 
our society... a society that they feel has no room for them. According to 
them, adult society has considered them good-for-nothings in school for a 
long time or as vandals or troublemakers. To put up with their isolation and 
to have a good time, they hang around in gangs. 

The "freak" style comes out of the peace and love movement of the 60's. 
The young "freaks" advocate certain social changes, identify with certain 
new values and explore an alternative life style. Their motto is "small is 
beautiful". 

At the social level some freaks are involved at the heart of all kinds of 
cooperatives or of protest movements (minority rights, anti-nuclear, pacifists, 
etc.). 
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The "straights" join different groups that are socially recognized like the 
Boy Scouts, the Girl Guides, the Cadets, etc. 

The "straight" model is the one that is structured and organized by adults. 
Young disciplinarians adopt this cultural model. Other young people end up 
in this group without having any real choice because the influence of their 
parents is still very strong. 



ANNEXE I 
REGIONAL DISTRIBUTION OF YOUNG PEOPLE IN QUEBEC, 1983 

15-19 years 20-24 years 25-29 years 

Region Men Women Total Men Women Total Men Women Total 

All Young 
People 

( 15-29 yrs) 

Base 
Population 
(15 yrs et -H) 

Ratio 
Young People/ 
base population 

(%) 

* Including Laval (He Jésus) 

Source: Regional Demographic Perspectives, 1981-2006, Quebec Statistics Bureau. 

01 Bas-St-Laurent-Gaspésie 11 931 11 266 23 197 11 998 11 938 23 936 11 259 11 225 22 484 69 617 182 746 38,1 
02 Saguenay-Lac-St-3ean lit 13 796 28 380 16 900 16 429 33 329 15 884 14 986 30 870 92 578 228 231 40,6 
03 Québec 31f 1*3 219 88 563 52 063 50 825 102 888 49 957 50 353 100 310 291 761 819 977 35,6 
Qt Trois-Rivières 19 717 18 228 37 945 21 906 21 365 43 271 20 922 20 030 40 952 122 168 351 768 34,7 
05 Estrie 11 189 10 619 21 808 11 343 11 566 22 909 10 740 10 963 21 703 66 420 187 712 35,4 
6N Montréal-Nord* 37 768 35 82if 73 592 39 341 37 383 66 724 37 230 38 383 75 613 215 929 642 447 33,6 
6S Montréal-Sud 1*9 517 1*7 022 96 539 52 324 50 018 102 342 49 115 50 464 99 579 298 460 843 340 35,4 
6M Île-de-Montréal 68 378 66 568 134 946 87 970 90 543 178 513 84 048 83 889 167 937 481 396 I 457 448 33,0 
07 Outaouais 13 718 13 308 27 026 13 461 13 782 27 243 12 914 13 443 26 357 80 626 215 498 37,4 
08 Abitibi-Témiscamingue 7 794 7 502 15 296 8 322 8 104 16 426 8 010 7 665 15 675 47 397 115 714 41,0 
09 Côte-Nord 6 121 6 127 12 248 5 915 6 135 12 050 6 163 6 060 12 223 36 521 84 999 43,0 
10 Nouveau-Québec I 013 962 1 975 900 885 1 785 828 782 1 610 5 370 11 467 46,8 

AU Quebec 287 27t* 471 561 515 322 443 318 973 641 416 307 070 308 243 615 313 1 818 244 5 141 . 347 35,4 
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ANNEXE! 
REGIONAL DISTRIBUTION OF YOUNG PEOPLE IN QUEBEC, PREDICTIONS FOR THE YEAR 2000 

15-19 years 20-24 years 25-29 years 

Region Men Women Total Men Women Total Men Women Total 
All Young 
(15-29 yrs) 

Base Population 
(15 yrs et -H) 

Ratio Young/ 
Base Population 

(%) 

01 Bas-St-Laurent-Gaspésie 8 2H2 7 714 15 956 7 775 7 281 15 056 7 248 6 898 14 146 45 158 195 798 23,1 

02 Saguenay-Lac-Saint-3ean 12 980 12 171 25 151 12 551 11 680 24 231 10 408 9 875 20 283 69 665 262 517 26,5 

03 Québec 36 31f 34 694 71 008 37 509 36 008 73 517 34 561 33 294 67 855 212 380 895 950 23,7 

Of Trois-Rivières 16 306 15 339 31 645 16 121 14 943 31 064 13 861 12 756 26 617 89 326 394 167 22,7 

05 Estrie 8 660 8 151 16 811 8 643 8 301 16 944 7 606 7 613 15 219 48 974 206 275 23,7 

6N Montréal-Nord* 3^ 062 31 958 66 020 32 870 31 109 63 979 32 167 31 931 64 098 194 097 840 549 23,1 

6S Montréal-Sud 056 42 270 87 326 45 564 42 840 88 404 44 390 42 654 87 044 262 774 1 084 836 24,2 

6M lle-de-Montréal f6 248 45 834 92 082 52 841 53 510 106 351 54 980 54 188 109 168 307 601 1 357 620 22,7 

07 Outaouais 10 162 9 649 19 811 10 095 10 096 20 191 10 878 10 870 21 748 61 750 260 123 23,7 

08 Abitibi-Témiscamingue 6 608 6 185 12 793 6 247 5 902 12 149 5 909 5 484 11 393 36 335 131 967 27,5 

09 Côte-Nord 4 7t& 4 497 9 245 5 276 5 239 10 515 5 339 5 256 10 595 30 355 104 682 29,0 

10 Nouveau-Québec 880 958 1 838 978 1 061 2 039 1 032 1 019 2 051 5 928 16 388 36,2 

Ali Quebec 230 266 219 420 449 686 236 470 227 970 464 440 228 379 221 838 450 217 1 364 343 5 750 872 23,7 

* Including Laval 

Source: Regional Demographic Perspectives, 1981-2006, Quebec Statistics Bureau, 1984. 
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(1) LUTTE, Gérard, Supprimer Tadolescence? Essai sur la condition des jeunes. 
Co-édition Les éditions ouvrières (Paris) 

vie ouvrière (Bruxelles) - Paris - 1981 - 189 p. 
Lutte describes the BaMbuti, a nomad people of Zaire where there is no transition phase 
between childhood and adulthood. Among them the only event that marks the passage 
between these two ages is an event named "ELIMA". It is a celebration which, in the case 
of girls, starts with the first menstruation. As for boys, to prove their virility and be 
considered adults, they must successfully enter the hut defended by the women, be accepted 
by one of the girls and sleep with her. Then they have to kill an animal big enough to 
feed the group, and more particularly those in the group who cannot feed themselves. As 
soon as these two rites are done, the child becomes an ADULT. 

(2) LUTTE, Gérard, Ibid 
(3) LUTTE, Gérard, Ibid 
(4) This exercise was inspired by Lutte, Gérard, ibid 
(5) FOURNIER, Fernand and Michel Biais, Styles et valeurs des jeunes, Essais sur les 

modèles culturels des jeunes au Québec. (Styles and Values of Young People, Essays on 
the Cultural Models of Quebec Young People), Bureau de consultation jeunesse, Montréal, 
1984, 96 p. 

(6) FOURNIER, Fernand and Michel Biais, ibid 
(7) LAZURE, Jacques, Les modes de vie des jeunes (Living Styles of Young People), photo-

copied text, UQAM, 1985, 17 p. 





CHAPTER2 

YOUNG PEOPLE AND THE FAMILY 



Young People and the Family 

2.1 A Portrait 

Where do young people live? How do they Hve? Do they still get married? 
Do they have children? 

The research of Renee B. Dandurand"', which deals with all aspects of the 
question, is one which especially enriches our work and makes the necessary 
nuances between the sexes and different social statuses. 

On the whole, we can see the very strong influence that economic factors 
have on the life style and decisions of young people. These economic factors 
often combine with traditional values to dominate and impoverish women 
and young people, as well as their dependants. The fact that this is reality 
is supported and confirmed by the data contained in the "Green Paper on 
the Quebec Family" (Quebec, 1985). 

1. "In our society, adolescents (12-17 years) generally live with their family 
of origin, while young adults, according to the age group and occupation, 
live either with their family of origin, in a family of procreation which 
they have established, or in a non-family household."®* 

2. Living with parents (more males and more students) 
In 1981 many young people still lived in their parent's home after the age 
of 18: 4 out 5 at the age of 18 or 19; a little less than half (46.3%) were 
still there between the ages of 20 and 24. While 67.1% of young people 
overall between the ages of 15-24 lived with their parents, this is far more 
often the case with males (74.7%) than with females (61.8%). Those living 
in the parental residence are more often students. 

3. While the rules for loans and bursaries favour student marriages, welfare 
conditions incite many young people to remain in or return to their parent's 
home, against their wishes. When this happens, their social isolation is 
increased : 
" . . . even if their parents accept them, they don't feel at home... (they 
don't feel) free any more to do what they want... (they have the impression 
that they don't have) any private life any more... (they have) the impression 
that they are upsetting their parent's routine and interfering with their 
habits-
Half of them seriously think of leaving their parents to go and live in an 
apartment; in order to do so the young women are waiting for a mate 
while the young men are waiting for a job. But the latter want to have a 
car or a motorcycle first. 

* Editor's note: - Family of origin: the family where the young person is a son or daughter 
- Family of procreation: the family where the young person is mother or 

father 
- Non-family household: two or three person household where there is no 

real idea of a couple or a family. 
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4. Married or living together? 
Statistically, the 1981 census indicates that females tend to marry younger 
than males (see Table I): 5.4% of young women in the 15-19 age group 
are married compared to 1.14% of young men; in the age group 20-24, 
46.1% of young women are married compared to 25.9% of men. In the 
25-29 age group, 74.5% of women are married compared to 66% of men. 
It is not until the age of 33 that more men than women are married (82.6%) 
and this remains the case for the subsequent ages. We should underline 
that Statistics Canada considers people married if they are of different 
sexes, share the same domicile and consider themselves a couple. This 
covers marriages with or without a ceremony (civil or religious). 

TABLE 1 
MARRIED POPULATION 

ACCORDING TO CERTAIN AGE GROUPS AND SEX, 
-QUEBEC 1981 

Age and sex Total Married % 

15-19 T 620 075 19 960 3. 2% 
M 316 415 3 625 1.14% 
F 303 660 16 335 5. 4% 

20-24 T 643 700 231 885 36. 0% 
M 322 280 83 605 25. 9% 
F 321 420 148 280 46. 1% 

25-29 T 589 020 413,800 70. 2% 
M 293 785 193 805 66. 0% 
F 295 235 219 995 74. 5% 

33 T 108 015 88 885 82. 3% 
M 53 975 44 625 82. 6% 
F 54 040 44 260 81. 9% 

Source: Statistics Canada, Catalogue 92-901 

Furthermore, Dandurand reports that 20% of the couples who got together 
between 1975 and 1980 and were still together in the fall of 1980 were not 
legally married. She also notes that the marriage and cohabitation rates 
have continued to fall since 1980. This phenomena has to be linked to 
unemployment and the economic crisis. 
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5. The couple and the arrival of the first child 
Before the proclamation of Bill 89, which abolished the notion of the 
illegitimate child, certain observers had noted that when a couple was 
living together, the arrival of the first child was quickly followed by a 
marriage. 

This is no longer the case. Instead this event is often followed by the 
break-up of the couple. 

"The in-depth study of single-parent families in Quebec tends to show that 
young couples break-up more often than their elders at the birth of 
the first child." This characteristic shows that life as a couple and off-
spring are not necessarily tied together for young people, as was the case 
with the generations of people who preceded them.'' ' 

6. Single-parent families and poverty 
Thus, there is often a break-up but the mother usually retains most if 
not all of the responsibility for the child. Being a single parent is mainly 
a condition of mothers, who are younger and younger and more and 
more marked by poverty. The analysis of statistics from the 1981 Census 
largely confirm this tendency.'®' 

And, in the 80's, when you are young and from the working class, on top 
of being a parent, you're really in trouble. 

A preliminary analysis of the material collected from young working class 
families in 1982-83 in the Montreal region confirms that the crisis of the 
80's has severely affected them. Young couples appear to be more vulner-
able than their elders, being less inclined to call on family solidarity to 
help them confront life's problems.'" 

All of these facts lead us to a hypothesis: in Quebec, young people and 
especially young mothers are amongst the POOREST people in the 
province. 

If this is true, it is even more urgent to support them with measures like : 
1. job creation 
2. affirmative action for women in the workplace 
3. improvement of the daycare system 
4. better income adjustments, etc. 

7. Age and Pregnancy Rate 
The 1984 statistics indicate that women under 30 are responsible for a big 
majority of births at the moment in Quebec: mothers 15-19 (5%), 20-24 
(27.6%), and from 25-29 years (40%). As we see, 72.6% of babies born in 
Quebec are born to mothers under 30. 

Given this reality, it is vitally important in debates on the birth rate to 
recognize how much of the responsibility of having children rests on the 
shoulders of young mothers under 30. If the links between "youth - un-
employment - permanent welfare" have been recognized, the link 
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"maternity", which is often part of the same phenomena, has often been 
forgotten. If the lives ofyoung peopleare often precarious, the situation of 
young mothers is even worse and this works to the detriment of increasing 
the birth rate. 

8. Age and Sterility 
"If almost 30% of women and 21% of men are already sterile by the age 
of 30, half of them were sterilized by choice after having had all of the 
children that they wanted. 

The Quebec government, among others, is worried about the present low 
birth rate (less than 2 children per family on average). 

Some people are scandalized by the use of voluntary abortions. It is vital 
to understand the difficulties of parents - especially those of young parents 
- and to solve these problems, if we want to see a higher birth rate. 

2.2 Exercises 

I. Discussion on Young People and the Family 

The birth rate in Quebec has been in a free fall for many years. People are 
more and more reticent about raising several children. It would be interesting 
to know how many male and female students intend having children. How 
many children? Why? 

How many would have their children looked after by someone else so that 
they could work in the labour force? Where would they have their children 
looked after? In a family? at the grandmother's? in a day-care? 

How much does it cost per year to properly take care of a child? How much 
do different government programmes allow for this? 

How will future parents share domestic responsibilities? Family respon-
sibilities? Financial responsibilities? Do male and female students agree with 
women working outside the home? 

What social changes would be necessary to have a rise in the birth rate? .. 

In the secondary school, elements of this discussion can be dealt with in 
courses dealing with family economics (sharing housework for example), 
introduction to economics (ex. calculating the annual cost of raising a child, 
women in the workforce, etc)., religious or moral classes (having or not having 
children, sharing parental responsibilities, children in daycare...). 

Reference: The Green Paper on Quebec Policies Concerning the Family. 



Young People and the Family 

2. For those who wish to follow the debate on the future of the family, the 
report titled «Le soutien collectif réclamé par les familles québécoises (Collec-
tive Support Demanded by Quebec Families) Première partie, Québec, 1985, 
would be useful. This report was produced after a tour of the province to 
elaborate a policy on families in Quebec. If you consult this document you 
could make an inventory of the demands of different groups concerning the 
family and what is presently happening in Quebec. 

(1) DANDURAND, Renée, B., Jeunes et familles au Québec. 
Communication présentée au colloque sur les jeunes et la société contemporaine, (Youth 
and Families in Quebec, Presentation to the Colloquium on Youth and Contemporary 
Society), October 11, 12, and 13, 1985, organized by l'Institut québécois de recherche sur 
la culture. 
DANDURAND, Renée B., ibid 
DEMERS, Linda, «Les jeunes et la famille au Québec: aspects démographiques», 
(Youth and the Family in Quebec: demographic aspects), in Santé mentale au Québec, 
vol. IX, no 2, 1984 

(4) GINGRAS et al, La situation des jeunes à l'aide sociale (The Situation of Young People 
on Welfare), Quebec, Minister of Employment and Income Security, Quebec, March, 1984. 
DANDURAND, René B. et Lise St.-Jean, «La nouvelle monoparentalité comme ré-
vélateur des contradictions familiales», (how The New Single Parent Family Reveals 
Family Contradictions), presentation at the colloquium of the Canadian Association of 
French Language Sociologists and Anthropologists, 1984. 

(6) LE BOURDAIS, Céline, «Vers une caractérisation des familles monoparentales 
québécoises à chef féminin», (Towards a Characterization of Quebec Single Parent 
Families Headed by Women), speech to ACSALF, 1985. 
PANET-RAYMOND, Jean, «La Vie précaire des jeunes ménages ouvriers» ("The Pre-
carious Life of Young Working Class Households")", in Intervention, n°. 65-66. 

(2) 
(3) 

(5) 

(7) 
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Testimony of 
Sylvestin Provencher, 

(Mont-Bruno High School, Youth and Work Colloquium, 1981) 

Myself, I was lucky. Last year I had a professor who really helped 
me a lot and as a result, I do have more confidence in myself. But I 
know that there are still an awful lot of young people who would be 
incapable of coming here to speak today. Of course, I'm still very 
embarrassed at speaking but at least I give my opinion and I think 
that it would be great if everyone got involved. 

I work on the student newspaper and that helps a lot. If I ever want 
to go and work in a business later, it may be able to help me a lot. 
I'll have more confidence in myself and I'll be able to speak to the 
boss more easily, without being afraid to talk to him. 

3.1 Some Statistics 

For many people, a young person is first and above all a student. How many 
people in the 15-24 age group are still in school? Do young girls have the 
same experiences at school as the male students? How many students drop out? 

43% of the 15-24 age group are in school. This means that more than one 
young person in two is not in school. 

PERCENTAGE OF THE 15 24 AGE GROUP 
WHICH IS IN SCHOOL 

IN QUEBEC. 

43% 
476 440 

57% 
631 560 

T = 1108 00 students 15-24 
• non-students 15-24 • • • • 

Source: Statistics Canada, The Active Population, Supply and Services 
Canada. Cat. 71-001, Monthly,, Table 7, AprU 1985. 

Quoted in: Colloquium on the place of young people in Quebec political 
society. Thematic Notebook, Laval University, 1985. 
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It's at the end of secondary school that young people leave school en masse. 

The study done by Robert Maheu and Daniel Maisonneuve'" shows us that, 
according to what was observed in 1981, the percentage of individuals in a 
generation who are enrolled in secondary school or college is not as high as 
one would think (see schema). In fact, the two authors indicate that if we 
project the rates observed in 1981 over the life-time of a generation, out of 
100 people: 

• 64 would obtain a secondary school diploma (DES) in a regular day prog-
ramme ; 
• 8 would get a secondary school diploma in continuing education; 
• 46 would begin full-time college studies; 
• 27 would get a college diploma'" 

36 drop out 

8 return to study 
in cont'ed 

100 students 

64 finish their secondary school studies 
in a regular day-time programme 

72 get a secondary school 
diploma 

54 in general 18 in professional programmes 

46 apply for admission to CEGEP 

27 get a DEC 

11 professional 16 general 

6 get to university And the others? 

It is fairly difficult, as Andre Lesperance"* states, to establish exactly who 
has access to university. The number of students entering university sometimes 
exceeds the number of CEGEP graduates. It is not easy to determine which 
of the newly-enrolled university students have been out of school and are now 
returning. However, it is generally accepted that 6-8% of young people get 
into university. 
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Diplomas According to Sex 
How do the scholastic records of male and females presently compare? Do 
more female students get diplomas than males? And is this true at all levels? 
The following three tables give us interesting answers to these questions. 

TABLE 1 

Secondary School Diplomas According to Sex 

1977 1983 

N % N % 

Professional 
short 

M 
F 

TOTAL 

2 278 71.23% 
920 28.77% 

3198 100 % 

3 350 71.96% 
1305 28.04% 
4 655 100 % 

SecV 
GENERAL 

M 
F 

TOTAL 

31034 45.6% 
37 017 54.4% 
68 051 100 % 

28 840 47.73% 
31 581 52.27% 
60 421 100 % 

Professional 
long 

M 
F 

TOTAL 

9 202 43.,14% 
12127 56.86% 
21329 100 % 

12 177 48.20% 
12 574 50.80% 
24 751 100 % 

TOTAL 
of 
graduates 

M 
F 

TOTAL 

42 514 45.93% 
50 064 54.07% 
92 578 100 % 

44 367 4939% 
45 460 50.61% 
89 827 100 % 

Source: Government of Quebec, Ministry of Education. Diplômés 1981 et Diplô-
més 1983, (1981 and 1983 Graduates). 

In the past few years, more female students than male students have earned 
secondary school diplomas. There is one exception that should be mentioned 
- the professional short programme where a bigger percentage of males than 
females get diplomas. 
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As for the college level, the number of female graduates is even greater than 
the number of male graduates. And since 1981 more females than males 
graduate even in the pre-university sector. 

TABLE II 

College Diplomas According to Sex 

1977 1983 

N % N % 

Graduates 
pre-univ 

M 
F 

TOTAL 

11042 52.55% 
9 972 47.45% 

21 014 100 % 

10 620 48.14% 
11441 51.86% 
22 061 100 % 

Graduates 
professional 

M 
F 

TOTAL 

3 925 3631% 
6 896 63.69% 
10 811 

5 380 40.86% 
7 778 59.14% 

13 168 

TOTAL 
of 
graduates 

M 
F 

TOTAL 

14 967 47.03% 
16 858 52.97% 
31825 100 % 

16 000 45.41% 
19 229 54.58% 
35 229 100 % 

Source; MEQ. Diplômés 1981 et Diplômés 1983, (1981 and 1983 Graduates) 
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At the university level, the situation is different and female students are at 
a disadvantage. 

If you only consider the diplomas awarded, males, who dominated in 1977 
(55.86%), are overtaken by females in 1983 (50.18%). This phenomena can 
be explained by a clear increase in the number of female students taking 
programmes that lead to certificates. 

But at the level of BA's, and even more markedly at the level of MA's and 
PhD's, women are under-represented. 

TABLE III 

University Diplomas According to Sex 

1977 1983 

N % N % 

BA. M 
F 

TOTAL 

10 413 56.80% 
7 921 43.20% 

18 334 100 % 

11371 51.76% 
10 597 48.24% 
21968 100 % 

MA. M 
F 

TOTAL 

1792 66.22% 
914 33.78% 

2 706 100 % 

2185 60.80% 
1409 39.20% 
3 594 100 % 

Ph.D M 
F 

TOTAL 

218 79.57% 
56 20.43% 

274 100 % 

311 74.40% 
107 25.60% 
418 100 % 

Certificates 
and other 
diplomas 

M 
F 

TOTAL 

2 546 46.45% 
2 935 53.55% 
5 481 100 % 

5 305 42.44% 
7194 57.56% 

12 499 100 % 

TOTAL M 
F 

TOTAL 

14 969 55.26% 
11826 44.74% 
26 795 100 % 

19172 49.82% 
19 307 50.18% 
38 479 100 % 

Source: M.E.Q. 1981 and 1983 Graduates 
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School Drop-outs 
In 1981, 661,890 young people in the 15-24 age group were not in school; 
290,000 of them had no diploma. That is, 22% of the 15-24 age group had 
not completed their secondary school education in 1981. 

TABLE rV 

POPULATION 1 5 - 2 4 ACCORDING 
TO SCHOOL ATTENDANCE AND LEVEL 

OF EDUCATION, QUEBEC, 1981 

HIGHEST LEVEL OF EDUCATION OBTAINED 

Age group 
school 
attendance 

Less 
than 

Grade9 

Grade9 to 
Grade 13, 

no diploma 

Secondary 
or College 

Diploma 

University 
study 

15-24 73 310 440 280 624 850 119 360 

Not in 
school 
(15-24) 

58 840 228140 350 740 24185 

In school 
full time 
(15-24) 

13 465 203 850 230 975 79 820 

In school 
part-time 
(15-24) 

1005 8 290 45133 15 355 

Total 

1257785 

661890 

528 115 

63 783 

Source: Daniel Maisonneuve, L'état de scolarisation de la population québécoise. 
Une analyse des données du recensement de 1981 (The level of education 
of the population of Quebec: an analysis of the 1981 Census data). Ministry 
of Education, 1984, p. 3. 
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TABLE V 

PEOPLE WHO ARE NOT FULL TIME STUDENTS 
AND WHO DON'T HAVE MINIMAL QUALIFICATIONS, 

ACCORDING TO AGE GROUP AND SEX 

Age Group 
and sex 

Didn't get to 
or didn't finish 

Grade 9 

Don't have 
a diploma 

at the Grade 13 level 

N % N % 

15 -19 years M 
F 
T 

15 040 
11 210 

26 250 

57% 
43% 

100% 

63 810 54% 
54 030 46% 
117 840 100% 

20 - 24 years M 
F 
T 

18 235 
15 355 
33 590 

54% 
46% 

100% 

94 435 53% 
83 990 47% 

178 425 100% 

Source: Daniel Maisonneuve, ibid. 

About Secondary School Drop-outs 

A study on school drop-outs published in 1979 by the Ministry of Education 
informs us that the drop-out rate is 10-13% per year and that, at this rate, 
40% of the students of Secondary I may not finish high school. The following 
characteristics of the drop-out population studied were brought out : 

1) hostility towards authority figures; 
2) intolerance for frustration and a marked interest for the concrete; 
3) lower aspirations for education than the other students and lack of 

motivation for the kinds of courses proposed; 
4) lower family income, parental educational level inferior to that of the 

students who remain in school; 
5) father's job has little prestige on the social scale; 
6) inadequate lodging for study, lack of space; 
7) broken home, one parent family; 
8) parents have a utilitarian concept of school; 
9) students on welfare are more numerous to drop out, more numerous 

also in the shortened programmes; 
10) poor school results, on average one year behind in french, english 

and math; 
11) higher rate of absenteeism before actually dropping out. 

On the whole, we find two major types of drop-outs: 
a) the active type who are oriented towards paid work 
b) the "classic" type or the disadvantaged 
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The latter can be sub-divided into three groups: 
a) the students who are forced by necessity to drop out 
b) the drop-outs who are poorly adjusted to school 
c) the drop-outs who are socially marginal 

Simon Piot 
Student of Secondary V 

I've noticed something since Grade 6. What is the school system based 
on? It's based on your Grade 6 math marks. They put you in the 30's 
in french - for those who don't know, the 30's are the brains. When 
you're a brain, you remain a brain because you're in the best courses 
that there are. 

But if you're put in the lO's, that's for the weak students, you stay 
in the lO's because the courses are not as good. 

So what is it that determines whether you're in the 30's in Secondary 
I? It's your Grade 6 math mark. And you'll stay in the 30's until 
Secondary V. And then the CEGEPs admit only students in the 30's. 

And I ask you, who will make the best doctor? The people who are 
gentle with people, who aren't rough when they're handling people 
physically or those who have a good math mark in Grade 6?. 

Source: Report from the Colloquium "Youth and Work", ibid. 

3.2 A malaise 

In the classroom, many teachers and students are aware of a malaise. Some 
blame it on the decree while others see it as a function of the economis crisis. 

Teachers complain that their work is no longer recognized, that classes are 
too big, that students don't know how to read or write anymore, that they 
want to deal only with the concrete and that they refuse to believe our descrip-
tion of reality (in regards to discrimination based on sex for example). 

On the student side, there is a lack of motivation, a feeling of anxiety about 
the future, a lack of action, etc. 

What is going on in school, in the high schools and colleges, as well as in 
the universities? Of course this phenomena is not entirely new, but we feel 
that it would be useful to get a debate going between all of the concerned 
parties, and especially among teachers and among students. This debate 
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should concern what is presently happening in schools as well as the future 
of education, what schools can and should bring to the new generation and 
the capacity of schools to really prepare for the future. 

3 J The Situation in the High School 

Gisèle Tremblay's study'"' of the primary and secondary schools seems to us 
to give a good description of the situation. 

Locks Everywhere... 
According to the evidence, all of the rooms in high schools are locked except 
during actual course times or during other supervised activities. Written 
authorizations are necessary everywhere; you always have to get one. Any 
initiative and spontaneity is nipped in the bud; it takes ages to get permission 
and often it arrives after the projected date of the activity. 

Cloakrooms, libraries and classrooms are inaccessible without getting permis-
sion in advance; only the corridors (if you're lucky!) may be used for activities 
which haven't been planned in advance. There are also "agoras", or interior 
spaces which are used for all kinds of things and cafeterias. These areas serve 
all kinds of purposes, when they aren't requisitioned by official groups or so 
highly regulated that they cut off any possible inspiration. 

"So what remains is outside, but there isn't anything outside. The grounds, 
everywhere covered by huge parking lots, are generally not equipped for 
sports. 

The schools themselves close as soon as classes are finished, except for au-
thorized activities and a few other things which are tolerated. At a given 
time, the entrances are chained and the students have to get off the property. 
'We do it instinctively', the students laughingly say. 'There's not such danger 
that we'll hang around. ' Besides, the school buses don't wait around. " 

And Trust? Nowhere to be found! 
These padlocks are of course aimed at preventing thefts, vandalism and 
absenteeism. But amongst the majority of students, they create the feeling of 
being suspected of wrong-doing, of not being worthy of trust and of not having 
any free space to use, except as some say, their lockers. In fact, the cloakrooms 
are the only closed space that they have at their disposition. 

In addition to having limited access to space, any student initiatives are also 
victims of procedures for access to equipment, for decision-making processes 
and for adult supervision. In fact, you always have to find a teacher sponsor 
and support for the activities on top of making your way through the maze 
of structures at the mercy of meetings and responses being delayed. "The 
students end up never proposing anything again. " 
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In some exceptional cases, students are given some autonomy and this brings 
even more worthwhile results; information circulates better and enthusiasm 
does the rest. 

Being excluded from power and controlled too tightly, makes people... 
The few student councils that have survived don't have any power and are 
under the supervision of a teacher or activity director. The students see them 
as either purely decorative or as transmitters of the wishes of the administra-
tion. Which is not always false. "In reality", says Gisèle Tremblay, "the 
collective mechanisms have been dismantled". Later, she talks about re-
medies: "It 's not abstract knowledge about social life that the students lack 
but in many cases, the concrete conditions for it to blossom. " 

By excessively limiting their area of responsibility and their access to resources, 
we are driving young people to be passive. What many people consider to be 
a characteristic of this generation is in fact nothing but the result of condition-
ing. Gisèle Tremblay concludes with the following: "Students today are no 
more passive "by nature" than students in the past; they have become passive 
in situations where all of the objective conditions of passivity have come 
together. " 

It seems to us that the school must question its systemic effects. "Good" 
intentions may have disastrous effects. 

3.4 Difficulties Characteristic of CEGEP Students 

According to Madame Hélène Giguère, a psychologist at CEGEP Maison-
neuve,<'> students in the 70's, in spite of a certain number of students who 
had problems, were in the long run full of hope. Those of the 80's are fairly 
worried and even hopeless, to the point that many psychologists in the system 
feel the need to be trained in suicide prevention. And this is considered an 
urgent need. 

Huge CEGEP's are very anonymous milieus. Relationships usually remain 
very superficial and judgements or opinions are often based on appearances; 
thus a malaise exists amongst the students themselves and in their relationships 
with teachers. 

She notices a conformity which would be accentuated by the economic crisis. 

"At the moment, I have the impression that young people are no longer trying 
to create a new society but rather to fit themselves into society as it exists. 
The economic crisis leads students to individually seek survival techniques. " 
(...) 

"There is no clear revolt or organized protest. There is just helplessness and 
powerlessness. This powerlessness must be underlined because lam convinced 
that we have to help this generation to regain power-power in their personal 
lives but also power in their professional lives and in society so that they will 
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become concerned citizens who will participate in political life, who will be 
interested in their society rather than just letting things happen without 
actively intervening. " 

She also identifies the presence of two types of students whose attitudes are 
tied to the economic crisis. First of ail there are the students who are in school 
because they couldn't find a job after high school. They are not motivated 
and demand that we motivate them. "They are not interested in abstract 
studies and the only way to reach them is to stay very close to their experiences 
or very concrete." 

She calls the other category of students the "utilitarians": 

"Then there are the utilitarians, and the economic crisis favours their way 
of thinking: I am at CEGEP because I have to earn a living. So I have to 
choose a Field that doesn't interest me but where there are job openings. " 

The latter also make teaching more difficult but also have a psychological 
profile where curiosity and the desire to learn are missing and replaced by 
the absence of sense and the absence of a social project. This creates frustra-
tion, aggression and isolation between the young and "adults". 

Some studies mention the feelings of anxiety and powerlessness felt by students 
faced with scholastic difficulties themselves (competition, individualism) and 
the future. The symptoms may vary from anorexia to feelings of anxiety to 
insecurity or self depreciation. Young people from poor backgrounds would 
be tired of struggling and those from more affluent backgrounds would feel 
helpless in face of the struggles to come: marks, selection, employment... 

A Student 

I am a law student at Alma College and I represent the student co-op. 
I would like to talk about the subject of getting into CEGEP after 
Secondary V. It takes good grades. For three years I've been trying 
to apply to the Leisure Studies Programme at Riviere-du-Loup. Three 
years. I fmished my Secondary V but I didn't have fantastic marks. 
That's understandable since I got my Secondary V diploma when I 
was 15. What I mean is that at 14 or 15, you don't really worry about 
getting good marks so that you can get into college. I mean you don't 
even think about it. You're too young to even be aware that it's 
important. 

I think that I was too young to get my Secondary V diploma at 15 
years old. Now I'm 17 and I've already done two years of college. 
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I've just sent in another application to Riviere-du-Loup and it still 
isn't clear whether they'll accept me or not. But I sent my transcripts 
and all that and my grades are a bit better. But if they take 90 students 
from outside the area - I'm not sure of the number, something like 
that, and they only take the ones with the highest marks, the students 
with marks in the 60's and 70's are left aside. They get told to "wait 
until next year and if you want to re-apply, you'll be welcome. " Or 
other stuff like that. 

It's been three years and I'm beginning to get fed up. I think that it 
should be equal - the same pre-requisites for the ones that come from 
the region and the ones from outside the area. If you are interested, 
like I want to do that, I'm really interested. Leisure Studies. I've got 
a lot of ambition to do that, I'm motivated to study it, but they don't 
want to let me in, I don't know what's wrong but they don't want to 
accept me. 

Maybe it's because my dad's on welfare, maybe that's why they don't 
want to accept me but I don't know why. Anyway, I'll find out some 
day, you know. 

Anyway, all that I wanted to tell you was that it's hard to get into 
CEGEP with the pre-requisites and all that. 

Source: in "Rapport du colloque les jeunes et le travail" (Report from the Colloquium 
"Youth and Work"), ibid. 

3.5 Student Criticism 

Criticisms from the students themselves become known through the demands 
of the student associations and through different research done with individu-
als and groups. We should underline however that it is difficult to present 
these criticisms properly since the students live the reality of the school in a 
global manner where different factors influence each other. For the needs of 
this cahier, we have chosen three areas of criticisms from students: study 
conditions, pedagogy and participation. 

3.5.1 Criticisms of Studying Conditions 

The present economic crisis does not make students' lives any easier. On top 
of facing the spectres of unemployment and low salaries, students must fïght 
to maintain the freeze on tuition costs, demand adjustments to the loan 
programmes (in the context of cutbacks) and pay more and more often for 
course notes or other services that used to be free. And so it is not surprising 
that they must then find part-time jobs while they are full-time students.''' 
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Teachers know what impact this has on the "intellectual availability" of their 
students. 

The loan and grant programme occupies an important place in the demands 
of individual student associations as well as of groupings of these associations. 
There are two kinds of approaches; groups like the "Regroupement des 
associations étudiantes universitaires" (RAEU) will admit that the govern-
ment has no money and propose measures that are more consultative 

• "The contribution of the student must be adjusted to better reflect the real 
employment situation. 

• If the parents refuse to contribute, the student should be able to get financial 
aid from the Loan and Bursary Programme. 

• The accent has to be put on getting information about the present financial 
aid programmes to the student. 

• The Ministry must make sure that the human and material resources given 
to each institution to administrate the financial aid programmes are enough 
to assure at least a minimal service. " 

On the other hand, for the "Association nationale des étudiantes et étudiants 
du Québec" (ANEEQ) it is important to point out that the government is 
making political choices and the fight has to be wage on the level of access 
to education. Thus, ANEEQ demands a reform of the financial aid program-
mes including the following elements 

• the abolition of the loan part while maintaining the same total aid; 

• the recognition that the student is independent and not residing with the 
parents as soon as he/she leaves the family home; 

• a reduction in the contribution expected from parents (studies show that 
this contribution is about the same whatever the revenue of the parent); 

• the calculation of the student's contribution based on the actual salary 
earned ; 

• making part-time students ehgible; 

• the right to maternity leaves for pregnant students. 

3.5.2 Criticisms of Pedagogy 

One of the first research projects done on this subject concerned "pedagogical 
resources and practices""'. 

This report explains that "Students are very much attracted by a concrete 
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pedagogy, which presupposes an active participation on their part and involves 
them in a life experience. " 

In fact, 3,899 (93.2% adjusted) of the sample said that experience gained on 
stages, in workshops or in laboratories was very important. Among students 
in technology programmes, this tendency is more marked. 

They want to familiarize themselves as quickly as possible with what may or 
will be their workplace. People try to master the unknown, alleviate the 
uncertainty towards the future and put their choices and tendencies to 
the test. 

What do young people mean by "concrete pedagogy"? 

According to Côté'"", they do see nuances. All presentations of theory are 
not in themselves considered abstract, just as any practical experiment is not 
necessarily concrete in and of itself. "Then, they go on to define," it is the 
pedagogical activities which bring out the actions and achievements of the 
students, which are based on the students needs and interests and respond 
to their search for meaning which would most likely be called concrete by 
students. " 

Thus, "a concrete pedagogical activity is one which allows the students to be 
active, autonomous and responsible... This wish for more autonomy and 
responsibilities comes out of their wish to become adults", thus to be capable 
of gaining knowledge by themselves, of directing their own learning process. 

Moreover, a concrete pedagogical activity must be tied to the interests and 
needs of the students; according to Côté, they have a "desire to specialize, 
to apply the knowledge they have and to master the written expression. " A 
course which meets these three needs would be described as "useful" by them. 

This strong preoccupation with how useful knowledge is may seem to be the 
very opposite of being interested in the global development of the personality. 
Côté shows the following nuance, "in fact, it would be more exact to say that 
some students explicitly pronounce themselves in favour of broadening their 
personal culture to create a better equilibrium but ALL of them want princi-
pally and above all to acquire, enlarge and deepen the knowledge related to 
their field." 

He concludes, "It is these concrete projects (ie. experiences in the field, final 
projects, stages, etc.) which most adequately meet the objective of developing 
the whole personality and not just the intellectual dimension. 

The last, but not least, dimension of a concrete pedagogy, according to young 
people, deals with the "search for meaning". What this means is that they 
need to find a certain significance in the course content, a significance which 
both leads the students to ask questions and to answer them. Such questions 
may be tied to the student's specialization (ex. the usefulness of the knowledge) 
or to larger problems (ex. philosophical questions or psychological dilemmas). 

In fact, "they want to be able to understand what they are learning and to 
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be able to situate their knowledge in relation to their interests and in regards 
to what they have already learned." 

How Do We Respond? 

If we think of the school as a place which exists to service the labour market, 
if we think that training of immediate use is more valuable than a more broad 
and general training, if someone is in a hurry to get into the labour market, 
it may be tempting to do more specialized technical training, which is directly 
linked to existing procedures in industry at the expense of a more general 
education. 

At the same time, some people may be a bit too impressed with practical 
training in the workplace (stages) and want to generalize them and present 
them as a remedy for the inexperience of graduates and for unemployment. 

We really need to counterbalance this enthusiasm On one hand recent 
studies"" have shown that the competency of students on "stages" is really 
under-used because the employer uses them too often as helpers with little 
supervision. 

Too many employers see students on "stages" as cheap labour. A certain 
ideology, which is easily recognized in government policies of the past five 
years (see the next chapter), tends to try to sell young workers very cheaply. 

There is also the whole movement to privatize education, including training 
people in the actual workplace, which gains if it can take advantage of the 
desire of young people for concrete training. The state sees this as a way to 
reduce its responsibility and spending for education. Thus the training will 
be given to solid and profitable businesses which have proven their ability by 
their victories over the competition. 

Without denying the interest of a pedagogy which is nourished by the concrete, 
grounded in the "real world" and which gives young people the chance to 
be active and to discover meanings for events and reports, we have to be 
careful not to extend this concept of a concrete pedagogy to everything. We 
should rather see it as a message addressed to ''adults", to teachers, which 
asks them to adjust their attitudes, methods and the climate of their 
classrooms." '̂ 

And we mustn't forget that course and programme contents have an important 
influence on pedagogy and that teachers have less and less control over this 
content, or over the methods used to evaluate students."^' 

And of course technological change must be mentioned as a factor that influ-
ences teaching and studying conditions. At the moment we are seeing a 
restructuring of programmes based on the so-called winning options of high 
technology with budgets being given as a result. Many students are making 
career choices as a function of the high tech orientation even if they are not 
really interested in the field concerned. According to Dion et Desmarais, it 
is like a "marriage of convenience with the winning options or if this isn't 
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possible, with more precarious training which is less recognized and less 
valued.'"" 

And finally we have to mention that the increase of students in a class puts 
a lot of pressure on the teacher. This pressure increases the distance between 
the teacher and the students and increases the tendency to give lectures rather 
than create concrete learning situations while it also makes it difficult to 
personalize the learning."" 

No matter how well intentioned they are, teachers are in a difficult situation 
vis-a-vis this student demand if the workload is not decreased. 

Testimony of Helene Loranger 
Manicoute Comprehensive High School in Sept-Iles. 

O.K. I'm going to repeat what I said this morning. I told you a short 
anecdote concerning the rapport between students and the adminis-
tration. 

This fall at Sept-Iles, during the bus strike, a lot of students had to 
walk to school every day, maybe they lived 2 miles away, and there 
were even some who lived 20 miles away who had to get a ride or 
who were forced to make arrangements to get to school because the 
profs gave their courses and exams as usual as if nothing was wrong. 
After 3 months the students were really fed up and I think that that 
was perfectly normal. They said to themselves, "A bunch of us will 
get together and start a boycott of class. " And that's what we did; 
we started to boycott classes. 

But what happened? While we were outside demonstrating and then 
trying to get the rest of the students who were still in the school and 
then the profs and then the administration outside, a bunch of police 
arrived, some of them weighing 260 pounds and some who were 6 
foot tall, who came and beat us up and even hurt some students, and 
according to them it was to calm us down, since we were supposedly 
all heated up. 

There were even firemen who came and turned their hoses on us to 
disperse us. I found that really too much. 

But what was the most absurd of all was that there were about 20 
students who were thrown out of school for the year for demonstrating 
while nothing happened to the police who hurt students. I fmd that 
disgusting. 

Source: Rapport du colloque: «Les jeunes et le travail» (Report from the Colloquium 
"Youth and Work"), ibid. 
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It is also pretty strange that administrative organizations like the Federation 
of CEGEPS or governmental organizations like the Council of Colleges, which 
are linked to the deterioration of teachers' working conditions, are so diligent 
at publicizing this student criticism. 

3.5 J Criticisms about the Recognition and Participation of Students 

Another student criticism is that they don't have any power at school even 
if the school is supposedly there specifically for them. What power do they 
have to change the education that they get, to change the programmes, the 
courses, the evaluation methods used, the life of the school, of the college or 
of the university? There are some who would say that at the moment students 
take up very little space anyway, that only a minority participate. A study 
of Charles Larochelle'"^' commissioned by the Council of Colleges tried to 
trace the obstacles that stop students from participating. First of all we find 
the education system itself is an obstacle since it is centered on the race for 
results which makes most students put the emphasis on activities which have 
a pay-off in the form of marks. This is just as true in secondary school as it 
is in the colleges. Then it is the lack of importance put on developing au-
tonomy, initiative and a sense of responsibility in our system which is criticised. 
This is especially true at the high school level and it makes the newly-acquired 
freedom at the CEGEP difficult to handle. 

Moreover, the time spent at CEGEP is too short for a sense of belonging to 
develop and this sense is necessary to get student involvement. It is especially 
amongst 2nd and 3rd year students that students are recruted for committees 
and they are about to leave. The problem of who takes over for them and 
the transmission of what they have learned is a problem that doesn't seem 
to have a real solution. 

Participation in student activities and in governing bodies suffers from a lack 
of recognition ; this lack of recognition is obvious if we look at how little place 
is left for students in the power structure of the colleges, if we look at how 
little power that they have and if we look at the attitudes towards their 
demands. The people who have administrative power over them put the 
brakes on their participation and sometimes put a spoke in the wheel of the 
student council. 

The timetable raises other questions. Some schools and colleges have started 
to play around with the free periods in the timetable. In many places with 
the increase in students and the "rationalization" of resources, there are 
simply no free periods. The fact that there are no or few periods free periods 
where the students can do extra-curricular activities does have consequences. 

Demands of the Student Groups 
Student groups are not unanimous about the demands concerning the place 
that students should have within the institution. 
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ANEEQ takes a very critical position in regards to student participation 
because it sees a very great danger of the students being co-opted. "The 
presence of an insignificant number of students in the governing bodies is not 
considered as a very likely way to defend the rights and interests of students.*"". 

On the other hand, ANEEQ does favour discussions between teachers and 
students through measures like negotiating course plans and parity committees 
with the faculty to deal with such matters as pedagogy, evaluation, program-
mes, etc. 

As for the Federation of College Students' Associations of Quebec, FAECQ, 
at the level of the institution it favours the integration into decisional bodies. 
Among other things it demands parity on the Board of Governors and on the 
Academic Council (three students and three teachers). It also wants a student 
presence on the executive committee and on any eventual budget committee.'"' 
At the level of relations with students, its principle demand is teacher evalu-
ation (as it is for RAEU). 

But outside of the questions of having representatives on the governing bodies 
and of relations with the prof, students will have no real power unless they 
organize themselves collectively in an autonomous fashion. The conditions 
governing the existence of student associations are of primary importance 
and that's why Bill 32 on the accreditation and financing of students associ-
ations has had such a big impact. ANEEQ has denounced this law because 
it constitutes an "unacceptable interference into our democratic life and a 
threat to the autonomy of student associations'. (Memoire which was presented 
to the parliamentary commission, June 1983.) 

By unilaterally establishing the accreditation mecanisms and giving the ac-
creditation agent powers equivilent to those of the tax collector, the state has 
alienated the associations and put them legally into trusteeship. 

The way that the state has acted in this matter reminds us of the way that 
it acted while the regime pédagogique (curriculum guidelines) was being 
reformulated at the college level. To supposedly protect the rights of the 
students to have quality courses and fair methods to evaluate what is learned 
(without ever establishing or even trying to establish that there were serious, 
widespread problems in these areas), it chose to regulate something that could 
formerly be negotiated at the class level. 

However, since RAEU AND FAECQ are in favour of a dialogue with the 
administration, they agree with it. They minimize the bureaucratic interfer-
ence and problems to see it above all as the right to be represented and the 
recognition of one group having the exclusive right to represent students. 
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3.5.4 Conclusion 

Every year teachers meet new groups of students who often have new values 
and who must evolve in a changing and regressive context, which includes 
more and more impersonal institutions, cutbacks in service, a lack of pros-
pects, a turn towards individual solutions, etc. Often they will have different 
needs than the generations that went before them (like the need for concrete 
pedagogy) and they will have to spend more money in order to finish their 
studies (with the high cost of educational material, with the probable impos-
ition of higher fees). We can make the return to school a very important 
moment by asking our students about their ideas concerning pedagogy, the 
power structure, mecanisms of participation and decision-making within the 
institution, what ties there should be between the school and the labour market 
and finally what policies the government should put forward to achieve the 
democratization of education. 

We should inquire but also debate and especially identify with the students 
what obstacles and social forces exist that put a brake on the changes hoped 
for by people who are in real difficulty. 

Also we should encourage students to discuss amongst themselves how to 
organize to fight the injustices that they are faced with as a group. Global 
solutions are sadly not within our reach. However, there is nothing to say 
that we can't make a small breech in that wall of indifference which is put 
up in front of anyone who makes change a priority. It is in this spirit that 
we put forward the following exercises. 

3.6 Exercises 

1. In her description of the situation in the secondary schools, Gisele Tremblay 
shows us a world where initiative and creativity are pretty well neglected, 
where free spaces are reduced to a minimum, the mecanisms of representativ-
ity paralyzed and any encouragement to allow a collective life to flourish is 
simply inexistent. 

What's it like in your institution? Do students who want to independently 
set up extra curricular activities have access to rooms? Do they have access 
to a student radio? 

In their opinion, is the student council sufficiently autonomous and recognized 
by the administration? What influence do the students have in defining on 
what basis their learning will be evaluated? 

This exercise, particularly in the secondary school, may take the form of an 
article written by the students for the student newspaper or of a report on 
the student radio on: 
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- how much information is available at the school; 
- access to student media; 
- the situation in other neighbouring schools; 
- the role of student councils; 
- student participation in setting up school rules, methods of evaluation; 
- etc. 

The material for this article can come from an interview with the principal 
of the school on what he/she thinks of the students participation in the life 
of the school and what students think of it. 

2. Some students blame the school for not preparing them for life. What do 
they mean by that? And if preparing them for life means giving them the 
tools to be able to confront contemporary problems (for example reversing 
the present logic which says that individual rights are more important than 
collective rights, proposing solutions to get out of the present crisis of our 
economic model, using alternative energy sources, etc.)? 

How should the school, college or university be structured in order to give 
the students the broadest possibility to grow? 

How can we make sure that the school doesn't teach sexist, racist or dominat-
ing models? How can we make sure that it teaches a more critical knowledge 
of the society? 

3. What do students mean by a "concrete pedagogy"? 

Why do teachers seem so far away from the learning methods that the students 
want? This question is important because Côté (Council of Colleges, 1985) 
has shown that there is no automatic correspondance between a concrete 
pedagogy and teaching practical things and between abstract pedagogy and 
teaching theory. 

4. Another debate to start with your students is what they want to see as 
connections between the school and the labour market. Should what is taught 
at school favour only what the employers need? 

On this question, you can consult the following: 
- Hamel, Thérèse, «L'enseignement professionnel au Québec: vers une 

soumission plus étroite de l'école à l'entreprise?», (Professional Education 
in Quebec: Towards a More Strict Submission of the School to Business?), 
INRS-Éducation, 1982. 

- Perrier, Yvan, «Soutien à la formation professionnelle des jeunes». (Support 
for Professional Training on Young People), presented to the Estates Gen-
eral on the quality of education, FNEEQ School and Society Committee, 
April 1986. 

5. Presently some people speak on the value of training courses (stages) in 
the workplace. Organize a discussion on the advantages and disadvantages 
of this form of learning and under what conditions it should be used. 
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You can consult: 
- Dandurand, P. and F. Trudel, «C'est rien qu'un stage» (It's only a stage) 

typed text, 1984. 
- The study of certain Options Declic programmes entitled «Étude d'évalu-

ation sur les mesures de relance» (Evaluation of Some Employment 
Schemes), Ministry of Manpower and Income Security, April, 1985. 

- Le Journal du Travail, July/August, 1985, published by the Ministry of 
Manpower and Income Security, presents a shortened version of this evalu-
ation. 

- Bourget, Linda, "La richesse éducative des stages", (The Educational Rich-
ness of Training Periods in the Workplace), Council of Colleges, 1986. 

6. Organize a meeting between students and unionized workers in the same 
professional field to discuss the real working conditions compared to the 
preparation given at school, especially concerning the employees rights in 
relation to the employer. 

Meetings like this can also be prepared for classes in the general sector. The 
Youth Committee of the CSN Central Council (Conseil Central) is organizing 
such meetings on a regional basis. 

7. There is a real possibility that university tuition fees will be raised. In 
order to give your students some tools to get into this debate, invite your 
students to: 
- prepare a press dossier 
- find out the different demands of student groups 
- find out what the Liberals promised during the election campaign 
- to look at the different studies and research published by the government 

and its consultative bodies. 

8. We can encourage students to identify other problems at the level of their 
living conditions and construct a project to go and get more information and 
try to deal with the problems. 

Examples - a study of students in Year 1 at college in the first term, to find 
out what problems they have and to suggest solutions for them. 

- For students in Secondary V, get a panel made up of former 
students who are now at a CEGEP, at a university, or in the 
workplace. Ask them to share their feelings about the training, 
orientation or adaptation problems that they had when they got 
out of high school and what they did about these problems. 
This project could be done in collaborationn with Student Ser-
vices. 
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Reference Material for these exercises: 

- Actes du Colloque sur l'éducation alternative dans les Collèges et les 
Universités (Acts of the Colloquium on Alternative Education in Colleges 
and Universities), May 1983, 211 pages. 

- Botkin, Elmandjra et Malitza, We Never Finish Learning, Report of the 
Rome Club, Paris: Pergamon Press, 1980, 179 pages. 

- Naud, A., Morin, L., L'esquive, l'école et les valeurs Sidestepping: the 
school and values), Superior Council of Education, 1978, 167 pages. 

- La pédagogie du projet (The Pedagogy of Projects), published by the 
Belgian Collective: «Le Grain» and re-issued by the CEQ, the Maîtresse 
d'École and the Teachers Alliance of Montreal. 

- L'Eau (Water), pedagogical cahier published in March 1982 by the Chemis-
try Collective at Limoilou CEGEP. 
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(1) MAHEU, Robert and Maisoneuve, Daniel. The Progression of Secondary School and 
College Students, initial results, 1976-1981. Ministry of Education, Economic and Demog-
raphic Studies Directory, Quebec 1982, p. 23. 

(2) LESPÉRANCE, André. L'Accès à l'université, au Québec. Mesure du phénomène selon 
le sexe et la langue maternelle, de 1978-79 à 1981-82. (Access to University in Quebec: 
measuring the phenomena according to sex and mother tongue, from 1978-79 to 1981-82). 
Ministry of Education, Economic and Demographic Directory, August 1984, 125 pages. 

(3) Government of Quebec, Ministry of Education. Les emplois de 1990 - Les options 
gagnantes (The Jobs of the 90's: Winning Options). Canal Isep School and Professional 
Information Service, Quebec 1983, p. 5. 

(4) «La Loi du cadenas»... ou «Comment fabriquer une génération passive» ("The Padlock 
Law"... or "How to Make A Generation Passive")in l'État et les besoins de l'éducation, 
Report, 1979-1980, Superiour Council of Education, 1980. 

(5) Actes du V' colloque de l'Association québécoise. Notes of the Colloquium of the Quebec 
Association), 1985, in «Prospective», vol. 21, n°. 2,3,4. 

(6) Recently a study was done by Hélène Dion and René Desmarais «La pratique de conscien-
tisation dans un milieu institutionnel québécois» 'Consciousness-raising in a Quebec 
Institution', Essay in a Master's programme. University of Sherbrooke, 1985.) The study 
deals with the living conditions of students at Sherbrooke CEGEP. It shows that the most 
serious problem that the students have is the insufficiency of the loan and bursary prog-
ramme. 54% of the them work outside the home. 

(7) Annual Report of the RAEU, 1984-85. 
(8) Platform of Demands, ANEEQ, 1986 
(9) Ressources et pratiques pédagogiques, version abrégée par la Commission des Directeurs 

des Services pédagogiques, (Pedagogical Practices and Resources, Version shortened by 
the Commission of Academic Deans), Federation of CEGEPs, February, 1980. 

(10) CÔTÉ, Pierre: «Le vécu, la pratique et le concret dans renseignement collégial, (Lived 
Experiences, Practices and the Concrete in College Teaching), Council of Colleges, 1985. 

(11) DANDURAND P. and Trudel, F., «C'est rien qu'un stage» (It's nothing but a "stage") 
typed text, p. 85. 
- TRUDEL Flavie, Master's Thesis «Les stages en milieu de travail des jeunes 

du secondaire professionnel» (Stages in the workplace for secondary school students 
in the professional sector) Montreal, University of Montreal, 1984. 

(12) Other interesting testimony from students at all levels of the education system can be 
found in the 1984-85 report of the Superior Council of Education called "Learning for 
Life". 
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4.1 Young People At Work; Some Facts 

Young people are the principal victims of unemployment. The last hired, 
they are the first to be laid off. In the absence of any job creation or of any 
real openings, many young people have no other choice but to go on welfare. 
In 1983 while the unemployment rate for the adult population as a whole 
rose to 13.9%, the youth unemployment rate reached 19.3%. At that point 
one young person in five was unemployed. 

Quebec government statistics'" indicate that overall in Quebec, 63.5% of young 
people 15-29 years old are in the labour force. So 2 out of 3 young people 
are working in the labour force or looking for a job, since being in the labour 
force is defined as having a job or being unemployed. The percentage of 
people in the labour force varies according to the age group considered: 

• in the population 15-19, only 36.3% is active in the labour force 
• in the population 20-24, the percentage rises to 74.3% 
• while for those 25-29 years, the percentage reaches 76.1% 

Thus, entry into the labour force occurs around the age of 20 years old. 

4.1.1 Young People in Full-or Part-time Jobs 

Using Table 1 we can tell how many young people are working part-time and 
how many have full-time jobs. 

It is in the 15-19 age group that we find a big percentage of part-time workers. 
In fact, 54.9% of young workers 15-19 were working part-time. 

In the other age groups, the percentage of part-time jobs is much less impor-
tant: 
- 19.8% for those 20-24 years old 
- 20.9% for those 25-29 years old 

4.1.2 Youth Unemployment Rate 

Looking at unemployment statistics, we see that 19.3% of young people 
between 15 and 29 years old say that they are looking for a job. 

- The younger ones (15-19) had an unemployment rate of 26.2% during the 
reference year (1983). 

- The unemployment rate is lower for those 20-24 (21.7%) 
- For the older ones (25-29), the unemployment rate is 14%. 
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TABLE 1 

CATEGORIES OF YOUTH EMPLOYMENT, 
BY AGE GROUP, QUEBEC, 1983 

Full Time Part Time Total 

15-19 
years old 

63,000 
45.1% 

78,000 
54.9% 

142,000 
100 % 

20-24 
years old 

292,000 
80.2% 

72,000 
19.8% 

364,000 
100 % 

25-29 
years old 

358,000 
79.1% 

39,000 
20.9% 

397,000 
100 % 

All 
Quebec 

713,000 
79% 

189,000 
21% 

902,000 
100 % 

Source for Tables 1-8 : Quebec Statistical Bureau, Les 15-29, Portrait statistique 
des jeunes par région (The 15-29 Age Group, A Statistical Portrait by Region), 1985. 

See the Annexes for the detailed data by region. 

TABLE 2 

YOUTH EMPLOYMENT CATEGORIES, 
BY AGE GROUP, QUEBEC, 1983 

#of 
Un-

employed 

Un-
employment 

Rate 

Average # 
of weeks 

un-
employed 

15-19 years 50,000 26.2% 19.7 

20-24 years 101,000 21.7% 20.1 

25-29 years 65,000 14.0% 21.0 

All Youth 
(15-29) 216,000 19J% 20J 
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4.13 Duration of Youth Unemployment (15-29) 

The duration of youth unemployment is relatively constant regardless of the age group : 

- 19.7 weeks for those 15-19 
- 20.1 weeks for those 20-24 
- 21 weeks for those 25-29 

4.1.4 Unemployment Rate According to Sex and Education Level 

Table 3 shows that female unemployment is slightly higher than male un-
employment. Also the average unemployment rate goes down as the educa-
tional level rises. 

TABLE 3 

YOUTH UNEMPLOYMENT RATE (15-29 YEARS OLD) 
ACCORDING TO SEX AND EDUCATIONAL LEVEL, 

QUEBEC, 1981 

EDUCATION MALES FEMALES ALL 

Less than Grade 9 27.4% 28.7% (higher) 27.8% 

Grade 9-11 21.5% 24.9% (higher) 22.8% 

Secondary School 
Certificate or Diploma 18.7% 19.5% (higher) 19.1% 

Certificate or Diploma 
from a trade school 
university, etc. 17.1% 17.5% (higher) 113% 

University Degree 16.5% 16.7% (higher) 16.6% 

4.1.5 Young People by Economic Activity; 

In 1981, the following sectors offered the most employment to young people 
in Quebec: 

• socio-cultural, personal, and commercial services, 
• commerce 
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• manufacturing industries, 
• finance, insurance and real estate, 
• transportation, communication and other public services, 
• public administration and defense. 

The economic sectors employing the fewest young people are the building 
trades (2.9%) and the primary sector (1.2%). 

4.1.6 Indications of Entrepreneurship Amongst Young People 

Before ending the discussion of youth and the labour market, the level of 
entrepreneurship of those 15-29 has to be looked at. 

Few young people declare business income as their principal source of revenue 
on their income tax return. 

Table 4 shows that the rate of entrepreneurship rises to 
• 0.44% among those 15-19 years old, 
• 1.1% among those 20-24 years old, 
• 2.6% among those 24-29 years old. 

TABLE 4 

PRINCIPAL SOURCE OF EMPLOYMENT REVENUE 
OF YOUNG PEOPLE, QUEBEC, 1982 

EMPLOYEES FARMERS PROFESSIONS BUSINESS TOTAL ENTREPRE-
FISHERMEN OWNERS NEIRSHIP 

LEML 

15-19 years 128^32 293 38 568 129,132 0.44 

20-24years 399,430 1471 558 4,449 413,465 1.1 

25-29 years 388,807 3200 3330 10,473 405,810 2.6 

4.1.7 Young People on Welfare 

The number of young people on welfare is high. In March 1984 there were 
179,524 young people on welfare, of which 141,028 (78.5%) were considered 
able to work. 



Young People and the Labour Market 

In relation to the total number of young people: 
• 17% of those 18-19 years old were on welfare, 
• 7% of those 20-24 years old were on welfare, 
• 8% of those 25-29 years old were on welfare. 

Looking at how long these people got social assistance : 
• 25.8% for less than 6 months, 
• 22.3% for 6 months to a year, 
• 25.6% for one to two years, 
• 26.3% for more than two years. 

The majority of welfare recipients under 30 do not have much education: 
• 14.5% had 8 years of education or less, 
• 36.7% had between 9 and 10 years of education, 
• 41.6% had between 11 and 12 years of education, 
• 3% had 13 years of education, 
• 4.2% had more than 14 years of education. 

TABLE 5 

YOUNG PEOPLE ON WELFARE ACCORDING 
TO ABILITY TO WORK 

AND TYPE OF HOUSEHOLD - MARCH 1984 

SINGLE MARRIED 
NO 

CHILDREN 

SINGLE 
PARENT 
FAMILY 

TWO-PARENT 
FAMILY 

TOTAL 

Able to 
work 

80,165 6,988 28,845 25,030 141,028 

Unable 
to work 

31,404 1,791 2,860 2,441 38,4% 

179,524 
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TABLE 6 

PEOPLE ON WELFARE ACCORDING 
TO ABILITY TO WORK, 

SEX AND AGE, MARCH 1984 

MALES FEMALES TOTAL DEPENDENCY 
INDICATOR* 

(15-19) (18-19) 

15-19 years 2M54 23,581 44,835 8.0% 17.5% 

20-24 years 20,031 26,069 47,100 13% 

25-29 years 20,500 28,623 49,123 8.0% 

* Dependency indicator: is the people who are on welfare and able to 
work in a certain age group as a % of the number of people in that 
age group. 

TABLE 7 

YOUNG PEOPLE ON WELFARE 
WHO ARE ABLE TO WORK, 

ACCORDING TO LENGTH OF TIME 
ON WELFARE - MARCH 1984 

LESS THAN 6 MONTHS- ONE- 2 YEARS TOTAL 
6 MONTHS ONE YEAR 2 YEARS OR MORE 

NUMBER 36337 31519 36 027 

% 25.8 223 25.6 

37145 141 028 

263 100.0 

A study done by the Ministry of Manpower and Revenue Security"' gives us 
some indication of the socio-economic situation of welfare recipients. 

• The majority of them come from low income families; 
• 60% of their parents have incomes of $15,000 or less; 
• 17.7% of their parents have incomes between $15 and $20,000. 
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TABLE 8 

YOUNG PEOPLE ON WELFARE 
WHO ARE ABLE TO WORK, 

ACCORDING TO EDUCATIONAL LEVEL March, 1984. 

8 YEARS 9 OR 10 11 OR 12 13 14 TOTAL 
ORLESS YEARS YEARS YEARS YEARS 

NUMBER 

% 

20 390 51702 58 521 4 239 5 961 140 813 

14.5 36.7 41.6 3.0 4.2 100.0 

It is false to claim that the majority of young welfare recipients have parents 
who are on welfare. A bit more than a third of them (36.1%) said that their 
parents had been on welfare at some point. The vast majority of young people 
on welfare have already worked - 90% of them according to the study done 
by the Ministry of Manpower and Revenue Security. 

4.1.8 The Income of Young People 

It is not surprising to learn that the revenue of young people is lower than 
that of adults. 

TABLE 9 

DOLLAR EVALUATION OF THE REVENUE 
OF YOUNG PEOPLE - (15-24 YEARS), - BY SEX 

1975 1980 

MALES $7,987 $8,706 

FEMALES $ 6 ^ 7 $7,025 
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TABLE 10 

AVERAGE REVENUE OF YOUNG PEOPLE 
(15-24) COMPARED TO THE AVERAGE REVENUE 

OF ALL QUEBECERS (IN DOLLARS) 

1975 1980 

Average revenue 15-24 years $7^20 $8,039 

Average revenue of all taxpayers 
Average revenue of those 15-24 
as a % of average revenue of all 

$11^74 
0.64 

$14,237 
0.56 

Source of statistics for Tables 9 and 10: Fiscal Statistics of Quebec for the years 
75-80, cited in CEQ, Youth: Doing More Than Talking, Quebec, 1985. 

4.2 Young People and the Labour Force 

Over the past few years a new society has seen the light of day: the dual 
society. This dual society has side-by-side one group of workers with stable, 
relatively well-paid and secure jobs and another group of workers with very 
little security (part-time, temporary, on call if needed, replacement, working 
under the table, piecework in the home, etc.) doing jobs that need fewer 
qualifications and are less interesting. To this second group of workers, you 
have to add an already big and growing group of workers who don't have 
any jobs at all. 

It is easy to guess where young people are found in the labour force of this 
new society where the creation of permanent jobs is becoming more and more 
rare. 

Statistics show it clearly, young people work less and less and are unemployed 
more and more. Young people are now presented with many scenarios for 
their working lives; globally they can be presented like this: 

FOR THE MINORITY 
Once out of school: 
• a stable job, well-paid (whether unionized or not) and in their field 
• setting up a business. 

FOR THE MAJORITY 
Once out of school: 
• an unstable job (in their field or not) - being on a recall list - unemployment 

insurance - going back to work or to school... 
• unstable job-government programmes-unemployment insurance - return 

to school - unstable job-unemployment... 
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• unstable job - unemployment insurance - welfare - uncertain future... 
• working under the table - welfare - uncertain future - welfare - operation 

declic - uncertain future... 
• get along somehow until 18 - welfare at 18 - uncertain future...'^' 

But the situation is not tragic for all young people. We know that some of 
them will be able to make it in the labour market. Others, however, in this 
period of a shrinking job market will figure that their chances of finding a 
job are slim. When it comes to youth unemployment, there are two kinds of 
youth: those who are better educated and those who quit school at the end 
of secondary school or earlier.'"' 

What is going to be done in the future for these young people looking for 
work? Will the situation change to benefit all young people? At the moment 
it is hard to tell but some recent studies that deal with future job possibilities 
for young people leave us perplexed. 

A federal government document called "A Rocky Road to 1990" predicts 
that between a quarter and a half of all manufacturing jobs that existed in 
1981 will have disappeared by 1990; they say as well that around a quarter 
of the present financial and commercial service jobs may well disappear 
because of technological changes.'" 

A study done by the Quebec Ministry of Education tells us that the chances 
for jobs in the coming years are dim. 

According to this study we have "almost everywhere a surplus of qualified 
workers for our employment structure". Furthermore, "we are training too 
many specialists in too many specializations". 

In order to take care of the imbalance between job openings and the surplus 
of people looking for work, some people think that «the answer lies in increas-
ing the promotion of entrepreneurship"."' What do you think? 

In the next sections we deal with the following aspects of the reality which 
young people face vis-a-vis the job market: 
• "fashionable" explanations for youth unemployment; 
• Quebec government programmes designed to help youth employment; 
• promises of the Liberal Party in Quebec concerning job creation for young 

people; 
• the demands of certain youth groups concerning the labour market; 
• the social and psychological consequences of unemployment on young 

people; 
as well as a brief presentation dealing with spending practices of young people 
in Quebec. 
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43 Why So Much Youth Unemployment? 

A) The First Explanation: Too Many Young People? 

In the last few years, the gap between the unemployment rate of adults and 
youth has widened. In the late 70's some people explained this widening gap 
by citing the large number of young people; too many young people were 
entering the labour force at the same time. Analyzing present reality shows 
that this explanation does not hold water. 

Table I I shows us that the total number of young people had stabilized after 
1977 and has even dropped since 1980. In 1983 there were 100,000 fewer 
young people than in 1978. Now according to the demographic explanation, 
this drop in the total number of young people should lead to a return to a 
situation where a bigger percentage of young people find jobs. In fact, nothing 
like that has happened. The drop in the youth population has been accom-
panied by the loss of 90,000 jobs held by young people 15-24 years old between 
1979 and 1983. 

TABLE 11 

15-24 YEARS OLD EN QUEBEC 

total active inactive employed unemployed unemployment rate 
(000) (000) (000) (000) (000) (%) 

1975 1233 731 502 629 102 14.0 
1976 1249 730 519 617 113 15.5 
1977 1250 743 515 611 133 17.9 
1978 1260 755 506 616 139 15.4 
1979 1260 768 492 643 126 164 
1980 1255 785 471 650 135 17.2 
1981 1240 774 466 639 135 17.4 
1982 1212 719 493 553 166 23.1 
1983 1177 717 461 553 164 22.8 

Source: Statistics Canada, Catalogue 71-529. 

B) A Second Hypothesis: The Instability of Young People 

Other people claim that the difference between the youth and adult unemploy-
ment rate is explained by the following factors: 
1° young people are more apt to change their jobs than adults 
2° young people are more apt to take advantage of the "largesse" of the 

Canadian unemployment insurance scheme than adults to avoid boring 
jobs. 
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A study done by Diane Bellemarre and Lise Poulin-Simon in 1981 showed 
that these hypotheses are of doubtful vahdity. According to the results from 
their study: "58% of workers 18 to 24 would not like to be able to live without 
working (...) The majority of them (more than 60%) would be ready to accept 
a salary equal to unemployment insurance or welfare or to move to another 
province in order to have a job.""" 

C) A New Explanation: the ''inflexibility" of the labour market''* 

At the moment, since youth unemployment can less and less be explained by 
the massive entrance of the baby-boom generation into the labour market, 
other causes are being put forward. These concern the "inflexibility" present 
in the labour market. As a general rule the inflexibilities mentioned are 
collective agreements, job security clauses, seniority, professional qualifica-
tions required to do a job, etc. People also mention the employers preference 
for "experienced workers" and the large gap between the school and the 
labour market (without usually explaining what they mean by the latter). 

D) A Fourth Explanation: Dismissals 

In its bulletin of June 1985, Stats Canada informed us that one out of two 
young people became unemployed as a result of losing his/her job. 

This results speak for themselves. They indicate that the primary reason that 
young people are not working is because they have lost their job. 

"Collective or individual dismissals are the main reason for unemployment. 
Between July 1980 and January 1983 the number of people who lost their 
jobs tripled to 65.5% of the unemployed according to Stats Canada (...). In 
1983 this fell to 59.3%, only to go back up to 61% in June 1985."'"" 

The dismissals are caused by technological change, the government cutting 
jobs, factories closing (in some case not because they aren't profitable but 
because the administrators want to take the money to invest somewhere else 
where profits are even higher). These causes are seldom mentioned by some 
economists, editorial writers, or political people."" 

In concluding we can say that youth unemployment is not due to one single 
cause. However, the main reason seems to be the loss of jobs caused by the 
recession. In 1978, there were 20 unemployed workers for every vacant job. 
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THE UNEMPLOYED: 
GROUPED ACCORDING TO WHY 

THEY LEFT THEIR LAST JOB. 
Quebec, June 1985. 

gfl Going to school 
. ' . Never worked 
À*. Lost the job or 

was laid off 
^ p o t h e r reasons 

Young people 15-24 

15% 

All unemployed 

8% 

; 17% 

49% 

61% 

Source: Statistics Canada, The Active Population, June 1985. Supply and Services Canada. 
Cat. 71-001 Monthly. Table 44. 

Cited in: Colloquium on the place of young people in Québec political society, Cahier 
thématique, Laval University, 1985. 

4.4 Government Programmes Aimed at Young People 
Looking for Work 

The government of Quebec has set up a certain number of programmes which 
are supposed to ease the integration of young unemployed workers into the 
labour market. These programmes are aimed at certain target groups (young 
people with diplomas, the young unemployed, youth on welfare, etc.) and 
there are a lot of programmes. Just in the framework of Option Declic, there 
are 14 programmes for young people."" 

The programmes involve one of the following: 
• training (in the form of returning to school or a "stage" in the workplace) 
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• placement 
• making it easier to look for work 
• helping young people to create businesses 
• semi-volunteer work 

The programmes are under the jurisdiction of different ministries and do not 
have permanent budgets. They are temporary and additional short term 
measures. They are not designed to get young people a permanent job but 
rather to give them a chance to initially get into the labour market and show 
what they can do while they're getting some experience. Other programmes 
allow them to finish their studies or to start a business. 

Except for the PECEC programme (an experimental programme to create 
community jobs), none of them aim at creating permanent jobs. For the most 
part, they create jobs which last 2 months to 3 years. 

Some of these programmes (young volunteers, community work, "stages" in 
the workplace) create a secondary labour market where the young people 
employed are paid less than the minimum wage and are not covered by 
unemployment insurance. With the three programmes aimed at young welfare 
recipients who are able to work, the government does not consider that they 
are earning a salary but rather getting a "supplement" to their welfare allo-
cation. They are not covered by the normal rules for workers under the Labour 
Code and are not allowed to unionize. 

There are programmes that try to allow young people to get jobs in their field 
where their interests lie, for example the programmes "Bon d'emplois plus" 
and "Bourses d'affaires". 

It should be underlined that the "Bon d'emploi plus" programme does not 
create jobs as such. The government promises to give the employer a subsidy 
to help pay the young person. So the employer is tempted to hire a young 
person rather than an older one. 

As for the "Bourse d'affaires" programme, the young person is expected to 
start their own business... 

After looking at the employment programmes of the Quebec government'"", 
nobody will be shocked when we say that the strategy used to reduce youth 
unemployment of people 15-30 consists of: 

sending them back to school; 
inciting them to find an employer; 
inviting them to create their own job; 
making them do a "stage" in an enterprise; 
sticking them in volunteer work. 

And meanwhile, major economic development projects which could generate 
jobs for the 400,000 young unemployed and the 600,000 adults who are out 
of work, are nowhere in sight! 
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4.5 The Election Promises of the Quebec Liberal Party 

During the election campaign the Liberal Party put forward 4 measures that 
were supposed to make job creation for young people easier: 
1. starting programmes that would encourage people to retire on a gradual 

basis; 
2. shortening the working day; 
3. starting a plan to help people save for retraining periods; 
4. starting a programme to get young people into the public service. 

But in the document "Youth Policies of the Quebec Liberal Party", they 
weren't very precise about how they were going to get young people into the 
public service. And since December 1985, not a word has been heard about 
this promise from the Liberals. Instead, they are now announcing new cut-
backs, notably in the loans and bursary programme and a tuition increase. 
The other measures will be encouraged by fiscal policies on a voluntary basis. 

As for the youth employment programmes (the "Options DECLIC"), the 
Liberals have promised to re-evaluate them. In what sense? We don't know. 
However, they do intend to maintain the business creation programmes and 
the programmes which help young people become entrepreneurs. 

The Liberals have promised to give young welfare recipients parity with older 
people; a law is being drawn up to do this. However, these young people will 
have to enroll in a school make-up programme, a training period in the 
workplace etc. or they may have their welfare cut or taken away alltogether. 

It is easy to see the huge difference between the Liberal electoral promises 
and what the Liberal government is actually doing. 

4.6 The Demands of Youth Groups 

In Quebec there are many youth groups.'"' Madeleine Gauthier"®' has listed 
the names of more than 2,001 organizations, groups or programmes involved 
with young people. 886 are government resources and 1,115 are private re-
source groups, mainly set up on the initiative of young people themselves. 
These youth groups are involved with different aspects of the struggle: ecology, 
education, culture, work, leisure, justice, civil rights, etc. Very few of them 
exist on the provincial level. Almost all of them are concerned first and above 
all with the local level. 

At times the action strategies and demands of youth groups which are mainly 
concerned with employment contradict each other. In fact, in these youth 
groups you find all of the principal ideological tendencies that are found in 
the larger society. Some youth groups concentrate on consultation with the 
State and the employers, while others mobilize young people against the State 
and the employers. Some see entrepreneurship as the answer to the problem 
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of youth unemployment. Others see the shorter working day and the elimina-
tion of military production in favour of socially useful production as the 
solution to job creation for young people. 

There are three currents which characterize national youth groups: 
1) a left-wing current which has demands similiar to those of the union 

movement (RAJ-the Independent Youth Movement); 
2) a right-wing current which accepts the new-liberal and neo-conservative 

theses presently in vogue - job-sharing, the need for consultation, criticisms 
of seniority and of union "corporatism" (ENGAJ). 

3) Between these two groups, there are youth groups which are critical of 
the State and of unions. For them, unionism is an abstraction most of the 
time, a big machine, which is sometimes an obstacle even to the entry of 
their members into the labour market. (The Common Front of the Youth 
& Work Organizations). 

We are reproducing the demands of these three groups here. It should be 
underlined that 2 out of 3 groups mentioned have pretty well stopped func-
tioning in the past few months. The government grant was not renewed for 
the Common Front of the Youth & Work Organizations and RAJ suffered 
a serious split during its Congress in September 1985. 

The Common Front of Youth & Work Organizations regrouped more than 
50 private non-profitable organizations. In their memoire presented to the 
Beaudry Commission, we find the following demands, among others: 
• a limit of overtime to 5 hours a week per worker; 
• the reduction of the workweek to 35 hours; 
• the elimination of double employment; 
• the right to partial or full retirement after 55 years old; 
• longer annual vacations and longer leaves (maternity, paternity, sabbatical, 

professional development); 
• one minimum wage for those 16-18 and those 18 and over; 
• the application of all of the benefits of the labour code to apply without 

restriction to all workers, even those who do not have a regular full-time 
status; 

• that no obstacles, of a legal nature of otherwise, be allowed to interfere 
with the exercise of the right to associate. 

The Independent Youth Group (RAJ) was without a doubt the most active 
of all of the youth groups in 1984 and 1985. It made itself known as the result 
of a series of spectacular demonstrations, including the occupation of Quebec 
employment offices, demonstrations against "stages" in the workplace, sup-
port for two hunger strikers in front of the Montreal Stock Exchange, denun-
ciation of the Marois programmes, an encampment on Lake Osisko, a march 
for jobs, etc. RAJ is still demanding welfare parity for those under 30, a 
reduction of the work week to 35 hours without loss of salary or rights and 
jobs for peace. 

In its memoire presented to the Beaudry Commission, the ENGAJ group 
denounced our "corporatist society and the unequal distribution of jobs. 
This group puts forward the creation of a so-called development and commun-
ity solidarity fund of a billion dollars. 
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"This fund would be created with a contribution from all workers equivalent 
to 30 minutes of work a week (...) and a percentage of the profits of busines-
ses. " 

4,7 The Social and Psychological Effects 
Of Unemployment on Young People 

What about the social and psychological effects of unemployment on young 
people? Some people hypothesize that the increased unemployment has con-
sequences on the mental and physical health of those ejected from the labour 
market. According to some, a high unemployment rate will give rise to the 
development of social pathologies such as suicide, drug and alcohol abuse 
and crime. Is this happening? 

In an article which appeared in the magazine "Industrial Relations"""', Marie 
Demers reviewed the studies that have been done in the U.S., France, Britain 
and Australia which deal with the psychological and social effects caused by 
youth unemployment. 

A - The Psychological Consequences 
Young unemployed people between 15 and 24 years of age do not all have 
the same professional experience and qualifications. While students may be 
in search of their first job at 23, some people already have 8 years of working 
experience at this age. But according to Marie Demers, in spite of this diffe-
rence, "there seems to be a similarity in the stages that young unemployed 
people pass through with the loss of their job or after a useless job search". 

The Job Search 

First Period: Optimism 
"In the first few weeks of unemployment, young people don't really feel 
unemployed. Their free time gives them the impression of being on vacation. 
For many of them this is due to the fact that they don't have to go to school 
any more. Levine (1979) describes this stage as "a period of optimism where 
the individual feels free and relaxed. He doesn't think of the long-term con-
sequences of his inactivity; he has few responsibilites and looks for immediate 
gratification". 

But "for some, this period is already a disagreeable shock (Harris, 1980), 
especially since they never thought they'd be unemployed or have difficulty 
finding a job. There is a relationship between the level of education and what 
is expected from the professional career. In this context, those most affected 
would be the people who have graduated from college or university who had 
fairly high professional aspirations. " 
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2nd Period: Pessimism 
"Then there follows a period of very actively searching for a job where all 
avenues are explored. In fact, young unemployed people try harder to find 
a job than older people and they succeed more often than other age groups 
in their efforts. This period lasts about three months and many people find 
a job during this time. For those who don't succeed in the process, hope and 
optimism become apprehension and pessimism. Levine (1979) calls this period 
one of ambiguity. Inactivity becomes harder to take, especially for those 
whose friends are going to school or working. The feeling of boredom predo-
minates but there is also a feeling of isolation, of being excluded from the 
normal course of events. 

3"" Period: Self-Doubt 
"Now the young person is under social pressure to find a job; this pressure 
comes mainly from parents and friends. At this stage, he begins to doubt his 
ability and personal worth. A study done with 314 young Germans, half of 
whom were unemployed, revealed that almost all of those responding accepted 
to some extent the idea that the individual is responsible for being unemployed. 
In spite of the large number of unemployed in their country (a million people), 
they tended to see unemployment as the result of personal weakness. Accor-
ding to a wide-spread belief, anyone who looks for work will find it. According 
to Scheider, this vision of reality may be explained by the fact that young 
people don't always understand the economic problems caused by the reces-
sion. They end up by internalizing the opinion that society has of them." 

4"' Period: Keeping to Yourself 
"Finally the young person stops looking for work; he draws into himself and 
becomes resigned to living without a job. An Australian study reveals that 
the young unemployed become irritable, withdraw from the world and often 
sleep during the day to make the time pass more quickly. Those from poorer 
socio-economic backgrounds are especially lethargic and often gain weight. 
Many develop negative attitudes towards work. This is the stage of despair. 
The individual loses confidence in himself and in people close to him. He is 
often angry at himself, at his education and at his parents. Depending on 
the level of support from his peers, his helplessness may take the form of 
drug abuse, vandalism or other anti-social behaviour." 

At the level of the personality 
Certain specific personality traits, independence, identification and self-es-
teem, have been studied in relation to unemployment. 

Studies consulted by Marie Demers indicate that: 
• being unemployed keeps the young person in a state of dependency since 

he is unable to establish financial autonomy; 
• since work defines the individual's identity and his place in society, the 

absence of employment puts off the establishment of a personal identity; 
• at any age workers lose self-esteem after they lose their job or if they can't 

find a job. 



Young People and the Labour Market 

Other Aspects 
Concerning leisure activity, political and social attitudes, as well as professio-
nal aspirations and future chances of getting a job, our author tells us that : 
• leisure activity disappears for young unemployed workers. They play fewer 

sports, go out less often with their friends, go to the show less etc. than 
young people who have a job. 

• They seem to be tempted by violence and blind destruction rather than by 
political action. 

• The young unemployed become more and more apathetic and cut off from 
their social milieu. They accept the inactivity but those who are better 
educated are much less prone to accept the limited prospects that they 
have than those who are less fortunate. 

B - Social Consequences 
On the subject of social problems caused by unemployment, Marie Demers 
indicates that: 
• a study done in England with 437 young people seven months after they 

had left school shows poorer mental health amongst those who were unem-
ployed (...) In time the level of psychological disorders amongst those who 
found work went down, while it went up amongst those who remained 
unemployed; 

• when the level of unemployment is high, so is the suicide rate, especially 
amongst young males of working age"®' (See Graph 1); 

• the results of a Canadian study indicate that there is a clear positive 
correlation between poor economic conditions and property crimes and 
crimes of violence. This is explained by the high level of frustration of 
young people who can't meet their goals in any legitimate way. 
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Graph 1 
Evolution of the suicide and 

unemployment rates in Quebec since 1966 
amongst people 20-24 of both sexes 

H 1 1 f— 
66 67 68 69 70 71 72 73 74 75 76 77 78 79 80 81 

Yearsji 
DM: Density of death by suicide x 10' 
Pr: Average incidence of unemployment x 100 

Source: Demers, Marie, H. Cormier and D. Fortin, Impact psychologique et social du 
chômage chez les jeunes (The Social and Psychological Impact of Unemployment 
on Young People), Apprentissage et Socialisation EN PISTE, Vol. 8, n° 4, Décembre 
1985. 
in «Les Jeunes et la crise: au jour le jour...» (Young People and the Economic Crisis: 
from day to day)* 

This is a dossier published (in French) by the "Ecomusée de la maison du Fier-Monde" (a 
rank and file group in Montreal's centre-south area) and put together by 4 profs from 
Ahuntsic CEGEP - C. Barrette, A. Beve, E. Gaudette and P. Paquette. It is a photo-report 
accompanied by a user's guide and a list of places to get information. Available at 
l'Écomusée du Fier-Monde-, 598-8185. 
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4,8 Youth and Consumption 

It is important to deal with the aspect of consumption since young people 
are a favourite target of advertisers. In 1980 the revenue of adolescents was 
evaluated at 500 million dollars. It was estimated that parents spent more 
than 5 billion a year on them for clothes, shoes, sports equipments, etc. Also 
it was considered probable that adolescents had an influence on some of the 
products consumed by the family, such as food, toiletries, radios, televisions, 
sound systems, etc. 

Factors such as age, sex, revenue and whether or not you are still living with 
your parents, determine the spending habits in our society. For example, a 
young 24 year old male making 15 thousand dollars a year and still living 
with his parents will not have the same spending habits as an 18 year old 
female student with an annuel income of $2,000. 

Sollicited from all sides, encouraged to spend more than ever, some young 
people suffer more and more from the effects of being marginalized by pro-
longed unemployment and deprived of the opportunity to satisfy their 
psychological, physiological and social needs. This is confirmed by a study 
done in the Montreal and Quebec regions in 1984."" 

• The biggest share of the revenue of young people who don't live with their 
parents goes for food and lodging. 

Since the cost of lodging is so high, there is little left in the monthly budget 
for food. So young people end up eating lots of starches (bread and pasta) 
because meat, fish eggs, cheese, fruits and vegetables are too expensive. 

Young people living with their parents spend most of their income on 
clothes. 

The mode of transportation used the most by young people whether they 
live with their parents is, in this order, public transportation, bicycles, 
walking. The majority of those who have cars are young men of 22 who 
are working full-time. 

When it comes to health care, the status of the young person is extremely 
important for access to services and medecine. While welfare recipients 
have easy access, it is very different for the unemployed or part-time 
workers; medecine, dental care, glasses or other things are often impossible 
to buy. 

• For those who are out of work, cultural activities are rare or non-existent. 

So the situation is far from being wonderful since the buying problems encoun-
tered by young people not living with their parents is often found at the level 
of basic necessities. Moreover, one can imagine how young people without 
any financial resources feel when they see invitations to buy or displays of 
material goods while they are walking around downtown or in a shopping 
centre. 
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4.9 Exercises: 

1" With the help of the tables showing the reality about youth and work 
which are found annexed to this cahier, reconstruct the situation in your 
region. (Unemployment rate, welfare rate, etc.) 

2° Ask the students to do some research in the newspapers and with govern-
ment, union and employer organizations to see how these groups interpret 
youth unemployment in your region. 

3° Find out how your students spontaneously explain the youth unemploy-
ment rate. 

A more profound study can be done. For example, 
- find out the rate of unionization in the region in the past few years in 
regards to the "inflexibility" of the work milieu; especially in regards to 
seniority clauses in the collective agreements. 

- Evaluate how many factories have closed, how many jobs in the public 
and para-public sector have been abolished and how many jobs have been 
lost because of technological change. 

- Find out what demands union organizations have in regards to young 
people.""' 

4" Invite the students to contact regional youth groups which put forward 
solutions to the problem of youth unemployment and to debate how per-
tinent these solutions are. 

5° Invite the students to express their opinions concerning their fears about 
the lack of job prospects for young people with the deputies in their region, 
(debate, written testimony, petitions, etc.) 

Reference that could be used: 
Bellemare, Diane, "Le plein emploi: un objectif techniquement réalisable, 
mais un défi politique" (Full Employment: Technically Possible but a Polit-
ical Challenge), Interventions économiques, n° 12-13, Spring, 1984. 
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(1) Statistical Bureau of Quebec, Les 15-19, Portrait statistique des jeunes par région, (The 
15-19 age bracket, A Statistical Portrait of Young People by Region), 1985. 

(2) Ministry of Manpower and Revenue Security, La situation des jeunes à l'aide sociale 
(The Situation of Young People on Welfare), Quebec, March, 1984. 

(3) Young people aged 16 and 17 do not have the right to get welfare even if they have 
finished school and have worked for awhile. 

(4) Gauthier Madeleine, "Deux jeunesses - deux chômages" (Two Kinds of Youth - Two 
Kinds of Unemployment), Le Devoir, December 12, 1984. 

(5) Department of State for Regional and Economic Development, "Rocky Road to 1990", 
Ottawa, 1983. 

(6) Quebec Ministry of Education, Le Marché de l'emploi et la formation professionnelle 
1984-85-90: Un portrait de la situation (The Labour Market and Professional Training 
1984-85-90: A Portrait of the Situation), Quebec, 1985. 

(7) Quebec Ministry of Education, Le marché de l'emploi et la formation professionnelle 
1984-85-90: Un portrait de la situation, ibid. 

(8) Bellemarre, Diane, Poulin-Simon, Lise, "Plein emploi et chômage: mythes et réalités 
québécois" (Full Employment and Unemployment: Myths And Realities in Quebec), in 
La crise économique et sa gestion. Boreal Express, 1982. 

(9) Langlois, Simon, "Les rigidités sociales et l'insertion des jeunes dans la société 
québécoise" (Social Inflexibility and How Young People Fit into Quebec Society), Paper 
presented at the Colloquium "Youth in Contemporary Society", Quebec Cultural Research 
Institute, Laval University, October 1985, photocopied text. 

(10) Houle, Bernard, "L'insécurité d'emploi" (Job Insecurity), Revue d'interventions 
économiques, n° 12 & 13, Spring 1984. 

(11) On the subject of youth unemployment, Scott Mckay's article called "Les mythes ont 
des limites" (Myths have their limit), is very interesting. It appeared in Contretemps, 
vol. 1, n° 4, Summer, 1983. 

(12) Mémoire of the CSN at the Commission of Unemployment Insurance, January 1986. 
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ANNEXE 1 
ACTIVITY RATE OF YOUNG PEOPLE, BY AGE GROUP, 1983 

15-19 yrs 20-24 yrs 25-29 yrs Ail youth (15-29 years) 5-29 ans) 

Region Active 
Population 

(000) 

Inactive 

(000) 

Activity 
Rate 
(%) 

Active 
Population 

(000) 

Inactive 

(000) 

Activity 
Rate 
(%) 

Active 
Population 

(000) 

Inactive 

(000) 

Activity 
Rate 
(%) 

Active 
Population 

(000) 

Inactive 

(000) 

Activity 
Rate 
(%) 

01 Bas-S t -Lauren t -Gaspés ie 6 13 31 ,6 15 7 6 8 , 2 14 8 6 3 , 6 35 28 5 5 , 6 

02 Saguenav-Lac-St -3ean 8 17 3 2 , 0 19 10 6 5 , 5 19 9 6 7 , 9 46 36 56 ,1 

03 Québec 40 W , 6 72 23 7 5 , 8 74 20 7 8 , 7 186 96 6 6 , 0 

OU Trois-Rivières 16 23 <>1,0 31 10 7 5 , 6 30 10 7 5 , 0 77 43 6 4 , 2 

05 Es t r ie 11 11 5 0 , 0 16 5 7 6 , 2 19 7 7 3 , 1 45 22 6 7 , 2 

06 Montréal 135 16̂ » " 5 , 2 284 78 7 8 , 5 279 66 8 0 , 9 697 308 69 ,4 

07 Outaouais 12 21 5 8 0 , 8 21 5 8 0 , 8 54 24 6 9 , 2 

08 Abi t ib i -Témlscamingue 6 8 4 2 , 9 13 4 7 6 , 5 10 2 29 15 6 5 , 9 

09 
10 

Côte-Nord e t 
Nouveau-Québec 5 10 3 3 , 3 11 5 6 8 , 7 14 5 7 3 , 7 31 20 6 0 , 8 

Total Quebec' 192 337 3 6 , 3 465 161 7 4 , 3 461 145 7 6 , 1 I 118 643 6 3 , 5 

? 
c 
s 
10 
? 

2 

I 

1. The total Quebec results are those of January, 1984. 
2. ( - ) fewer than 4,000 reporting, so results are not reliable. 

Source: Statistics Canada, special compilations. 



ANNEXE! 
CATEGORY OF YOUTH EMPLOYMENT, BY AGE GROUP, 1983 

15-19 years 20-24 years 25-29 years All youth 
(15-29 years) 

Region Full 
time 

Part 
time 

Total Full 
time 

Part 
time 

Total Full 
time 

Part 
time 

Total Full 
time 

Part 
time 

Total 

(000) 

01 Bas -S t -Lauren t -Gaspés ie — It 9 10 9 10 20 4 24 
02 Saguenay-Lac -S t - Jean — — - 6 11 — . 13 14 — . 15 27 7 34 
03 Québec 14 17 31 48 12 60 57 7 65 119 36 155 
Ok Trois -Riv iè res 5 7 11 20 4 24 23 — . 25 47 13 60 
05 Es t r ie It k 8 11 . . . 12 13 . . . 15 28 8 36 
06 Montréal 51 95 195 34 230 221 19 240 467 98 564 
07 Outaouais It 5 9 14 . . . 17 18 . . . 19 36 8 45 
OS Abi t ib i -Témiscamingue — - — - k 7 . . . 9 6 . . . 7 16 4 20 
09 
10 

Côte -Nord et 
Nouveau-Québec — - . . . — 7 . . . 8 12 . . . 12 20 4 24 

All Quebec' 63 78 142 292 72 364 358 39 397 713 189 903 

e 
s le 

Î 
to 
3 

3 -n 

B •n 
2 

îT 

1. The data for all Quebec are from January 1984. 
2. (-) fewer than 4,000 reporting, results not reliable. 

Source: Statistics Canada, special compilations. 



ANNEXE 3 
CATEGORY OF YOUTH EMPLOYMENT, BY AGE GROUP, 1983 

15-19 years 20-24 years 25-29 years All Young People 
(15-29 years) 

Region Number of Unemployment 
unemployed rate 

(000) 

Average 
duration 

of 
unemployment 

(weeks) 

Number of Unemployment 
unemployed rate 

(000) 

Average 
duration 

of 
unemployment 

(weeks) 

Number of Unemployment 
unemployed rate 

(000) (%) 

Average 
duration 

of 
unemployment 

(weeks) 

Number of Unemployment 
unemployed rate 

(000) 

Average 
duration 

of 
unemployment 

(weeks) 
S a 
la 

n 

S" » 
o 
E •n 

01 Bas-St-Laurent-Gaspésie — 2 

02 Saguenay-Lac-St-3ean — 

03 Québec 9 

Qk Trois-Rivieres 5 

05 Estrie 

06 Montréal 39 
07 Outaouais — 

08 Abitibi-Témiscamingue — 

09 Côte-Nord et 
10 Nouveau-Québec — 

2 2 , 5 

2 9 , 3 

2 9 , 2 

15,1 

16 ,9 

16,If 

j 
6 

13 

8 

U 
if 

3 2 . 2 

3 3 , 8 

17 ,8 

2f,3 
2 3 . 0 

19.1 

19 .3 

3 3 , 0 

2 4 , 9 

16 ,6 

2 2 , 0 

31 .1 

2 t , l 

2 0 , 6 

2 6 . 2 

29 ,1 

9 

5 

if 
39 

12 ,3 

15 ,7 

19 ,0 

1(^,0 

2 6 , 7 

2 7 , 9 

2 3 , 2 

2 5 , 6 

11 

12 

31 

17 

10 

132 

9 

9 

3 0 . 6 

2 6 , 2 

1 6 , 6 

22,0 

2 1 , 3 

19 ,0 

17,2 

3 0 , 8 

2 1 . 7 

2 2 , 8 

17,3 

2 1 , t 

2 6 , 3 

22,1 

2 0 , 8 

2t,5 
2 8 , 6 

2 3 , 6 

AH Quebec' 50 26 ,2 19,7 101 2 1 , 7 20,1 65 K , 0 21,0 216 19 ,3 2 0 , 3 

1. The data for ail of Quebec are from January, 1984. 
2. ( - ) fewer than 4,000 responses, data unreliable. 

Source: Statistics Canada, special compilations. 



ANNEXE 4 
YOUTH UNEMPLOYMENT RATE (15-24 YRS) ACCORDING TO SEX AND EDUCATIONAL LEVEL, 1981 

Less than 9 years From 9 to 13 years Certificate or Trade school certificate University' 
secondary school 

diploma' 
or diploma from 

a university 
or elsewhere^ 

Region M F Total M F Total M F Total M F Total M F Total 

(%) 

01 Bas -Sa in t -Lauren t -Gaspés ie if i f ,3 36 ,0 3 3 , 6 3 9 , 6 3 7 , 0 3 6 , 4 33 ,4 3 4 , 8 2 8 , 9 2 9 , 0 2 9 , 6 2 7 , 7 2 4 , 7 2 5 , 9 
02 Saguenay-Lac-Sa in t -3ean 5 1 , 6 4 1 , 0 3 2 , 2 3 8 , 9 3 4 , 6 3 0 , 6 3 4 , 2 3 2 , 3 2 7 , S 3 0 , 0 2 9 , 0 2 6 , 1 3 2 , 6 26 ,4 
03 Québec 2 9 , 6 3 1 , 0 3 0 , 7 2 3 , 0 2 4 , 8 2 3 , 8 2 3 , 0 22 ,1 22 ,4 2 1 , 6 2 0 , 3 2 0 , 9 19,1 17 ,9 18 ,8 
01^ Trois -Riv iè res 3 0 , 0 3 1 , 6 4 0 , 1 2 1 , 9 2 8 , 1 2 4 , 2 2 2 , 4 2 7 , 5 2 5 , 0 19 ,7 2 2 , 7 2 1 , 2 2 3 , 9 2 6 , 2 2 5 , 6 
05 Es t r i e 2 5 , 2 3 0 , 6 2 7 , 8 24 ,4 2 2 , 0 2 3 , 9 19 ,4 2 2 , 5 2 1 , 2 2 2 , 6 18 ,4 20 ,4 19 ,8 2 9 , 3 24 ,0 
06 Montréa l 2 3 , 1 2 3 , 6 2 3 , 3 18,1 21 ,2 19 ,4 15 ,0 15 ,9 15,4 12 ,5 1 3 , 3 13 ,0 14 ,8 16 ,7 14 ,5 
07 Outaouais 3 6 , 5 3 3 , 7 3 5 , 6 2 7 , 1 2 9 , 3 2 7 , 7 2 0 , 7 17 ,9 19,1 18 ,5 14,1 16 ,2 12 ,1 10 ,0 11 ,2 
08 Abi t ib i -Témiscamingue 2 6 , 5 2 6 , 1 2 3 , 7 29 ,1 25 ,4 18 ,0 2 4 , 2 2 1 , 3 17 ,4 2 0 , 8 19 ,8 5 , 7 2 1 , 6 12,7 
09 Côte -Nord it&,6 61 ,1 5 2 , 8 3 1 , 2 48 ,0 3 8 , 1 3 1 , 9 3 6 , 7 3 3 , 7 2 4 , 5 2 5 , 9 2 3 , 5 16 ,2 18 ,7 19,1 
10 Nouveau-Québec 13 ,8 10 ,5 8 , 5 2 8 , 6 2 6 , 3 2 2 , 9 31 ,0 2 2 , 2 8 , 1 2 1 , 4 11 ,8 0 , 0 0 , 0 0 , 0 

All Quebec 27 ,4 2 8 , 7 2 7 , 8 2 1 , 5 2 4 , 9 2 2 , 8 18 ,7 19 ,5 19,1 17,1 17 ,5 17 ,3 16 ,5 16 ,7 16 ,6 

1. 14 years approximately in the Quebec equivalent. 
2. 15 years. 
3. 16vearsormore. 
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Source: Census, Stats Canada, by the Quebec Statistics Bureau. 



ANNEXES 
ACTIVE POPULATION WORKING (15-24 YRS), ACCORDING TO SEX AND ECONOMIC SECTOR, 1981 

Economic 
Sector 

Region 01 Region 02 Region 03 Region 04 Region 05 Region 06 Region 07 Region 08 Region 09 Total Quebec 

M F M F M F M F M F M F M F M F M F M F 
«0 15 120 20 255 80 165 60 60 15 1 120 «35 90 «5 20 5 5 0 1 895 675 
25 0 195 30 35 «5 «5 10 10 5 120 10 20 0 «0 0 20 5 510 105 
65 5 0 5 5 5 0 0 0 0 15 10 0 0 5 0 10 0 100 25 

50 10 3«0 30 170 «0 30 5 0 0 260 90 15 5 «00 «0 130 «5 1 395 265 
205 2 180 395 3 700 1 930 3 765 1 «30 1 510 1 125 «« % 5 2« 615 1 275 «15 315 90 595 60 58 7«5 30 265 

290 110 IW 70 650 300 285 «0 170 50 5 «10 1 975 175 20 35 0 75 10 7 230 2 575 
90 20 600 100 1 235 275 «15 75 220 55 7 150 1 160 605 «0 1«5 30 85 15 10 5«5 1 770 

270 220 535 205 1 «80 875 660 385 385 170 13 350 8 780 550 «70 2«0 155 «00 120 17 870 11 380 
165 »5 265 50 795 2«0 250 55 215 10 7 635 3 615 225 «0 155 «5 180 «0 9 885 « 1«0 
680 5«5 1 990 1 530 6 810 « 325 2 300 1 790 1 «05 1 0«5 38 260 28 530 1 8«5 1 «80 650 «85 705 5«3 5« 6«5 «0 275 
»60 500 1 625 1 380 5 255 3 550 1 815 1 590 1 115 925 27 210 21 9«0 1 590 1 390 «50 «15 630 505 «0 150 32 195 

65 270 185 700 580 3 250 200 815 125 360 « 7«5 18 «50 175 665 «5 170 90 2«5 6 210 2« 925 

695 1 «05 2 070 3 515 8 n o 10 910 2 290 3 695 1 605 2 555 36 375 50 930 2 815 3 «85 380 975 530 1 135 5« 870 78 605 
85 135 165 245 655 1 170 215 320 250 3«0 2 890 5 320 210 «90 30 70 70 130 « 570 8 220 

160 535 «00 1 080 1 390 3 675 335 1 125 395 900 6 095 15 210 «10 825 100 2«5 75 360 9 360 23 955 
»0 225 30 61S 320 1 135 «5 «00 35 215 1 5«0 « 7«0 110 380 5 1«5 25 160 2 170 8 OMS 

230 310 7«5 885 3 «15 2 895 1 0«5 1 250 565 7«0 12 200 11 620 990 915 105 315 170 295 19 «65 19 225 

175 235 740 375 2 590 3 830 «50 725 360 250 6 805 7 085 1 165 2 3«5 120 120 2«0 215 12 6 « ; 15 180 

2 625 2 910 8 9tO 6 885 2« 960 25 515 10 300 8 980 5 680 5 585 153 185 1«0 090 8 560 8 950 2 365 2 055 2 800 2 395 219 «15 203 365 

«< o 
e 
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n 
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Agriculture 
Forestry 

Fishing & hunting 

Mining 

Manufac tunng industries 

Foods Bc\'erages 

Public Works 
Transportation, communications 

and other public services 
Transportation, warehouses 
Sales 
Retail Sales 
Financial, insurance 

and real estate 
Socio-cultural. commercial 

& personal services 
Teaching & connected services 
Social & medical services 
Personal services 
Tourism & leisure 
Public administration & Defcnce 

All economic sectors 

Source: Census. Stats Canada , by the Quebec Sutist ics Bureau 



ANNEXE 6 
PRINCIPAL SOURCE OF WORK INCOME, YOUTHS 15-19, 1982 

Region Employees Farming 
Fishing 

Liberal 
Professions 

Business 
owners 

Total'" Entrepreneurship 
Index^ 

01 Bas -S t -Lauren t -Gaspés ie 3 551 77 M3 15 3 643 0 , 4 1 
02 Saguenay-Lac-St -3ean t 153 0 M lit 4 167 0 , 3 4 
03 Québec 18 772 21 0 82 18 875 0 , 4 3 
Of Trois-Rivières 7 181 21 0 3it 7 237 0 , 4 8 
05 Es t r ie It 806 M 0 22 4 828 0 , 4 6 
06 Montréal 77 114 93 36 362 77 606 0 , 4 7 
07 Outaouais 6 'f96 M 0 M 6 545 M 
08 Abi t ib i -Témiscamingue 3 708 M 0 24 3 732 0 , 6 4 
09 Côte -Nord 1 658 73 0 10 1 741 0 , 5 7 
10 Nouveau-Québec 160 0 0 0 160 0 , 0 0 

§ 
a 
n 
IS 
S o 
(T 
«9 

» I 

All Quebec' 128 232 293 38 568 

1.The total does not include missing data. 
2. Number of entrepreneurs/all who reported a work income. 
3. M = missing data (less than 10 reporting, so confidential). 
4. The cases of undetermined regions are included in the total. 

129 132 0,1*1* 

Source: Quebec Revenue Minister, special compilations and the Quebec Statictics Bureau. 



ANNEXE? 
PRINCIPAL SOURCE OF EMPLOYMENT INCOME YOUTH 20-24 YRS 1982 

Region Employees Farming Liberal Business Total' Entrepreneurship Region 
Fishing Professions Owners Index^ 

01 B » v St-Laurent-G«spé»ie 11 <»13 212 10 193 11 828 1 , 6 s 
02 Sâguenay-L»c-5t -3e«n 17 937 27 16 87 18 086 0 , 3 s 

JO 

03 Q«i«bec 63 «93 2<»3 76 730 60 968 1 , 2 1 
00 Trois-Rivières 23 328 199 16 331 23 873 1 , 3 

05 Estrie 13 987 88 10 227 10 316 1 , 6 
» 
3 
Q, 

06 Montréal 231 041 362 391 2 362 230 337 1 . 0 

07 Out* ouais 18 20'» 02 19 191 18 036 1 , 0 ft ? 
OS Ablt ibi-TémUcamlngue 10 123 21 M3 168 10 312 1 , 6 c r 

© 
gj 

09 C6te-Nord 3 739 73 M 00 3 878 0 , 7 •n 

10 Nouveau-Québec 600 0 0 10 610 1 , 6 
M » -n 
K 

All Quebec' 399 <»30 1 071 338 0 009 013 • 6 3 1 ,1 

1. The total does not include missing data. 
2. Number of entrepreneurs/all who reported a work income. 
3. M = missing data (less than 10 reporting, so confidential) 
4. The cases of undetermined regions are included in the total. 

Source: Quebec Revenue Minister, special compilations and the Quebec Statictics Bureau. 



ANNEXES 
PRINCIPAL SOURCE OF WORK INCOME, YOUTHS 25-29, 1982 

Region Employees Farming 
Fishing 

Liberal 
Professions 

Business 
Owners 

Total'" Entrepreneurship 
Index^ 

01 Bas -S t -Lauren t -Gaspés ie 12 003 301 93 499 12 896 3 , 9 
02 Saguenay-Lac-St -3ean 18 2'f9 l i t 102 479 18 943 2 , 5 
03 Québec 63 771 717 521 1 663 66 671 2 , 5 
Gif Trois -Rivières 23 563 526 172 859 25 120 3 , 4 
05 Es t r ie I't 096 193 104 422 14 816 2 , 8 
06 Montréal 221 116 1 077 2 088 5 482 229 763 2 , 4 
07 Outaouais 17 082 112 104 479 17 777 2 , 7 
08 Abi t ib i -Témiscamingue 9 689 75 74 322 10 159 3 , 2 
09 Côte -Nord 7 037 78 33 114 7 262 1 ,6 
10 Nouveau-Québec 659 0 0 M3 659 M 

All Quebec' 388 807 3 200 3 330 10 473 405 810 2 , 6 

1.The total does not include missing data. 
2. Number of entrepreneurs/all who reported a work income. 
3. M = missing data (less than 10 reporting, so confidential). 
4. The cases of undetermined regions are included in the total. 
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Source: Quebec Revenue Minister, special compilations and the Quebec Statictics Bureau. 



ANNEXE 9 
WELFARE BENEFICIARIES UNDER 30, ACCORDING TO ABILITY TO WORK 

& HOUSEHOLD CATEGORY, MARCH 1984. 

ABLE TO WORK UNABLE TO WORK 

Region Single Married 
no 

children 

Single 
Parent 

2 
parents 

total Single Married 
no 

children 

Single 
Parent 

2 
parents 

Total TOTAL 

01 Bas Sa ' ^ t -Lau ren t -Gaspés i e 1* 990 tt5& 1 m 2 134 8 729 1 372 98 117 179 1 716 10 495 

02 Saguenay-Lac Sain t -3ean é 768 1 333 1 774 10 299 1 412 98 124 177 1 811 12 110 

03 Québec 11 139 1 110 2 996 3 536 21 781 4 327 260 340 358 5 285 27 066 

04 Trois-Rivières 7 050 637 1 978 2 277 11 942 2 390 154 228 229 3 001 14 943 

05 Es t r ie 3 6 M 35't 1 028 1 445 6 491 1 091 78 119 142 1 440 7 921 

6N Montréal -Nord * 5 616 528 2 192 2 082 10 418 2 371 129 168 180 2 848 13 266 

65 Montréal-Sud 10 510 961 4 227 3 422 19 120 4 387 275 386 294 5 342 24 462 

6M î l e -de -Mont réa l 18 051 1 7k7 9 618 5 593 35 009 11 612 516 1 012 583 13 723 48 732 

07 Outaoua is 3 706 32it 1 708 1 698 7 436 1 230 90 165 170 1 655 9 091 

08 Abi t ib i -Témiscamingue 2 716 300 762 1 014 4 792 634 54 77 73 838 5 630 

09 Côte -Nord 2 729 135 927 784 4 575 560 38 112 50 760 5 335 

10 Nouveau-Québec 226 10 114 86 436 18 1 12 6 37 473 

Ail Quebec 80 165 6 988 28 030 25 845 141 028 31 404 1 791 2 860 2 441 38 496 179 524 

* Including Laval (He Jesus). 

Source: Ministry of Manpower and Income Security, special compilation. 
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ANNEXE 10 
WELFARE RECIPIENTS UNDER 30, ABLE TO WORK ACCORDING TO SEX AND AGE, MARCH 1984 

15-19 yrs 18-19 yrs 20-24 yrs 25-29 yrs 

Region Maies Females Total Dependency Dependency M F Total Dependencv M F Total Dependency 
Index** Index** Index** Index** 

n % % n % n % 

01 Bas -S t -Lauren t -Gaspés ie 1 ifOé 1 532 2 938 10 ,3 2 8 , 6 1 180 1 612 2 792 11 ,7 1 334 1 665 2 999 13 ,3 
02 Saguenay -Lac -S t - J ean 1 602 1 842 3 444 12,1 2 4 , 8 1 657 2 045 3 702 11,1 1 417 1 736 3 153 10,2 
03 Québec 3 402 3 963 7 365 8 , 3 17,7 3 417 3 968 7 385 7 , 2 3 181 3 850 7 031 7 , 0 
OU Trois -Riv iè res 1 769 2 064 3 833 10,1 2 1 , 2 1 738 2 171 3 909 9 , 0 1 829 2 371 4 200 10 ,3 
05 Es t r i e 1 131 1 112 2 243 10 ,3 23 ,6 968 1 107 2 075 9 , 1 979 1 224 2 203 10,2 
6N Montréa l -Nord * 1 543 1 835 3 378 10,8 1 397 1 909 3 306 5 , 0 1 396 2 338 3 734 4 , 9 
6S Montréal-Sud 3 005 3 273 6 278 6 , 5 14,9 2 871 3 498 6 369 6 , 2 2 532 3 941 6 473 6 , 5 
6M î l e -de -Mon t r éa l 672 670 9 342 6 , 9 14,2 5 399 6 493 11 892 6 , 7 5 528 8 247 13 775 8 , 2 
07 Outaouais 1 024 1 374 2 398 8 , 9 21 ,0 993 1 457 2 450 9 , 0 1 061 1 527 2 588 9 , 8 
08 Abit ibi-Téniiscanningue 860 863 I 723 11 ,3 2 5 , 7 720 813 1 533 9 , 3 671 865 1 536 9 , 8 
09 Cô te -Nord 773 934 1 707 13 ,9 34 ,2 630 900 1 530 12 ,7 535 803 1 338 10 ,9 
10 Nouveau-Québec 67 119 186 9 , 4 25 ,5 61 61 157 8 , 8 37 56 93 5 , 8 

AH Quebec 21 254 23 581 44 835 8 , 0 17 ,5 21 031 26 069 47 100 7 , 3 20 500 28 623 49 123 8 , 0 

IQ 

1 « 
ÎT » 

2 B 

* Including Laval (He Jésus). 

** Equals the relationship between welfare recipients who can work in the age category studied and the total population of that age group. 

Source: Ministry of Manpower & Income Security, special compilations. 



ANNEXE 11 
WELFARE RECIPIENTS UNDER 30, ABLE TO WORK, ACCORDING TO LENGTH OF TIME ON WELFARE, 

MARCH 1984. 

Less than 6 months 6 months to a year 1-2 years 2 years over Total 

n % n % n % n % n % 

01 Bas-S t -Lauren t -Gaspés ie 2 122 2 t , 3 2 046 23 ,4 1 912 2 1 , 9 2 649 3 0 , 3 8 729 100,0 

02 Saguenay-Lac-St -3ean 2 506 2 4 , 3 2 660 2 5 , 8 2 272 2 2 , 1 2 861 2 7 , 8 10 299 100,0 

03 Québec 5 517 2 5 , 3 4 898 22 ,5 5 335 2 4 , 5 6 031 2 7 , 7 21 781 100,0 

04 Trois-Rivières 2 530 2 1 , 2 2 667 2 2 , 3 3 107 2 6 , 0 3 638 3 0 , 5 11 942 100,0 

05 Est r ie 1 631 25 ,1 1 456 22 ,4 1 610 2 4 , 8 1 794 2 7 , 6 6 491 100,0 

6N Mont réa l -Nord* 2 911 2 7 , 9 2 278 2 1 , 9 2 829 2 7 , 2 2 400 23 ,0 10 418 100,0 

65 Montréal-Sud It 881 2 5 , 5 4 201 22 ,0 5 163 27 ,0 4 875 2 5 , 5 19 120 100,0 

6M Î le -de-Mont réa l 9 695 2 7 , 7 7 539 21 ,5 9 555 2 7 , 3 8 220 2 3 , 5 35 009 100,0 

07 Outaoua is 1 788 24 ,0 1 467 19,7 1 868 25 ,1 2 313 31 ,1 7 436 100,0 

08 Abi t ib i -Témiscamingue 1 1(51 3 0 , 3 1 113 2 3 , 2 1 239 2 5 , 9 989 2 0 , 6 4 792 100,0 

09 Côte -Nord 1 litO 2 4 , 9 1 106 2 4 , 2 1 033 2 2 , 6 1 296 2 8 , 3 4 575 100,0 

10 Nouveau-Québec 165 3 7 , 8 88 2 0 , 2 104 2 3 , 9 79 1S,1 436 100,0 

Ail Quebec 36 337 2 5 , 8 31 519 2 2 , 3 36 027 2 5 , 6 37 145 2 6 , 3 141 028 100,0 
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* Including Laval (He Jésus). 

Source: Ministry of Manpower and Income Security, special compilations. 



ANNEXE 12 
WELFARE RECIPIENTS ABLE TO WORK, ACCORDING TO EDUCATIONAL LEVEL, MARCH 1984 

Region 
8 yrs & less 9 to 10 yrs 11 & 12 yrs 13 yrs 14 yrs & over Total** 

01 Bas -S t -Lauren t -Gaspés i e 1 820 2 0 , 9 3 139 36 ,0 3 225 37 ,0 209 2 , 4 322 3 , 7 8 715 100,0 
02 Saguenay-Lac-S t -3ean 937 9 , 1 3 246 31 ,6 5 165 5 0 , 2 292 2 , 8 642 6 , 2 10 282 100,0 
03 Québec 2 825 12,9 7 194 32 ,9 9 758 4 4 , 7 762 3 , 5 1 300 6 , 0 839 100,0 
Ott Trois-Rivières 1 407 11,8 if 050 34 ,0 5 314 4 4 , 6 492 654 5 , 5 11 917 100,0 
05 Es t r ie 75t 11,5 2 380 3 6 , 2 2 978 <^5,3 227 3 , 4 242 3 , 7 6 581 100,0 
6N Mont réa l -Nord* 1 358 13,1 112 3 9 , 7 4 378 273 2 , 6 234 2 , 3 10 355 100,0 
65 Montréal-Sud 2 601 13 ,6 7 557 3 9 , 6 7 863 4 1 , 2 515 2 , 7 536 2 , 8 19 072 100,0 
6M Î le -de -Mont réa l 5 15 ,6 13 210 3 7 , 9 13 417 3 8 , 5 I 115 3 , 2 1 686 34 878 100,0 
07 Outaouais 1 t 5 6 19 ,7 3 025 4 0 , 9 2 671 36 ,1 118 1 ,6 128 1 ,7 7 398 100,0 
08 Abi t ib i -Témiscam ingue 721 15 ,1 1 918 4 0 , 1 1 967 99 2 , 1 83 1 ,7 4 788 100,0 
09 Cô te -Nord 796 17,4 1 749 3 8 , 3 1 747 3 8 , 3 137 3 , 0 134 2 , 9 4 563 100,0 
10 Nouveau-Québec 265 6 2 , f 122 2 8 , 7 38 8 , 9 0 0 , 0 0 0 , 0 425 100,0 

Ail Quebec 20 390 l ' t , 5 51 702 3 6 , 7 58 521 41 ,6 4 239 3 , 0 5 961 140 813 100,0 
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* Including Laval (He Jésus). 
** The cases where educational level could not be determined were excluded from the total. 

Source: Ministry of Manpower and Income Security, special compilations. 
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Employment Aid Programmes 
MINISTRY OF MANPOWER AND INCOME SECURITY 

"STAGES" IN THE 
WORKPLACE 

EMPLOYMENT 
BONUS 

(Bon d'emploi plus) 
AID TO YOUTH 

INITIATIVES 

MINISTRY OF 

RETURN 
TO SCHOOL FOR 
SINGLE PARENTS 

Young People and the Labour Market 

for Young People 
INDUSTRY AND COMMERCE 

BUSINESS BONUS YOUNG WORKER 
CO-OPERATIVES 

MINISTRY OF 
RECREATION, 

HUNTING 
AND FISHING 

YOUNG 
VOLUNTEERS 

THE OFFICE OF 
PLANNING AND 
DEVELOPMENT 

OF QUEBEC 

P.E.C.E.C. YOUTH 

Object ives • To allow young welfare 
recipients to acquire skills, 
knowledge and profes-
sional experience which will 
help them to get into skilled 
and semi-skilled jobs. 

• To i n c r e a s e t h e i r 
chances of getting a job 

• To ease the permanent 
insertion of young people 
into the labour force by 
allowing them to actively 
participate in the search for 
a job 

• To Increase placement 

• To increase the creation 
of local jobs by and for 
young people 
• To offer support to young 
people who are trying to 
create their own job by 
g iv ing them techn ica l 
support for projects which 
create small enterprises 

• To stimulate placement 

• To help single parent 
welfare recipients go back 
to school 

• To i n c r e a s e t h e i r 
c h a n c e s of b e i n g 
employed 

• To al low young 
graduates with a diploma to 
create their own business 
or to join an existing firm 

• To favour the setting up 
of young worker co-opera-
tives which lead to the 
creation of permanent jobs 

To increase placement • To stimulate placement 

• To favour young people's 
participation in the develop-
ment of Quebec society by 
facilitating the cariying-out 
of act iv i t ies which are 
significant to them and valid 
in their milieu 

• To stimulate placement 

• To favour the creation of 
permanent jobs for young 
people by the setting up or 
en te rp r i ses which are 
service-oriented 

• To stimulate placement 

El ig ib i l i ty 
welfare recipients 
under 30 years of age 
people who have been 
out of full-time day school 
for at least a year 
people who have not 
completed a high school 
or college diploma 
males and females 
should be admitted prop-
ortional to their popula-
tion In the target group. 

- Open to those under 30 
- a) 
• open to those having 
successfully completed 
training at the university 
level, college professional 
level, secondary profes-
sional level, or final studies 
(if not a B.A.S.) at least one 
year ago and who have no 
or little experience (less 
than 6 months) in their field 
- b) 
• open to those who have 
participated in one of the 
employment programmes 
and attained the objectives 

- The clientele eligible for 
help with these group 
services are: 
• any young person or 
group composed of a 
majority of people under 
30 which presents a 
project to create a small 
business 
• any small business 
which be longs on a 
majority basis to young 
people 

- Open to any s ingle 
parent who has been on 
welfare for at least 24 
consecutive months 

- Open to those who are 
eligible for admission to 
college or university 

- Able or unable to work 
- Only open to those who 

are not in the Loans and 
Bursary Programme 
(M.E.O.) 

Those aged under 30 
except for women who 
left the labour force in 
order to have children 
Those who have had a 
university diploma, a 
DEC from a col lege 
professional programme 
or the I.T.H.O. for less 
than five years 
A Secondary school 
graduate with at least five 
years of work experience 

Those 16-24 years of 
age 
Those who have finished 
their studies or who have 
been out of school for at 
least 4 months 
Those who have been 
out of work for at least 2 
months 

Those under 30 years of 
age 

Subs id ies - In addition to the regular 
welfare payments: 

• $150 a month to any 
single person or member or 
a couple which doesn't 
have children in order to 
cover any expenses in-
volved in their participation 
• the head of single parent 
families or members of a 
couple with children will 
also receive: - a $100 a 
month lumpsum payment 
to cover expenses in 
volved in their participation 
- $10 a day per child for 

admissibleday care expense 
• $100 a month paid by the 
employer 

- Covers 25% of the gross 
salary of the participant, 
up to $8,500 over two 
years 

- Covers 30% of the gross 
salary up to $10,000 in 
the case of a 

• Native person 
• Disabled person 
• Female in a non-tradi-

tional occupation 

- The services offered by 
the group are free for at 
least the first year that 
the enterprise is in busi-
ness. 

- The maximum subsidy is 
$75,000 for 12 months 

- The group may ask for 
other sources of financ-
ing if they cover costs 
which are not covered by 
the subsidy or are in 
addition to those covered 

- In addition to regular 
welfare benefits: 

• actual tuition fees 
• childcare fees up to $10 
per day per child 
• moving expenses up to 
$200 
• a monthly allowance of 
$100 to cover costs of their 
participation 

A guarantee of the capi-
tal loaned up to two-
thirds of the amount 
borrowed up to $25,000 
Covers all of the interest 
in the first year and 50% 
of the interest in the 
following year 
Once the loan is granted 
by a financial institution, 
the government guaran-
tee is for five years. 

The programme antici-
pates the forming of co-
operatives of regional 
development as well as 
councils which will fur-
nish technical aid to 
young people interested 
in forming co-operativ-
ves of workers. The 
Corporation of Co-opera-
tive Development may 
directly subsidize the 
youth co-opera t ives 
through the programme 
"Aid to Capitalize Enter-
prises" 

- On top of regular welfare 
or unemployment insur-
ance benefits 

• $150 a month to cover 
the expenses of their 
participation in the prog-
ramme 
- An operating budget 

which can reach $100 a 
month per participant if 
the expenses justify it 

• Can cover up to 50% of 
the cost of the project 
- The young people have 

to furnish 10% of the total 
cost of the project. 

From: Le Journal du Travail, published by the Ministry of Manpower and Income Security, July-August, 1985. 
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The Female Reality 

Why is there a chapter to deal specifically with topics concerning females? 
Is there still room to take a closer look at some questions concerning girls? 

Since equality of opportunity for women is not yet a reality, in spite of the 
progress that has been made, we think that it is still necessary to study, 
discuss and work on the woman's question. The school is one of the best 
places to do this. 

Although it would be very revealing to discuss a series of questions, such as 
sexual harassment, contraception, health, etc., we have decided instead to 
look into the question of the future of young girls, by studying their aspirations 
- aspirations in regards to work, leisure and the family. 

From our daily life and from certain studies that have been done (like the 
Canadian Council on the Status of Women research on the aspirations of 
adolescents called "When I Think of Tomorrow"), we know that, for the 
most part, young women still want to follow the traditional road. We also 
know that they don't feel that it is necessary to be "feminist" or an "activist" 
anymore. 

Hopefully this chapter can serve to start a dialogue between female teachers 
and students. Local womens' committees of teachers or students can be an 
interesting source of information, as can the FNEEQ Women's Committee 
and its publications, especially the dossier "Finding a Job is Tough and 
Marriage Is Not Enough" (January, 1985). But this chapter can also be used 
as a learning tool in female or mixed classes. After all, the women's question 
should concern all of us. We think that schools and teachers have a special 
responsibility in this area. Efforts have been made to get rid of sexist content 
in textbooks and to neutralize the orientation process. However, the small 
number of female students who choose non-traditional programmes shows 
that much needs to be done to open up new areas to young women. 

5.1 Rosy Aspirations 

The data that we are providing comes from a study ordered by the Canadian 
council on the Status of Women on the aspirations and priorities of adolescent 
girls in Canada. Since the study is very long, we have decided to include a 
resume written by a young journalist of the magazine "Droit de Passage", a 
magazine which is entirely dedicated to young people. 
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Rosy Aspirations 
by Pascale Bréniel 

Are adolescent girls adequately prepared for the future which will 
face them in 1990 or in 2000? Aware of how their present choices will 
affect their future, the Canadian Council on the Status of Women 
(CCSW) set up a research project concerning the aspirations and 
priorities of adolescent girls. 

"When I Think of Tomorrow" deals with the educational and work 
plans (whether paid or not) of adolescent girls, as well as the type of 
personal relationships that they envisage. In all, 122 girls and 28 boys 
were interviewed to detail their "future agenda ". Using a very original 
research technique, the participants were asked to describe what they 
thought would be their typical day of age 30. 

Although the majority were still in school, 18% of the sample were 
high school graduates and drop-outs. A part of the study concerned 
the present values and life style of the adolescents. 

Splitting their lives between the school and the family, girls of 15 
have only a vague knowledge of the outside world. Four years later 
they will be rubbing shoulders in the labour market, will have a much 
wider circle of friends and will probably be in a relationship which 
may very well lead to marriage. The increased knowledge of the 
outside world seems to orient them towards more traditional choices, 
on the personal as well as the professional level. This Tmding is very 
troubling, especially when you realize that the goal of the CCSW is 
to encourage young women to formulate more realistic and ambitious 
future plans! 

At School 
According to the study, adolescents consider their studies to be very 
important. The majority of them plan to go to college or university, 
65% of the total sample and 78% of those still in school. The educa-
tional aspirations of the girls are also higher than that of the boys. 
But it is difficult to generalize since only 28 males were interviewed. 
53% of those interviewed planned on practicing one of the liberal 
professions at the age of 30. But many adolescent girls confused 
^'non-traditional jobs" and ''liberal professioif". 

All of these young people realized that education and job prospects 
are closely tied together. As a rule, they firmly believe that a diploma 
will allow them to easily get a job in their field. Although the educa-
tional ambitions of these young girls are very encouraging at first 
glance, it is very strange to notice that the possibility of being an 
"unemployed graduate" doesn't even occur to them. In the same vein, 
very few of them predict that they will take courses to develop them-
selves professionally, once they have fmished school. However, at the 
age of 30, one-quarter of the girls sees themselves temporarily 
staying at home to raise children. Aren't they aware of the problem 
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of having to catch up after being absent from their profession for 
several years? 

Going To Work! 
Most of the girls interviewed saw their future in the following manner: 
secondary school, college or university, paid work, marriage, children, 
staying at home to raise the children and then returning to the labour 
force. 

Problems like divorce, unemployment, being forced to work outside 
the home and daycare problems were totally absent from their descrip-
tions. 

The desire to have both a career and a family explains the most 
flagrant contradictions revealed by the study: 75% of the girls see 
themselves as having a job at the age of 30. However, they very easily 
relegate their career to second place when family responsibilities show 
up. Even after W years of absence, they don't see the slightest problem 
in getting back into their career. 

Will the few years of experience that they get between finishing school 
and having children be enough to land a job in case of a divorce or 
other problem? 

Many of them want to hold a part-time job while the children are too 
young for school. A few never envisage any other kind of work. It 
should be noted that girls whose mother have a paid job plan to take 
a maternity leave if they get pregnant, rather than leave the labour 
force for a prolonged period of time. 

Personal Life: relatinships and priorities 
At 30, three out of four girls see themselves as married, with chil-
dren. They see life without marriage and a family as empty and 
without attraction. There are many prejudices against remaining 
single. Some of them think that people will pity them if they're still 
not married at 35. However, the girls from single-parent families see 
this as less "tragic". The portrait drawn of the future husband is -
the males will have to pardon me - optimistic, to say the least. They 
are seen as affectionate, understanding and working in a liberal 
profession. They help out with the children and housework, although 
these are still considered "female responsibilities", according to the 
"agendas for the future" of the adolescent girls. 

Financial problems and employment discrimination are not seen as 
possibilities. 

Girls from poorer families count on the lottery rather than a well-paid 
job to fulfill their financial plans. Leisure will be centered on family 
life. The lovely little family will live in a spacious house surrounded 
by a garden, which they will own of course! Are the girls planning to 
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pay the mortgage with their part-time job? Of course this is never 
mentioned in these future plans. 

When things go bad 
Marriage and family life are the primary goals of 45% of the girls 
against 18% of the boys. Professional success came second with 26% 
of the girls and 39% of the boys. By adolescence, girls must make 
educational choices that will determine their futures. Their limited 
knowledge of how society works does not allow them to define the 
obstacles that they will meet. The CCSF does have some suggestions 
to make on this point. People in the school should try to constantly 
make girls aware of reality and information about how society func-
tions, the reality of women's lives and non-traditional jobs should be 
included in the curriculum of the school. Adolescent girls would also 
benefit by having more contacts with women who have opted for a 
less conservative style. 

Young girls drastically lack information. We count on the school, the 
family and community groups to fill this need. Competition is strong. 
Sexual stereotypes, romance literature and especially television all 
confirm the romantic image they have of life. And there is a real 
problem here. How do we get girls to plan their lives around certain 
inevitable problems, without at the same time discouraging them or 
overwhelming them with the difficulties inherent in trying to be au-
tonomous and independent. 

Source: Droit de passage, vol. 11, n° I, September 1985 

5.2 A Rather Grey Reality 
a) Is Unemployment Based on Sex? 
According to the Council on the Status of Women, in Quebec in 1980, 
"amongst drop-outs from high school or CEGEP who don't have a diploma, 
the unemployment rate is always higher amongst women than men; 

amongst people coming out of high school, females with a diploma are 
unemployed longer than males in the same sector who don't have a diploma 
(except for those coming out of in the long professional programmes); 

amongst those coming out of college, women are unemployed longer on a 
proportionate basis than men, and women who have diplomas in the general 
sector are unemployed proportionately longer even than their male col-
leagues who don't have diplomas;"' 
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b) Poverty Is Also Sexist 
There are many studies which confirm the "feminization" of poverty. In 1980 
in Canada 60% of single women over 65 lived under the poverty line. Moreover, 
these poor women are younger and younger and more and more often the 
head of a single parent family and on welfare. 

Table 1: Low Income Families and Single People, according to 
the age and sex of the head of the family , prel iminary 
evaluat ions, 1982.* 

Poverty Rate 
65 and over 

Poverty Rate 
under65 

Families 

Female head 
Male head 
Total 

24.6% 
10.2% 
11.7% 

48.2**% 
9.9% 

14.2% 

Single People 

Female 
Male 
Total 

60.4% 
48.9% 
57.7% 

32.2% 
29.7% 
30.9% 

Source: Baker, Maureen, "When I Think of the Future", CCSF, March 1985. 

* These statistics are based on the low income cut-off line (base year 1978) established 
by Stats Canada after a study of family spending in 1978. According to this criteria, 
a family which spends an average of 58.9% of their total revenue on food, housing 
and clothing is considered a low-income family. This is the most recent indication 
of low income given by Stats Canada. 

** This high percentage can be explained by the fact that most of these families 
consist of children supported by a mother. 

Other works to consult: 
1. "La situation économique des Québécoises" (The Economic Situation of 

Women in Quebec), Women's Secretariat of the Ministry of the Executive 
Council, Government of Quebec, 1985. 

2. "Les femmes, ça compte". (Women Count), published by the CSF, Quebec, 
1985. 

c) Marriage: Not A Solution 
In Canada in 1979, one marriage in three ended with a divorce. In Quebec 
while the divorce rate was only 6.2%, in 1969, it had shot up to 56.7% by 1982. 

As a result, between 1970 and 1985, the number of single parent families 
doubled in Quebec. (See the Green Paper On Quebec Family Policy) 
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According to the CCSF study, "most adolescent girls do not believe that their 
marriage will end with a divorce and are not aware of the high probability 
of getting divorced or the economic problems that face most divorced women 
if they have children. 

60% of females and 40% of males in this study seemed to believe that after 
five years of marriage, a divorce would have few serious effects on their lives. " 

So the future plans of adolescent girls are to get married, raise their children 
while staying home and then return to the labour force. These plans totally 
exclude the possibility of divorce and poverty and while they are legitimate 
aspirations, they are totally unrealistic. Unemployment, low income, job 
ghettos, restricted promotions and day care problems are important realities 
to consider while you are still in school, when it is time to consider a profes-
sional orientation. 

As the publication "Finding a Job is Tough and Marriage is not Enough""' 
showed so eloquently, 86% of women will have to provide the major revenue, 
that is to take full economic responsibility at some point or other of their lives. 

However, appearances, speeches and a certain ideological current in public 
speeches and in the media lead adolescents to think that equality is something 
that has already been won. In Quebec, as well as in Canada, Human Rights 
legislation guarantees legal equality. Moreover, a certain minority of very 
visible women have well-placed political or administrative posts. And we're 
starting to see women in traditionally male jobs and positions. The gains of 
the women's movement in the social arena (parental rights, equal salaries, 
maternity leaves) do create an impression of immense progress, even if they're 
not available to all women and aren't gains that can't be taken back. In the 
eyes of adolescent girls, these gains make continued struggle seem useless. 

The school has also played a role here because it doesn't talk about reality 
often enough. Programmes don't include this aspect of life preparation. For 
fear of discouraging them, we leave young people in ignorance. We don't 
systematically talk to girls about hiring discrimination, the restrictions in Law 
126 (on the minimal work standards), or about sexual harassment problems 
and what we can do to solve them. It seems as though we think that it's 
better to leave them with their naive enthusiasm. Unfortunately that leaves 
them open to blame themselves or bad luck if things don't go right. 

The Canadian council on the Status of Women concludes that schools must 
get involved with preparing young girls to confront society as it is and to give 
them the tools to help change things. 

It is obvious that teachers' unions and feminist groups must put pressure on 
to create a feminist pedagogy and to modify attitudes, course content, methods 
and educational and para-educational programmes. And if we work with the 
student Women's Committees, it is possible to do things. 
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53 Exercises 

1. A group of students can find out if there are more recent statistics about 
unemployed graduates. There is also room to investigate the precise 
mechanism, which are stronger than a diploma, that explain this sexual 
discrimination. 

2. Students can make a list of the salaries of the people in the group. Is there 
a salary difference based on sex? What can we conclude from this? 

In the high school this exercise can be made into an interdisciplinary exercise. 
Have the students make a dossier of statistics (in the Introduction to Economic 
Life course) and comments (English course) which will serve as an article for 
the student newspaper and can be broadcast by the student radio with the 
appropriate modifications. 

Subject: employment situation of Secondary IV and V students; 
• during the summer and during the school year; 
• part-time and full-time work; 
• kinds of jobs according to sex; 
• average salary of males and females; 
• percentage of males and females who work. 

Note: According to the Quebec Statistical Bureau (Étude sur le mode de vie 
des étudiants du post-secondaire - Study on the life style of post-sec-
ondary students, December 1981) the average income earned by female 
students in the summer of 1981 was $1465 while that earned by males 
was $2158. 

3. The females in the group can also be questioned to see if they see specific 
problems in regards to: 
• health 
• security 
• economic survival 
• family 
• contraception 
• success 
• harassment 
• etc. 

What is the male viewpoint? Contrast the two viewpoints. 
We could also look at the level of satisfaction in regards to learning and living 
conditions in the educational institution where we are. Is there a sex difference? 
What changes could be made? 

4. Organize a male-female panel to discuss "work and the family". How can 
you organize to do both? 
How do they see the role of parents? the sharing of responsibilities? daycare? 
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5. We can organize and exchange between female students and teachers. 

Suggestions for questions: 
a) What questions should you be posing about your own future? about the 

future of young people in general? 

b) 1. If you agree with the CCSF conclusions in the study done by M. Baker, 
what do you plan to do about it in your area? 
2. If you have a different point of view, explain it 

c) Is there a women's committee in the school where you work or study? . 
If not, why not form one? 

d) What do you feel about the women's movement or feminism? 
• neutral 
• feminist 
• anti-feminist 
• non-feminist? 

e) How can we resolve the antagonism between feminism and the aspirations 
of adolescents (according to Maureen Baker)? 

f) How do we handle the generation gap between young women and the 
"pros", between those who hope and dream and those who know, who 
have lived through it and thought about it? 

(1) In Commentai of the CSF, Renée Carpentier, 1982, after the Ministry of Education 
White Paper on the Professional Training of Young People. 

(2) FNEEQ (CSN) Women's Committee, January 1985. 
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Another View of the Future? 
In This Year of Peace 

It is not only young people who are concerned with the future; however, 
because of their youth, they do give a particular importance to the term 
FUTURE. 

Speaking of the future, it is significant that the U.N. named 1986 "Peace 
Year", coming as it does directly after the international year of youth. It 
brings up the profound ties that exist between the two problematics. 

These ties do exist. To put it brutally, the growing menace of a nuclear 
catastrophe, planned or accidental, hangs over the future of young people 
like the sword of Damocles. The arms race takes money out of the budgets 
of all countries, accentuates inflation and thus reduces the health, education 
and employment budgets. Job prospects for young people look dim. What 
do we have to offer them? the army, an arms-producing factory, unemploy-
ment, volunteer work, under-paid work or what else? The north-south and 
east-west dynamics reduce working conditions all over the world. If it costs 
too much in one place, you just move the factory somewhere else. That's just 
healthy competition! Moreover, the prospect of a free trade deal with the 
United States also puts pressure on the salaries of workers in Quebec. The 
economies of the Soviet block countries are trying to keep up with the arms 
race, which now includes Star Wars. On which horizon can young people see 
hope? Where are their lucky stars. 

We are convinced that young people need peace, nuclear disarmament, a 
radical change in the relations between countries and a more equitable distribu-
tion of resources and wealth. 

We think that we have a role in channelling the energy of young people and 
in making them aware of what's presently at stake in our world. We also 
have to make them aware of the importance of developing immediate action 
strategies for world peace and the survival of the planet and its inhabitants. 

However, we don't know exactly how to do this, how to get the debate started 
in such a way as to reach young people. We are aware that the pacifist 
movement exists; it is made up of 800 groups and 10,000 activists who say 
that they are against the militarization of Canada. 

We are putting a recent research at your disposition here. The research was 
done in the fall of 1985 by Marie Bussières, a college student in Quebec City. 
She was interested in the attitudes of young people towards the nuclear arms 
race and its implications. 

She distributed questionnaires to 100 students in her college. The sample was 
representive of the population of the college in two areas: sex and sector 
(professional or general). The respondents, who were between 17 and 22 years 
old, answered, in writing, 16 closed questions which were either multiple 
choice or required a yes/no answer. We are presenting the results of this 
survey here, as well as a resume of the analysis and interpretation of these 
results. 
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6.1 Results 

QUESTION 1: 
Are you aware of militarism in the world? 

a little aware 24% 
very aware 70% 
not at all aware 5% 
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QUESTIONS 2 to 13: general 
female 

professional 
female 

general 
male 

professional 
male Together 

yes no yes no yes no yes no yes no 

2. Are you in favour of the 
arms race? 4% 96% — 100% 8% 92% 13% 87% 6% 94% 

3. Do you think that state 
security depends on how 
many arms it has? 17% 83% 9% 91% 28% 72% 31% 69% 21% 79% 

4. Are you in favour of 
producing arms in Quebec? 26% 74% 9% 91% 28% 72% 25% 75% 22% 78% 

5. Do you feel concerned about 
all aspects of nuclear 
weapons? 83% 17% 76% 24% 72% 28% 75% 25% 77% 23% 

6. Do you think that we can 
keep our supremacy in ways 
other than the arms race? 96% 4% 100% 96% 4% 85% 15% 94% 6% 

7. Do you think that the law 
should be changed so that 
we have guns in Quebec to 
protect ourselves? 4% 96% 4% 96% 4% 96% 4% 96% 4% 96% 

8. Do you think that if we 
get together we can find 
another way to have peace 
other than the arms race? 100% 96% 4% 83% 17% 91% 9% 93% 7% 

9. Do you think that we could 
have peace through an 
international treaty to abolish 
the arms race? 87% 13% 76% 24% 71% 29% 67% 33% 75% 25% 

10. Do you agree with the 
American claim that they serve 
the just cause while the USSR 
is evil? 8% 92% 13% 87% 12% 88% 9% 91% 11% 89% 

11. If you were unemployed 
and someone offered you a 
job in an arms factory, would 
you take it? 70% 30% 28% 72% 67% 33% 79% 21% 61% 39% 

12. Ifyou were unemployed, 
would you join the army? 84% 16% 44% 56% 28% 72% 47% 53% 51% 49% 

13. Would you be in favour 
of a preventative first strike 
strategy? 100% 12% 88% 8% 92% 4% 96% 6% 94% 
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QUESTION 14: 

What concrete gestures are you ready to do to stop the escalation of the arms 
race? 
90% are ready to do one or more things 
76% are ready to sign a petition 
41% would defend the disarmament point of view in a discussion 
36% would write to a paper or a letter to the F'rime Minister 
35% would wear a sweater with a slogan against militarization 
34% would go to a demonstration 
31% would meet with their deputy or minister 
23% would make other people aware, participate in conferences 
23% would start an action plan in favour of jobs for peace and social justice 
22% would put their training in the service of peace 
22% would protest arms factories 
17% would form a disarmament committee 
6% would be member of a group in a school or neighbourhood 

QUESTION 15: 

Why are you ready to do something concrete against the escalation of the 
arms race? 
62% because they are in favour of peace 
49% because they hope that it can change 
40% because it concerns them and everyone 
40% because something has to be done before it's too late 

5% to provide a good example 
5% because they want to get involved 
3% because it doesn't bother them to spend time on a good cause. 



Another View of the Future? 
In This Year of Peace 

6.2 Analysis of the Research 

She wanted to find out what attitude towards the arms race was the most 
wide-spread amongst young people and why they weren't more involved with 
the peace movement. Marie Bussières' questionnaire was designed to discover, 
among other things, how deeply young people supported the objectives of the 
arms race, their hopes for peace, if they would stay away from military 
production if they were unemployed and what they were ready to do in favour 
of military de-escalation. Taking into account the apparent indifference of 
young people, the research had as a hypothesis that young people would stay 
away from the issue, preferring not to get involved, either because they felt 
helpless or because they agreed ideologically with the arms race. The results 
strongly contradicted this hypothesis (look at the answers to questions 2, 4, 
8, 9, 10). Moreover, in question 4, the number of young people who are ready 
to do something to de-escalate is positively astounding. 

The only two questions that show an apparent contradiction are those concern-
ing whether or not the young person would accept a job in the army or in a 
military factory if they were unemployed. In fact, 61% of young people (28% 
of females and 79% of males in professional programmes, 70% of females 
and 67% of males in pre-university programmes) would accept a job in an 
arms-producing factory. As for accepting a job in the army, a majority would, 
although this majority is much smaller than in the previous case (only females 
in the pre-university sector answered yes with a big majority). 

These results confirm the data of Marie Demers which say that unemployment 
is an agent of social submissiveness. 

In conclusion we should underline that the young researcher concluded that 
the most wide-spread attitude of young people is "rebellion", based on the 
responses to questions 8, 9 and 14. In this case rebellion is taken as disagree-
ment combined with a desire to replace what is (according to Merton's 
analysis"')-

However, as we interpret the results of question 14, we are lead to believe 
that this revolt will not materialize or will not clearly appear as a social 
phenomena until it is supported, channelled, organized and put within a 
framework. Until we have come up with an alternative, nothing will come 
of it except a ritualism (disagreement without any desire to change things), 
a sullen submissiveness, powerless rage, etc. 

63 Possibilities for the Future 

What can we do about these conclusions? Let's take a close look at the 
respective frequency of each of the proposed actions. 
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The most frequent choices involve participating or adhering to scenarios 
which are conceived and proposed by other people : signing a petition, defend-
ing the point of view in a discussion, writing a letter to the paper or the Prime 
Minister, wearing a sweater with a slogan against militarization or jommg a 
demonstration. 

The least frequent choices were those which involve a more personal involve-
ment, a more committed involvement and a more autonomous involvement: 
joinirig a group, forming a disarmament committee, protesting against arms 
factories, putting your training in the service of peace, starting an action 
plan, giving conferences... 

So the majority are in the position of sympathizers who are available and 
open to do something but are limited at the level of taking the initiative, of 
spending time and of taking the risks and responsibilities. The minority are 
more involved, more active concretely or ready to become so. 

We can take these indications into account when we try to do things: 
a) Try to get the minority to get involved in defining and organizing ways 

to let the Quebec, Canadian, American and other governments know how 
we feel and what we think that they should be doing. 

b) Try to get the majority involved in the kinds of things that they are ready 
to do at their present level of availability and desire, which can also lead 
to them getting more involved later. 

c) These scenarios should lead to public actions and public positions on the 
question. 

But how can we organize educational activities with young people inside and 
outside of our courses? 

1. The "F-18 For Jobs for Peace" is one possible way to do this.'" Fundarnen-
tally it allows us to develop collective plans to create jobs which are socially 
useful, which can be thought of and filled by young people. Hopefully 
these young people will be responsible for them and will make the hoped-for 
bridge between the school and "real life", a bridge that also builds peace. 

2. Why not do Bussières' survey in your school? 
"What do young people think of the arms race?" 

3. Create a research and working group concerning peace year. It could do 
some of the following: 
• it could bring out and support the debate on "disarmament and develop-

ment and peace" in the school; 
• look for, support and co-ordinate pedagogical plans to do in the 

framework of peace year in the school and in the neighbourhood; 
• look for, support and help the work of youth collectives who want to 

promote the creation of projects for jobs for peace; 
• finance these projects ,.ith information campaigns in the school; 
• make the media, municipal councillors, deputies, ministers, etc. aware 

of the problems. 
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Suggestions of a document to use: 
«La bombe en bonus», 1986 
16mm film, colour, 28 minutes, NFB 
done by Claire Nadon and Audrey Schrimer 

A group of young people talk about how they feel about the nuclear 
question. They exchange ideas about fear, disappointment and the feelings 
of helplessness and not understanding that they feel. They also discuss 
the consequences of an eventual nuclear catastrophe with Hubert Reeves, 
an astro-physicist. 

(1) In MAISONNEUVE, J. Introduction à la psychologie (Introduction to Psvcholoev) 
PVF, 1982, 4"' edition. ^^ 
(2) Pedagogical Cahier, "Arms Factories in Quebec", 2"" edition, CNS-CEQ, 1983-84. 
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